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A fundamental h y p o t h e s i s o f t h i s t h e s i s i s t h a t the 
Youth T r a i n i n g Scheme, t o t h e e x t e n t t h a t i t i s l a r g e l y 
p r a c t i c a l and v o c a t i o n a l , w i l l achieve p o s i t i v e r e s u l t s 
w i t h c h i l d r e n who are regarded as low ac h i e v e r s at s c h o o l , 
where, r e s e a r c h suggests, academic values are paramount. 
I t was proposed i n t h i s r e s e a r c h t h a t the f o l l o w i n g 
key p r o p o s i t i o n s be e x p l o r e d : -
1) The c o n v e n t i o n a l academic, exam o r i e n t a t e d , 
c u r r i c u l u m i s not s u i t a b l e f o r our l e s s able 
c h i l d r e n r e s u l t i n g i n boredom, a n t i - s c h o o l 
and a n t i - s o c i a l b e h a v i o u r . 
2) The consequences o f t h i s l a c k of success, 
measured i n e x t e r n a l e x a m i n a t i o n grades, 
r e s u l t e d i n c h i l d r e n which are n e i t h e r 
a t t r a c t i v e t o employers nor prepared f o r a 
f u t u r e v o c a t i o n . 
3) The Y.T.S. has p o t e n t i a l f o r m o t i v a t i n g these 
c h i l d r e n w h i c h helps them g a i n s k i l l s and 
t h e r e b y improves t h e i r a t t r a c t i v e n e s s t o 
employers. 
B 
Evidence f r o m p e r s o n a l p r o f e s s i o n a l c o n t a c t s , the 
a u t h o r ' s own e x p e r i e n c e , l i t e r a t u r e , o f f i c i a l s t a t i s t i c s 
and s p e c i a l l y designed q u e s t i o n n a i r e s have been advanced 
t o s u p p o r t each o f t h e p o s i t i o n s e x p l o r e d i n the t h e s i s . 
E m p i r i c a l f i n d i n g s w i t h i n t h e au t h o r ' s school have 
been compared w i t h f i n d i n g s from t he s u b m i t t e d l i t e r a t u r e 
r e v i e w . The h y p o t h e s i s has been t e s t e d by comparing the 
performance across a range o f i t e m s , o f a group of f i f t h 
y ear low a c h i e v e r s , w i t h t h e i r performance, across the 
same range o f i t e m s , d u r i n g t he Y.T.S. year f o l l o w i n g 
t h e i r secondary e d u c a t i o n . The fundamental f i n d i n g i s 
t h a t t h e Y.T.S. r e s u l t s i n g r e a t e r success, l e s s absenteeism, 
more p o s i t i v e a t t i t u d e s , b e t t e r behaviour and more harm-
onious a d u l t r e l a t i o n s h i p s than t he f i n a l year of secondary 
e d u c a t i o n f o r these s t u d e n t s . 
- 11-
STATEMENT OF COPYRIGHT 
"The c o p y r i g h t o f t h i s t h e s i s r e s t s w i t h t h e autho r . 
No q u o t a t i o n from i t s h o u l d be p u b l i s h e d w i t h o u t h i s p r i o r 
w r i t t e n consent and i n f o r m a t i o n d e r i v e d from i t should 
be acknowledged". 
- I l l -
Low A c h i e v e r s ; The Youth T r a i n i n g Scheme 
A comparison o f the response of a group of low 
a c h i e v i n g young people t o t h e i r e x p e r i e n c e of s c h o o l i n g 
and t h e Youth T r a i n i n g Scheme. 
B a r r y Douglas C o u l t h a r d B.Ed. Honours (Dunelm). 
A t h e s i s s u b m i t t e d f o r t h e Degree of Master of A r t s 
(Ed) t o t h e School o f E d u c a t i o n , U n i v e r s i t y of Durham. 
1986. 
The copyright of this thesis rests with the author. 
No quotation from it should be published without 
his prior written consent and information derived 
from it should be acknowledged. 
•7 .m ;9 '^3 
- I V 
DECLARATION 
I n accordance w i t h t h e r u l e s f o r submission o f work f o r 
h i g h e r degrees ( C ) . I d e c l a r e t h a t t h i s m a t e r i a l i s e n t i r e l y 
my own work and has not been s u b m i t t e d p r e v i o u s l y f o r a degree 
i n t h i s o r any o t h e r u n i v e r s i t y . 
- V -
Acknowledgements 
I would l i k e t o express my g r a t i t u d e t o the f o l l o w i n g 
f o r t h e a s s i s t a n c e t h e y gave me i n c o m p l e t i n g the t h e s i s . 
a) Mr. M. Howard : Careers S e r v i c e . 
b) Mr. J.B. McGuiness : S u p e r v i s o r . 
c) Mrs . M. Nevin : Proof r e a d e r . 
d) Mr . D. Rochester : Manpower Services Commiss i o n . 
e) Mr . J. S t e e l e : Durham U n i v e r s i t y Computer U n i t . 
f ) Mr. A. Winwood : Headmaster. 
I w i s h t o thank t h e f o r t y f o u r p u p i l s who helped 
me by c o m p l e t i n g t h e q u e s t i o n n a i r e s so c h e e r f u l l y and 
h o n e s t l y . F i n a l l y , I would l i k e t o thank my w i f e E l i z a b e t h 
and c h i l d r e n Alan and Donna f o r t h e i r moral support and 
p r o v i d i n g me w i t h p e a c e f u l w o r k i n g c o n d i t i o n s . 
- V I -
A Comparison of the Response of a 
group o f low a c h i e v i n g young people 
t o t h e i r e x p e r i e n c e of s c h o o l i n g 
and t h e Youth T r a i n i n g Scheme. 
- V l l -
TABLE OF CONTENTS 
A b s t r a c t 
Statement o f Copywright 
Acknowledgements 
CHAPTER ONE I n t r o d u c t i o n 
Sect i o n 
S e c t i o n 
S e c t i o n 2 
S e c t i o n 4 
Sect i o n 
Sect i o n 
S e c t i o n 7 
CHAPTER TWO 
1 Summary o f Argument 
2 Key C h a r a c t e r i s t i c s o f Student Sample 
3 The E f f e c t s o f A b i l i t y Groupings on 
the Less Able 
The E f f e c t s o f t h e Academic C u r r i c u l u m 
on t h e Less Able 
Evidence o f Success w i t h t h e Less Able 
A S u i t a b l e C u r r i c u l u m f o r the Non 
Academic 
E v a l u a t i o n . 
School Q u e s t i o n n a i r e s 
S e c t i o n 1 Summary o f Argument 
S e c t i o n 2 Absenteeism and Truancy - Q u e s t i o n n a i r e 
S e c t i o n 3 Behaviour - Q u e s t i o n n a i r e 
S e c t i o n 4 Teaching S t y l e s - Q u e s t i o n n a i r e 
S e c t i o n 5 Classroom A c L i v i t i e s - Q u e s t i o n n a j r e 
S e c t i o n 6 Achievement - Q u e s t i o n n a i r e 
S e c t i o n 7 E v a l u a t i o n . 
CHAPTER THREE Y.T.S. Q u e s t i o n n a i r e s 
S e c t i o n 1 
S e c t i o n 2 
S e c t i o n 3 
S e c t i o n 4 
S e c t i o n 5 
S e c t i o n 6 
S e c t i o n 7 
S e c t i o n 8 
T r a n s i t i o n from School t o Y.T.S. 
Summary o f Argument' 
Absenteeism 
Behav i o u r 
L e a d e r s h i p S t y l e s 
A c t i v i t i e s 
Achievement 






- Q u e s t i o n n a i r e 6 
- Q u e s t i o n n a i r e 7 
- Q u e s t i o n n a i r e 8 
- Q u e s t i o n n a i r e 9 


























- V l l l -
PAGE 
CHAPTER FOUR Con c l u s i o n 124 
B i b l i o g r a p h y 130 
Appendices 
Appendix 1 Youth Unemployment and Vacancies 1949-81 136 
Appendix 2 S h i p t o n Unemployment Graph 137 
Appendix 3 S h i p t o n Careers Survey 1983 138 
Appendix 4 Dunview Absence F i g u r e s 1983-84 143 
Appendix 5 Dunview R e g i s t e r s 144 
Appendix 6 Exami n a t i o n R e s u l t s 147 
Appendix 7 Y.T.S. Leavers Survey 1984 149 
Appendix 8 School Q u e s t i o n n a i r e s 150 
Appendix 9 Y.T.S. Q u e s t i o n n a i r e s 157 



































LIST OF TABLES 
T h i r d Year Classes. 
F o u r t h Year Banding. 
Raven Q u e s t i o n n a i r e . 
1983 Leavers. 
Maguire and Ashton Survey. 
M.S.C. Comparison. 
School Q u e s t i o n n a i r e Headings. 
Absence Rates 1983-84. 
Attendance S t a t i s t i c s 1984-85. 
Attendance Q u e s t i o n n a i r e F i n d i n g s . 
Harrop's D e v i a n t Behaviour. 
Behaviour Q u e s t i o n n a i r e . 
Behaviour Chart Comparison. 
S t y l e Q u e s t i o n n a i r e F i n d i n g s . 
Formal A c t i v i t i e s Q u e s t i o n n a i r e F i n d i n g s . 
Communication A c t i v i t i e s Q u e s t i o n n a i r e F i n d i n g s 
P r a c t i c a l A c t i v i t i e s Q u e s t i o n n a i r e F i n d i n g s . 
V o c a t i o n a l A c t i v i t i e s Q u e s t i o n n a i r e F i n d i n g s . 
Maslow's H i e r a c h y o f Needs. 
A b i l i t i e s Q u e s t i o n n a i r e F i n d i n g s . 
A n a l y s i s o f Examination R e s u l t s . 
School L e a v i n g A n a l y s i s . 
J l l G CAL Q u e s t i o n n a i r e s . 
Y.T.S. Absence F i n d i n g s . 
School/Y.T.S. Absence Comparison. 
Morse and Weiss Survey. 
Y.T.S. Behaviour F i n d i n g s . 
Y.T.S. S t y l e s F i n d i n g s . 
Y.T.S. A c t i v i t i e s F i n d i n g s . 
Y.T.S. A b i l i t i e s F i n d i n g s . 
School/Y.T.S. Comparison o f A b i l i t i e s . 
Y.T.S. Progress. 
A f t e r Y.T.S. - October 1985. 








































Summary o f Argument. 
Before a n a l y s i n g t h e a u t h o r ' s own f i e l d data an i n t r o -
d u c t o r y s e c t i o n w i l l e x p l o r e w i d e r r e s e a r c h i n t o e d u c a t i o n , 
t r a i n i n g and unemployment on t h e f o l l o w i n g themes:-
a) A b i l i t y g r o u p i n g and i t s d e t r i m e n t a l e f f e c t s 
on t h e l e s s a b l e . 
b) The academic c u r r i c u l u m and i t s d e t r i m e n t a l 
e f f e c t s on t h e l e s s a b l e . 
c) Evidence t o suggest t h a t t h e type of c h i l d , 
i d e n t i f i e d as t h e low a c h i e v e r , has been 
m o t i v a t e d towards success i n some areas. 
d) L i t e r a t u r e e x p l o r i n g w h i c h types o f c u r r i -
culum would be most s u i t a b l e , f o r the l e s s 
a b l e c h i l d , i n a p e r i o d o f h i g h unemploy-
ment and r a p i d s o c i a l and t e c h n o l o g i c a l 
change. 
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Key C h a r a c t e r i s t i c s o f Student Sample 
Before commencing w i t h these f o u r areas, however, 
I s h a l l g i v e a b r i e f h i s t o r y of the s u b j e c t s of t h i s study 
who form t h e bottom 40% of t h e a b i l i t y range, as t h e y 
are a t p r e s e n t o r g a n i s e d , a t Dunview Comprehensive s c h o o l . 
The s i t u a t i o n i n q u e s t i o n i s a medium s i z e d 11 - 18 i n n e r 
c i t y s c h o o l w i t h i n t h e M e t r o p o l i t a n Borough of S h i p t o n . 
T h i s s t u d y i s concerned w i t h a sample of 79 c h i l d r e n , 
aged 15, c o n s i s t i n g of 43 boys and 28 g i r l s who on Monday 
5 t h September 1983 e n t e r e d t h e 'B' band i n year 5 a t Dunview 
Comprehensive. They make up forms 505, 505 and 507. 
More s p e c i f i c a l l y t h e i r numbers are as f o l l o w s : 
Boys G i r l s TOTAL 
Form 505 15 12 27 
Form 506 14 9 23 
Form 507 14 7 21 
Year I 
There were s i x unstreamed c l a s s e s from 101 - 107 
p l u s 103 a r e m e d i a l c l a s s . P u p i l s i n the l a t t e r have, 
w i t h o n l y a few changes, remained t o g e t h e r t o form the 
p r e s e n t 507. A l l o t h e r s i x forms were p l a c e d i n A, B 
and C s e t s f o r Mathematics and E n g l i s h . 
Year I I 
A s i m i l a r o r g a n i s a t i o n a l p a t t e r n c o n t i n u e d except 
t h a t t h e c h i l d r e n were a l s o " s e t " i n French lessons. 
T h i s meant t h a t t h e y were i n a b i l i t y groups f o r 18 out 
of 40 l e s s o n s . End of t h e year examinations were used 
t o d e t e r m i n e t h e c h i l d r e n ' s f u t u r e e x a m i n a t i o n p o t e n t i a l . 
E n g l i s h and Maths were g i v e n a v a l u e w e i g h t i n g of 3 a g a i n s t 
1 f o r most s u b j e c t s . S i g n i f i c a n t l y , Music, A r t and p r a c t i c a l 
s u b j e c t s were not i n c l u d e d i n year p o s i t i o n s . Since 203 
c h i l d r e n f o l l o w e d a d i f f e r e n t c u r r i c u l u m and s a t d i f f e r e n t 
e x a m i n a t i o n papers an o b j e c t i v e approach t o promotion 
was i m p o s s i b l e . I n s t e a d i t was determined by teacher 
recommendation r a t h e r t h a n by any o b j e c t i v e assessment 
a t t h e end o f t h e second year. 
Year I I I 
Based on t h e summer s c h o o l e x a m i n a t i o n , a t the end of 
second year, c h i l d r e n were p l a c e d i n pre G.C.E. 'O' l e v e l 
or p r e C.S.E. cl a s s e s "which were o r g a n i s e d as f o l l o w s : 
Table I 3rd Year Classes 
3 0 1 ] 
3 0 2 ] 
G.C.E. 
3 0 3 • 0 ' l e v e l / C.S.E. 
3 0 4 ] 
3 0 5 ] 
0 • S • EJ • 
3 0 6 ] 
3 0 7 ] C.S.E. /.non exam 
These c l a s s e s were streamed so t h a t t h e lower the 
number t h e h i g h e r a b i l i t y . 307 was the r e m e d i a l c l a s s 
w h i c h had been 203, so a t t e m p t s t o d i s g u i s e t h e f a c t t h a t 
t h e y were t h e 'bottom' c l a s s were d i s c o n t i n u e d . At the 
end o f t h e t h i r d year t h e c h i l d r e n f a c e d f u r t h e r exams . 
and s u b j e c t o p t i o n s . Both would determine t h e na t u r e 
o f t h e i r f u t u r e s c h o o l c a r e e r . Each ex a m i n a t i o n was i m p o r t a n t 
i n i t s own r i g h t . For example a c h i l d might have a year 
p o s i t i o n o f 20 i n E n g l i s h and so be o f f e r e d a G.C.E. placement 
b u t be 8 0 t h i n Geography and so, unless he chose t o drop 
t h i s s u b j e c t , would have t o do C.S.E. Our survey c h i l d r e n 
would s i m i l a r l y be c l a s s i f i e d as C.S.E. or non-exam depending 
on these same exams which a g a i n were not taken by 307.These 
c h i l d r e n were a l s o g i v e n s u b j e c t o p t i o n s a l t h o u g h t h e r e 
was not a c o m p l e t e l y f r e e c h o i c e . Places i n Commerce 
and Domestic Science were over s u b s c r i b e d so boys were 
persuaded t o choose something e l s e . As a r e s u l t o n l y 
3 boys d i d Home Economics and one d i d Typing. S i m i l a r l y 
o n l y 4 g i r l s d i d e i t h e r Metalwork o r Woodwork. When the 
au t h o r q u e s t i o n e d one boy as t o why he d i d Physics, when 
he hated i t so much, he d e c l a r e d t h a t as the a l t e r n a t i v e 
was R e l i g i o n he d i d ' n t t h i n k t h e r e would be many jobs 
i n t h a t area. 
Year IV 







406 ] B BAND 
407 ] 
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As i n t h e 3rd year these c l a s s e s were a l s o streamed. 
As a r e s u l t most c h i l d r e n i n 405 would be expected t o 
do a h i g h p r o p o r t i o n o f C.S.E. 's w h i l s t p u p i l s i n 407 
o n l y few s u b j e c t s a t most. Each s u b j e c t o p t i o n group 
was a l l o c a t e d two t e a c h e r s . The c h i l d r e n were then sub-
d i v i d e d i n t o t h e 'top h a l f who f o l l o w e d a C.S.E. course 
and 'the r e s t ' who d i d non-examination work. 
At t h i s stage i n t h e i r s c h o o l c a r e e r the 'B' band 
c h i l d r e n were r e f e r r e d t o i n s t a f f room c o n v e r s a t i o n , 
as t h e "non-academics" as w e l l as, i n l e s s p r o f e s s i o n a l 
language, t h e " t h i c k i e s " . The.school was t r y i n g t o convince 
these p u p i l s t o s t r i v e f o r a few lower grade C.S.E.'s 
s t r e s s i n g t h e p h i l o s o p h y t h a t poor q u a l i f i c a t i o n s were 
b e t t e r than none a t a l l i n the eyes o f would - be employers. 
Evidence t o be p r e s e n t e d w i l l c r i t i c a l l y examine the sound-
ness o f t h i s p o l i c y . 
The E f f e c t s o f A b i l i t y Groupings on th e Less Able 
I f r e s e a r c h i n t o t h e " s e l f f u l f i l l i n g prophesy" 
i s t o be b e l i e v e d than a t l e a s t p a r t o f the answer as 
t o why th e lower streams f a i l l i e s i n th e f a c t t h a t teachers 
expect and c o n s e q u e n t l y r e c e i v e lower standards of work 
from them. Work i n t h e l a t e s i x t i e s suggested t h a t i n t e l -
l i g e n c e g a i n s i n c h i l d r e n c o u l d be "manipulated" by a l t e r i n g 
t h e t e a c h e r s ' p e r c e p t i o n s o f the c h i l d r e n . Thus c h i l d r e n 
i d e n t i f i e d as 'bloomers', a l t h o u g h chosen a t random, made 
p r o g r e s s i n excess o f the norm. [ R o s e n t h a l & Jacobsen, 
1 9 6 8 ] . These a u t h o r s a l s o found t h a t by r e v e r s i n g the 
process those l a b e l l e d p o o r e r c h i l d r e n progressed more 
s l o w l y t h a n t h e norm, t h e r e s u l t b e i n g an eve r - w i d e n i n g 
gap between our b e t t e r and p o o r e r c h i l d r e n . Streaming, 
s e t t i n g o r banding served t o widen t h e gap even f u r t h e r : 
"Were we r e l e g a t i n g a l a r g e p r o p o r t i o n o f 
our c h i l d r e n i n th e schools t o inadequate 
l e a r n i n g s i m p l y because we were c o n v i n c i n g 
t e a c h e r s t h a t c h i l d r e n c o u l d ' n t l e a r n ? " 
[S.L. Guskin 1971] . 
Rose n t h a l & Jacobsen 1968. 'What do you expect An I n q u i r y i n t o 
S e l f F u l f i l l i n g P r o p hecies'. 
S.L. Guskin. 1971.'An I n q u i r y i n t o S e l f F u l f i l l i n g Prophecies' 
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The evidence of t h e r e s e a r c h i n t o s t r e a m i n g would 
suggest a f i r m "yes". 
"Streaming i s a s e l f f u l f i l l i n g prophecy 
and t h a t f a r from c a t e r i n g f o r d i f f e r -
ences of a b i l i t y i t c r e a t e s such d i f f e r -
ences i t s e l f " . 
[A.V. K e l l y 1975] 
K e l l y d i s a g r e e s w i t h t h e argument t h a t r e m e d i a l c h i l d r e n 
are d i s c o u r a g e d by w o r k i n g a l o n g s i d e b r i g h t e r c h i l d r e n 
o r , i n deed, t h e f o l l o w - u p assumption t h a t s t r e a m i n g i s 
seen as u l t i m a t e l y of most advantage t o the l e s s able 
p u p i l . He p o i n t s t o improved t e a c h e r - p u p i l and p u p i l -
p u p i l r e l a t i o n s h i p s i n unstreamed secondary s c h o o l s . 
Streaming encourages r e j e c t i o n and t h e r e f o r e can l e a d 
t o d i s a f f e c t i o n . 
F u r t h e r s u p p o r t f o r t h i s argument comes from P o s t l e t h w a i t e 
and Denton,"^ [1978] a t Banbury Comprehensive who found:-
a) Lower a b i l i t y p u p i l s achieved h i g h e r 
s t a n d a r d s i f t a u g h t i n mixed a b i l i t y 
groups . 
b) Less a b l e p u p i l s were more c o n t e n t e d 
i n t h e mixed a b i l i t y s i t u a t i o n . 
c) Mixed a b i l i t y t a u g h t p u p i l s had a 
more p o s i t i v e a t t i t u d e towards s c h o o l . 
Elsa F e r r i ^ [ 1 9 7 0 ] found t h a t unstreamed schools were 
more l i k e l y t o adopt a c u r r i c u l u m which appealed t o the 
l e s s a b l e : 
"Streamed s c h o o l s had a f o r m a l approach, 
non streamed used an i n f o r m a l , d i s c o v e r y , 
p r a c t i c a l approach". 
As l o n g ago as 1964 Jackson"^ r e c o g n i s e d the problems 
r e s u l t i n g f rom a b i l i t y g r o u p i n g s : -
"Streaming i n i t s e l f and t h e b e l i e f s t h a t 
l i e b e h i n d i t may be r e s p o n s i b l e f o r our 
l o n g 'C stream t a i l " . 
4 
More r e c e n t l y B a l l [1981] lends s u p p o r t t o the idea 
t h a t banding leads t o s t e r e o t y p i n g t r a i t s . A few examples 
A. V. K e l l y 1975. 'Case S t u d i e s i n Mixed A b i l i t y Teaching*. 
K. P o s t l e t h w a i t e & C. Denton 1978. 'Streams f o r t h e Future'. 
E l s a F e r r i 1970. 'Streaming Two Years L a t e r ' . 
B. Jackson 1964. 'Streaming an Education System i n M i n i a t u r e ' . 
S.J. B a l l 1981. 'Beachside Comprehensive'. 
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of these a p p l i c a b l e t o -the lower groups a r e : m a l a d j u s t e d , 
a n t i - s c h o o l , immature, e m o t i o n a l l y u n s t a b l e , p o o r l y behaved, 
l a c k s c o n c e n t r a t i o n e t c . His s t u d y i s r e l e v a n t t o t h i s 
r e s e a r c h as t h e c h i l d r e n a t Beachside Comprehensive l i k e 
t hose f r o m Dunview were banded from t he v e r y f i r s t year. 
Viewed from a s l i g h t l y d i f f e r e n t angle (e.g. the 
p u p i l s ' ) , s t r e a m i n g can be seen as h i g h l y b e n e f i c i a l t o 
t h e a n t i - s c h o o l elements by p l a c i n g them t o g e t h e r i n s i d e 
f o u r w a l l s . Rather t h a n " d i v i d e and conquer" the school 
e s t a b l i s h m e n t seems t o b e l i e v e i n " u n i t e , and s u r r e n d e r " 
as p o t e n t i a l t r o u b l e makers are grouped i n t o a classroom 
u n i t . 
F urthermore t h e e a r l i e r these c h i l d r e n are grouped 
t o g e t h e r t he q u i c k e r t h e y emerge as a problem t o the school-
[Lacey 1980].''' Lacey i l l u s t r a t e s how s t r e a m i n g a t the end 
of year one r e s u l t e d i n the m a j o r i t y of the a n t i - s c h o o l 
element b e i n g p l a c e d w i t h i n t h e same t e a c h i n g c l a s s . 
T h i s group emerged i n the second year and developed markedly 
i n years 3 and 4. 
T h e r e f o r e the evidence would seem t o suggest t h a t 
t h e 'B' band c h i l d r e n i n our survey i n so f a r as th e y 
are t y p i c a l , would have been harmed by s t r e a m i n g . Although 
t h e y e n t e r e d a comprehensive s c h o o l t h e o r e t i c a l l y committed 
t o e g a l i t a r i a n i s m t h e p r a c t i c e was an e s t a b l i s h m e n t committed 
t o s e l e c t i o n . Those p l a c e d i n t h e lower sets or bands 
found l i t t l e o p p o r t u n i t y t o d i s p l a y l a t e development as 
t h e y worked i n c l a s s e s w i t h low t e a c h e r e x p e c t a t i o n and 
t h e r e f o r e a slo w e r work r a t e w i t h no o p p o r t u n i t y t o be 
judged by c r i t e r i a t h e y were good a t . I n s t e a d 'B' band 
s t u d e n t s c o u l d expect:-. 
a) A w i d e n i n g a b i l i t y gap between themselves 
and t h e 'A' band. 
b) A f o r m a l , u n i m a g i n a t i v e s t y l e of t e a c h i n g . 
c) To be d i s c o u r a g e d by re p e a t e d f a i l u r e . 
d) To be viewed and t r e a t e d l e s s f a v o u r a b l y 
by t e a c h e r s . 
• e) To be more l i k e l y t o i n d u l g e i n a n t i -
s c h o o l b e h a v i o u r . 
These can h a r d l y be d e s c r i b e d as a f a v o u r a b l e f o u n d a t i o n 
f o r t h e commencement of t h e n e g a t i v e a t t i t u d e s and problems 
t h i s t h e s i s w i l l i n v e s t i g a t e were a l r e a d y p r e v a l e n t . 
Lacey 1970. 'Hightown Grammar'. 
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What t h e y w o u l d have d e v e l o p e d i n t o as an u n s t r e a m e d 
c o m p r e h e n s i v e can now be o n l y h y p o t h e t i c a l s p e c u l a t i o n . 
However t h e D.E.S. i n q u i r y i n 1978, c a r r i e d o u t by H.M.I.'s, 
d e s p i t e r e s e r v a t i o n s t h a t b r i g h t e r c h i l d r e n were n o t b e i n g 
p u s h e d h a r d enough i n some s c h o o l s , f o u n d t h a t where t h e r e was 
an i n d i v i d u a l i s e d a p p r o a c h : 
1) Lower a b i l i t y p u p i l s were more h i g h l y m o t i v a t e d . 
2) T h e r e was l e s s d i s r u p t i v e b e h a v i o u r . 
I t t h e r e f o r e seems t h a t t h e r e i s a s t r o n g p o s s i b i l i t y 
t h a t t h e 'B' b a n d c h i l d r e n i n t h i s s u r v e y w o u l d have d e v e l o p e d 
more b o t h a c a d e m i c a l l y and s o c i a l l y u n d e r a m i x e d a b i l i t y 
s i t u a t i o n i n a more e g a l i t a r i a n c o m p r e h e n s i v e s c h o o l . 
T h i s t h e o r y i s s u p p o r t e d by Fogelman [19821.^ He f o u n d 
t h a t o n l y 40% o f c h i l d r e n were i n t h e same b r o a d band 
( i . e . t o p , m i d d l e o r b o t t o m t h i r d o f t h e t o t a l d i s t r i b u t i o n ) 
al: t h e ages o f s e v e n and s i x t e e n . More r e l e v a n t t o t h e 
s e c o n d a r y s c h o o l i s t h e f a c t t h a t o n l y one q u a r t e r o f 
t h o s e i n t h e t o p t h i r d a t _16 had n o t been t h e r e a t 1 1 . 
As e x p l a i n e d e a r l i e r t h i s n a t u r a l movement, a t Dunview, 
had been s t i f l e d b y r i g i d a b i l i t y g r o u p i n g s . However 
i f t h e h y p o t h e s i s o f t h i s t h e s i s i s c o r r e c t t h e n p e r h a p s 
t h i s l a t e n t a b i l i t y has n o t been l o s t f o r e v e r b u t i s m e r e l y 
w a i t i n g f o r p o s i t i v e s t i m u l a t i o n w h i c h h o p e f u l l y t h e Y.T.S. 
w i l l p r o v i d e . 
T h i s a u t h o r ' s a s s e s s m e n t , o f t h e e v i d e n c e , i s t h a t 
m i x e d a b i l i t y g r o u p i n g o f f e r s more t o t h e low a c h i e v e r s t h a n 
s t r e a m i n g . N e v e r t h e l e s s i n t h e i n t e r e s t s o f c o m p l e t e n e s s 
i t must be m e n t i o n e d t h a t Lunn [ 1970 ] ^ A c l a n d [ 1 9 7 3 ] ^ C o x 
& Marks [ 1 9 8 0 ] ^ a r g u e s t r o n g l y i n t h e o p p o s i t e d i r e c t i o n . 
They a r g u e t h a t b r i g h t e r c h i l d r e n a r e h e l d back i n u n s t r e a m e d 
c l a s s e s by t h e s l o w e r p u p i l s and t h a t t h e p r o g r e s s o f 
t h e more a b l e c h i l d can be h e l d back by up t o 5 T.Q. p o i n t s . 
T h e r e f o r e , s t r e a m i n g i s e s s e n t i a l i f o u r b r i g h t e r c h i l d r e n 
a r e t o be p u s h e d t o t h e i r f u l l p o t e n t i a l . 
HMSO 1978. 'Mixed A b i l i t y Work i n C o m p r e h e n s i v e S c h o o l s ' . 
F o g e l m a n . 1982 ' G r owing up i n G r e a t B r i t i a n ' 
Lunn 1970 ' S t r e a m i n g i n t h e P r i m a r y S c h o o l ' . 
A c l a n d 1973 ' S o c i a l D e t e r m i n a n t e s o f E d u c a t i o n a l A c h i e v e m e n t ' 
Cox & Marks 1980 " E d u c a t i o n and Freedom'. 
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As t h e b r i g h t e r c h i l d i s o u t s i d e t h e c o n s i d e r a t i o n s 
o f t h i s t h e s i s i t i s n o t n e c e s s a r y t o become i n v o l v e d 
i n a l e n g t h y a r g u m e n t on t h i s t o p i c . S u f f i c e t o say t h a t 
t h e r e i s c o n f l i c t i n g e v i d e n c e on t h e academic b e n e f i t s 
o f s t r e a m i n g f o r b r i g h t e r c h i l d r e n w h i l s t t h e r e i s o v e r -
w h e l m i n g e v i d e n c e t h a t s t r e a m i n g harms o u r l e s s a b l e c h i l d r e n 
b o t h s o c i a l l y and a c a d e m i c a l l y . 
The E f f e c t s o f t h e Academic C u r r i c u l u m on t h e Less A b l e 
I f s t r e a m i n g has had an i m p o r t a n t c o u n t e r p r o d u c t i v e 
e f f e c t on t h e s e c h i l d r e n t h e n so has t h e c u r r i c u l u m w h i c h 
c o n t i n u e s t o be e x a m - o r i e n t a t e d and l a r g e l y a c a d e m i c . 
As a r e s u l t many o f o u r c h i l d r e n become b o r e d and t r o u b l e s o m e . 
T h i s p r o b l e m was f i r s t i d e n t i f i e d by H.C. Dent [1949]. 
I t was a m a j o r cause f o r c o n c e r n i n t h e Newsom R e p o r t 
2 
[ 1 9 6 3 ] as one h e a d m a s t e r commented:-
"The r e a r e f a r t o o many o f o u r s l o w 
and a v e r a g e c h i l d r e n who l o n g ago 
r e a c h e d s a t u r a t i o n p o i n t d o i n g t e d i o u s 
and h a t e f u l w o r k y e a r a f t e r y e a r . They 
a r e p r o v o k e d n o t o n l y by t h e t e d i u m o f 
t h e w o r k b u t a l s o a t b e i n g t r e a t e d as 
c h i l d r e n " . 
T h i s r a t h e r s u b j e c t i v e o p i n i o n i s r e - i n f o r c e d • by 
a Schools C o u n c i l E n q u i r y [ 1 9 6 8 ] . O f 14 " T y p i c a l " s c h o o l 
s u b j e c t s o n l y 6 w e re r a n k e d as u s e f u l and i n t e r e s t i n g 
by 50% o r more o f s c h o o l c h i l d r e n . 
S i r A l e c C l e g g i n a l e c t u r e a t C e n t r a l H a l l W e s t m i n s t e r 
[ 1 - 5 - 7 0 ] s t a t e d u n c o m p r o m i s i n g l y : 
"We s h o u l d c o n t i n u e a t o u r p e r i l t o 
n e g l e c t t h e d e v e l o p m e n t o f non-
a c a d e m i c p u p i l s " . [Hemmings 1 9 8 0 ] . 
D e s p i t e t h e s e f o r c e f u l words t h e p r o b l e m r e m a i n e d 
l a r g e l y i g n o r e d . E d u c a t i o n and s o c i e t y s u r v i v e d R.O.S.L.A. 
and t h e q u e s t f o r a c a d e m i c e x c e l l e n c e f o r t h e most a b l e 
p u p i l s p r e v a i l e d , a l o n g w i t h a w a t e r e d - d o w n v e r s i o n " o f 
t h e same q u e s t f o r t h e l e s s a b l e . 
D o i n g r e s e a r c h i n I r e l a n d John Raven [ 1 9 7 7 ] f o u n d 
H.C. Dent 1949. ' S e c o n d a r y E d u c a t i o n f o r A l l ' . 
Newsom R e p o r t 1963. ' H a l f o u r F u t u r e ' . 
S c h o o l s C o u n c i l E n q u i r y 1958. 'Young S c h o o l L e a v e r s ' . 
Educ. R e s e a r c h . November 1977 . Vo.l20. N o : l . p.4. 
- 10 
/^^  o f p u p i l s q u e s t i o n e d s o m e t i m e s o r n e a r l y a l w a y s h a t e d 
g o i n g t o s c h o o l . A l m o s t i d e n t i c a l f i n d i n g s came f r o m 
a s u r v e y i n London by Fogelman [1976]."'' Raven f o u n d t h a t 
d i s e n c h a n t m e n t w i t h s c h o o l was h i g h e s t amongst non academics 
e.g. 5 1 % compared t o 8% by b r i g h t e r c h i l d r e n . A l s o P r i n g l e 
[ 1 9 7 3 ] ^ f o u n d t h a t c r i m i n a l o f f e n d e r s t e n d e d t o come f r o m 
a n t i - s c h o o l p u p i l s . 
James Hemmings [1980 f''is h i g h l y c r i t i c a l o f t h e t r a d i t i o n a l , 
exam o r i e n t a t e d , a p p r o a c h t o e d u c a t i o n . He a r g u e s t h a t 
i t d e s t r o y s o r n e g l e c t s o t h e r i m p o r t a n t a t t r i b u t e s e.g. 
a e s t h e t i c , a w a r e n e s s , i m a g i n a t i o n , i n L u i t i o n , j u d y L i i n m i 1. , 
i n i t i a t i v e , c r e a t i v e c a p a c i t y , r e l a t i o n a l s k i l l , manual 
p r o f i c i e n c y and c a p a b i l i t y i n g e n e r a l a f f a i r s i . e . many 
o f t h e q u a l i t i e s needed t o s u r v i v e i n modern s o c i e t y . 
Hemmings uses b i o l o g i c a l k n o w l e d g e t o add w e i g h t t o h i s 
p o w e r f u l a r g u m e n t s . A n a l y s i n g t h e human b r a i n i t s f u n c t i o n s , 
i n r e l a t i o n t o i n t e r a c t i o n w i t h t h e e n v i r o n m e n t , a r e t h r o u g h 
t h e l e f t and r i g h t mode. Yet o u r p r e s e n t e d u c a t i o n a l 
s y s t e m w h i l s t u t i l i s i n g t h e f u n c t i o n s o f t h e l e f t mode, 
w h i c h can be l o o s e l y d e s c r i b e d as t h e c o g n i t i v e f u n c t i o n 
o r i n t e l l i g e n c e , a l m o s t t o t a l l y i g n o r e s t h e f u n c t i o n s 
o f t h e r i g h t mode w h i c h c a n , e q u a l l y l o o s e l y , be d e s c r i b e d 
as d i v e r g e n t t h i n k i n g o r c r e a t i v i t y . 
A d o l e s c e n t s become submerged and b r o k e n o r a g g r e s s i v e l y 
h o s t i l e i f t h e i r c o n f i d e n c e i s s h a t t e r e d by t h e e x c e s s i v e 
f a i l u r e w h i c h o u r p r e s e n t s y s t e m g e n e r a t e s . Ahead o f 
o u r c h i l d r e n l i e s r e v o l u t i o n a r y change a c c o r d i n g t o ( W a t t s 
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1 9 8 3 ) . S c h o o l s must p r e p a r e c h i l d r e n t o u n d e r s t a n d t h e 
w o r l d o f t h e f u t u r e and how t o a d a p t t o be a b l e t o cope 
w i t h i t . I n w a r d - l o o k i n g p r o t e c t i v e s c h o o l s a r e c o u n t e r -
p r o d u c t i v e and c a n n o t r e s p o n d t o t h e f o u r k e y a r e a s f o r 
e d u c a t i o n w h i c h Hemmings ( 1 9 8 0 ) o u t l i n e s : -
1 . A d a p t a b i l i t y t o change. 
2. B a s i c u n d e r s t a n d i n g o f m i c r o p r e s s o r s . 
3. C o n s t r u c t i v e use o f l e i s u r e . 
4. How t o u t i l i s e t h e i n f o r m a t i o n r e v o l u t i o n . 
Ken Fogelman ' B r i t a i n s 16 Year O l d s ' 1976 
N a t i o n a l C h i l d r e n ' s B u r e a u p . 5 1 . 
James Hemmings 'The B e t r a y a l o f Y o u t h ' 1980 
K. P r i n g l e , Mia 'The Roots o f V i o l e n c e & V a n d a l i s m ' 1973 
A.G. W a t t s 'Unemployment, E d u c a t i o n ^ and t h e f u t u r e o f Work'. 
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The r e a s o n t h a t Hemmings and so many o t h e r s a r e c r i t i c a l 
o f o u r e d u c a t i o n a l s y s t e m i s t h a t i t i s h o p e l e s s l y i n -
a p p r o p r i a t e as a means o f p r e p a r i n g c h i l d r e n f o r t h e c h a l l e n g e s 
t h e y w i l l f a c e as a d u l t s . Most o f o u r c u r r i c u l a were 
d e v e l o p e d i n r e s p o n s e t o t h e needs o f a s o c i e t y t h a t has 
now d i s a p p e a r e d b u t t h a t r e s p o n s e i s m a i n t a i n e d by t h e 
many p e o p l e ( i n c l u d i n g t e a c h e r s ) who have a v e s t e d i n t e r e s t 
i n m a i n t a i n i n g t h e s t a t u s quo f o r as l o n g as p o s s i b l e . 
A d d i t i o n a l l y , change can be d i s t u r b i n g , o r g a n i s a t i o n a l l y 
t r o u b l e s o m e o r s i m p l y e x p e n s i v e . ( James Hemmings 1980).''' 
I n s p i t e o f t h e w e i g h t o f e v i d e n c e so s t r o n g l y a g a i n s t 
t h e c o n v e n t i o n a l c u r r i c u l u m one i s e n t i t l e d t o ask why 
i t t o o k u n t i l 1982 b e f o r e s e r i o u s a t t e m p t s were t a k e n 
t o d e a l w i t h t h e p r o b l e m . ( I n 1982 Dunview Comprehensive 
was c h o s e n a l o n g w i t h t wo o t h e r s c h o o l s , i n t h e b o r o u g h 
o f S h i p t o n , t o p a r t i c i p a t e i n a n a t i o n a l D.E.S. p r o j e c t 
a i m e d a t f i n d i n g a more i n t e r e s t i n g and r e l e v a n t a p p r o a c h 
t o t h e e d u c a t i o n o f o u r l o w e s t a c h i e v e r s ) . 
A c t i o n has a t l a s t been t a k e n and i n d e e d t h e i n i t i a l 
n a t i o n a l c o n c e r n f o r t h e p r o b l e m has been i n t e n s i f i e d 
b y h i g h y o u t h e m p l o y m e n t . D u r i n g t h e 50s, 60's and e a r l y 
70's w i t h r e l a t i v e l y f u l l employment f a i l u r e a t s c h o o l 
was n o t r e f l e c t e d by f a i l u r e t o f i n d a j o b , P h i l l i p s ( 1 973) 
and C h e r r y (1976 )"^ f o u n d t h a t even a p o o r l y t h o u g h t o u t 
c a r e e r c h o i c e was n o t a s e r i o u s p r o b l e m . They f o u n d t h a t 
y o u n g w o r k e r s c h anged j o b s f r e q u e n t l y w i t h a p p a r e n t l y 
few a d v e r s e p e r s o n a l o r o c c u p a t i o n a l e f f e c t s . T h i s meant 
t h a t e v e n a f t e r w a s t i n g much o f t h e i r t i m e a t s c h o o l t h e y 
c o u l d s t i l l f i n d a s a t i s f a c t o r y j o b t h r o u g h t r i a l and 
e r r o r - a s o r t o f m u l t i p l e w o r k e x p e r i e n c e programme on 
f u l l p a y . 
4 
However, R o b e r t s e t a l ( 1 9 8 1 ) f o u n d , t h a t i n t h e l a t e 
70's and e a r l y 80's , . t h i s t y p e o f y o u n g s t e r was r e -
s u r f a c i n g as h a r d - c o r e u n e m p l o y e d . The e v i d e n c e f r o m 
S h i p t o n , as can be seen i n t h e g r a p h . A p p e n d i x 1, s u p p o r t s 
t h i s r e s e a r c h . The number o f v a c a n c i e s , and t h e r e f o r e 
t h e o p p o r t u n i t y t o change j o b s r e g u l a r l y , has d e c r e a s e d 
D. P h i l l i p s 'Young Unemployed i n a N o r t h e r n C i t y ' 1973 
James Hemmings. ( 1 9 8 0 ) . 
N. C h e r r y ' P e r s i s t e n t J o b - C h a n g i n g : I s i t a P r oblem?' 1976 
( J o u r n a l o f O c c u p a t i o n a l P s y c h o l o g y V o l . 4 9 p . 2 0 3 - 2 2 1 ) . 
K. R o b e r t s , J. Duggan & M. N o b l e ' U n r e g i s t e r e d Y o u t h 
Unemployment & O u t r e a c h C a r e e r s Work' 1981 
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a l a r m i n g l y s i n c e t h e 50Js and 60's. On Tyne & Wear 40,000 
o r 1 i n 3 p e o p l e u n d e r 25 a r e o u t o f w o r k ( M u r r a y 1985 ) . 
T h e r e f o r e i f a y o u n g p e r s o n i s t o f i n d a j o b o r c a r e e r 
w i t h r e a s o n a b l e s a t i s f a c t i o n he must be w e l l p r e p a r e d 
f o r t h i s v i t a l p l a c e m e n t w h i c h w i l l most p r o b a b l y be t h r o u g h 
Y.T.S. Job h o p p i n g i s no l o n g e r an a v a i l a b l e s t r a t e g y . 
T h e r e f o r e t e a c h e r s and C a r e e r a d v i s e r s have a monumental 
r e s p o n s i b i l i t y i n h e l p i n g y oung p e o p l e a v o i d a Y.T.S. 
o r j o b m i s m a t c h . 
E v i d e n c e o f Success w i t h t h e Less A b l e 
The p u r p o s e o f t h i s s h o r t s e c t i o n i s m e r e l y t o demon-
s t r a t e t h a t w o r k w i t h t h i s t y p e o f c h i l d i s n o t n e c e s s a r i l y 
doomed. A few e x a m p l e s o f s u c c e s s w i t h t h e l e s s a b l e 
a r e s u f f i c i e n t t o j u s t i f y t h i s p o i n t . To s e a r c h f o r 
a f u l l y c o m p r e h e n s i v e l i s t o r t o q u a n t i f y t h e s e methods 
w o u l d be a d i v e r s i o n f r o m t h e o r i g i n a l a i m o f t h e t h e s i s . 
What i s n e c e s s a r y i s t h a t a w i d e l y h e l d v i e w , l i s t e d 
b e l o w , be d i s c r e d i t e d . These comments were made a t t h e 
Dunview C o m p r e h e n s i v e P a s t o r a l B o a r d on 1 s t December, 
1983: -
a) However e d u c a t i o n i s d r e s s e d up t h i s t y p e 
o f c h i l d w o u l d n o t be m o t i v a t e d . 
b ) T h e r e w i l l a l w a y s be an a n t i s c h o o l , d i s -
r u p t i v e e l e m e n t . 
W a t t s ( 1 9 8 3 ) sees t h i s t y p e o f a t t i t u d e as a common 
p r o b l e m . S c h o o l s , he a r g u e s , have a t e n d a n c y t o t u r n 
t o w a r d s a more r e p r e s s i v e and r e s t r i c t i v e c u r r i c u l u m i n 
s e l f d e f e n c e . F o r t u n a t e l y t h i s i s n o t t r u e o f a l l s c h o o l s 
and some have t a k e n a more r a d i c a l a p p r o a c h and become 
c a t a l y s t s f o r c h a n g e . Even t h e p r e s e n t C o n s e r v a t i v e g o v e r n -
ment, n o t w i d e l y d e s c r i b e d as p r o g r e s s i v e , d i s a g r e e s w i t h 
t h e p e s s i m i s t s . T h e i r p o l i c y i s t h a t a l l s c h o o l s a r e 
t o be o f f e r e d an a l t e r n a t i v e , p r a c t i c a l c u r r i c u l u m f r o m 
S eptember 1985. S t u d e n t s w i l l w o rk t o w a r d s a c e r t i f i c a t e 
b a s e d on a c h i e v e m e n t p r o f i l e s i n s t e a d o f e x a m i n a t i o n s . 
P h i l M u r r a y "The J o u r n a l ' 3 0 t h A p r i l 1985 p.3. 
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The new c u r r i c u l u m w i l l a l s o be c l o s e l y c o - o r d i n a t e d w i t h 
Y.T.S. c o u r s e s . ( J a c k s o n 1 9 8 4 ) . Though n o t a l l who f a v o u r 
c u r r i c u l u m change w o u l d welcome a c e n t r a l i s e d a p p r o a c h , 
i t may w e l l be n e c e s s a r y i n o r d e r t o h a s t e n p r o g r e s s and 
t o s t a n d a r d i s e a s s e s s m e n t i . e . n a t i o n a l l y r e c o g n i s e d a s s e s s -
ment. L o c a l i n n o v a t i o n s c o u l d a l w a y s be i n c o r p o r a t e d 
a t a l a t e r d a t e . 
However, i n s p i t e o f t h e p e s s i m i s t s whose a s s u m p t i o n s 
w o u l d d e s t r o y t h e w h o l e h y p o t h e s i s t h a t t h e t y p e o f c h i l d 
i n o u r sample has l a t e n t a b i l i t y , t h e a u t h o r ' s own e x p e r i e n c e 
l e a v e s h i m t o e x p e c t t h a t h i s r e s e a r c h w i l l show a t l e a s t 
a h i g h p r o p o r t i o n o f t h e s e c h i l d r e n b e i n g m o t i v a t e d and 
g a i n i n g s k i l l s w h i c h w i l l p r o v e u s e f u l t o b o t h t h e m s e l v e s 
and s o c i e t y . So b e f o r e p r o c e e d i n g i t i s w o r t h w h i l e p o i n t i n g 
t o a few ex a m p l e s o f a more r a d i c a l c u r r i c u l u m b e i n g s u c c e s s -
f u l . 
1) M i d w i n t e r ( 1 9 7 2 ) showed how an E.P.A. 
s c h o o l i n L i v e r p o o l became t r a n s f o r m e d 
i n t o a s u c c e s s f u l Community S c h o o l w i t h 
n o t o n l y t h e c h i l d r e n b e c o m i n g m o t i v a t e d 
b u t t h e p a r e n t s a l s o . 
2) The a u t h o r ' s own e x p e r i e n c e o f t h e i m p l e m e n t -
a t i o n o f R.O.S.L.A. be t w e e n 1972 - 74 i n d i c a t e d 
t h a t c h i l d r e n d i d e n j o y a number o f a c t i v i t i e s 
w h i c h w e r e o r g a n i s e d on t h e b a s i s o f f l e x i b l e 
h a l f d ays w i t h s m a l l g r o u p s . S u c c e s s f u l a c t i v i t i e s 
i n c l u d e d : - i n d u s t r i a l v i s i t s , b a s e b a l l , v i s u a l a i d s , 
p r i n t i n g , c a r m a i n t e n a n c e , g a r d e n i n g and p o t t e r y . 
The scheme was abandoned a f t e r t w o y e a r s so t h a t 
w i d e r o p t i o n s c o u l d be p r o v i d e d f o r G.C.E./C.S.E. 
c h i l d r e n . 
3) Hemmings ( 1 9 8 0 ) g i v e s t h e example o f L e s l i e Smithy 
Headmaster a t Mark House S e c o n d a r y School^ methods 
on p u p i l s ' a s p i r a t i o n s . W i t h i n two y e a r s 
Hemmings r e p o r t s t h e s c h o o l was c o n v e r t e d f r o m 
i n d o l e n t c o n f u s i o n i n t o a busy happy p l a c e . 
4) Raven ( 1 9 7 7 ) f o u n d t h e f o l l o w i n g t e n most i n t e r -
e s t i n g t h i n g s w h i c h c h i l d r e n w i s h e d t o do i n 
s c h o o l : -
Mark J a c k s o n 'Times E d u c a t i o n a l S u p p l e m e n t ' p . l 6.1.1984. 
E. M i d w i n t e r ( 1 9 7 2 ) ' P r o j e c t i o n s ' 
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TABLE 3 '^ Raven Q u e s t i o n n a i r e 
S c h o o l S h o u l d Do More % S e l e c t i n g I t e m 
1 . E n c o u r a g e c o - e d f r i e n d s h i p s 
c l u b s and h o b b i e s . 80 
2 . V i s i t s t o f a c t o r i e s e t c . 80 
3. S u b j e c t e d u c a t i o n a l v i s i t s 
e g . t h e a t r e . 76 
4 . New s u b j e c t s e g . p h i l o s o p h y , 
s o c i o l o g y . 73 
5 . A d v i s e p a r e n t s t o g i v e sex 
e d u c a t i o n . 71 
6 . Have o u t s i d e s p e a k e r s . 69 
7 . Run c o u r s e s f o r a d u l t s . 67 
8 . Teach b r i n g i n g up c h i l d r e n , 
home r e p a i r s e t c . 67 
9 . Teach w i d e r a n g e o f c u l t u r e 
and p h i l o s o p h i e s . 65 
10 . I m p l i c a t i o n s and r e s p o n s i b i l i t i e s 
o f m a r r i a g e . 64 
T h i s s u r v e y showed a s t r o n g d e s i r e f o r a more v o c a t i o n a l , 
p r a c t i c a l and l i f e s k i l l s c o n t e n t t o t h e c u r r i c u l u m . 
A good d e a l o f m a t e r i a l on l i f e and s o c i a l s k i l l s had 
been p r e p a r e d by t h e S c h o o l s C o u n c i l and i s b e i n g used 
s u c c e s s f u l l y i n a number o f a u t h o r i t i e s o f w h i c h N e w c a s t l e 
i s one. On a v i s i t t o a l o c a l H i g h S c h o o l i n J u l y 1983 
t h e a u t h o r saw e v i d e n c e o f s u c h w o r k where c h i l d r e n who 
we r e u s u a l l y p o o r l y m o t i v a t e d and r e l u c t a n t t o do homework 
became i n v o l v e d i n a c t i o n r e s e a r c h , p r o d u c i n g w o r k o v e r 
and above w h a t was r e q u e s t e d . 
O f t e n c l o s e l y l i n k e d t o l i f e and s o c i a l s k i l l s i s 
p r o f i l i n g w h i c h o f f e r s o u r c h i l d r e n r e a l i s t i c r e a c h a b l e 
g o a l s , r e g u l a r r e w a r d s and c o n t i n u o u s a s s e s s m e n t . Though 
s t i l l i n an e x p e r i m e n t a l s t a g e and w i t h a w i d e and v a r i e d 
a p p r o a c h t h e s i g n s a r e t h e r e t h a t t h e y can m o t i v a t e t h e 
l e s s a b l e c h i l d ( J a n e t B a l o g h 1 9 8 2 ) . 
"We're n o t good a t exams b u t when we l e a v e s c h o o l 
w e ' l l have a b o o k l e t f u l l o f o u r s e l v e s and o u r 
h o b b i e s ' . ( P u p i l ) . 
" I t t e l l s more a b o u t y o u t h a n an exam c e r t i f i c a t e " . 
( E x - p u p i l ) . 
J a n e t B a l o g h ' P r o f i l e R e p o r t s f o r S c h o o l - L e a v e r s ' ( 1982.) . 
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The N.U.T. ( 1 9 8 3 ) e x p r e s s i n g c o n c e r n f o r t h e 40% o f 
o u r p u p i l s who w i l l l e a v e s c h o o l w i t h few o r no academic 
q u a l i f i c a t i o n s s u p p o r t s p r o f i l e s : 
"The use o f p r o f i l e s w o u l d e n s u r e t h a t t h e work 
o f t h e s e p u p i l s was p r o p e r l y a s s e s s e d and r e -
c o r d e d , i n o r d e r t h a t t h e y m i g h t l e a v e s c h o o l 
w i t h a d e t a i l e d r e c o r d o f t h e i r p a r t i c u l a r 
a b i l i t i e s and a c h i e v e m e n t s , w h i c h w o u l d have 
v a l u e and c r e d i t a b i l i t y b o t h i n t h e i r own eyes 
and i n t h e eyes o f u s e r s " . 
T h i s document a l s o a r g u e s t h a t a l l t h e w o r k o f a l l 
t h e p u p i l s i n s c h o o l i s w o r t h y o f b e i n g r e c o r d e d and t h a t 
a l l p u p i l s d e s e r v e o u r p r o f e s s i o n a l t i m e and e f f o r t . 
I n d e e d a l l s u c c e s s f u l p r o j e c t s w i t h o u r l e s s a b l e , more 
d i f f i c u l t c h i l d r e n a r e demanding o f t i m e and e f f o r t . 
I n i t i a l s u c c e s s l i k e t h e E.P.A. and R.O.S.L.A. i n n o v a t i o n s 
w i l l wane when e n t h u s i a s m and f u n d s ' d r y up'. P r o f i l i n g 
o f f e r s a s t r u c t u r e w h i c h s h o u l d n o t be t o o de p e n d a n t on 
changes i n p e r s o n n e l w h e t h e r t h e y be t e a c h e r i n s c h o o l 
o r Y.T.S. s u p e r v i s o r s . I n d e e d as p r o f i l i n g f o r m s a i n t e g r a l 
p a r t o f Y.T.S. a s s e s s m e n t t h e r e w i l l be an e x c e l l e n t o p p o r t -
u n i t y t o measure how i t r e l a t e s t o p u p i l m o t i v a t i o n . 
A S u i t a b l e C u r r i c u l u m f o r t h e Non Academic 
A t t h i s s t a g e i t i s n e c e s s a r y t o c o n s i d e r what changes 
m i g h t be made i f e d u c a t i o n i s t o become more r e l e v a n t 
f o r l e s s a b l e p u p i l s d u r i n g a p e r i o d o f h i g h unemploy-
ment . 
Unemployment s i n c e 1982 has r a r e l y f a l l e n b e l o w 3,000,000, 
M i s s i n g f r o m o f f i c i a l f i g u r e s a r e : -
a) S i n c e 1982 t h o s e who do n o t c l a i m b e n e f i t 
o w i n g t o i n s u f f i c i e n t s t a m p s . 
b) S i n c e 1983 men o v e r 60. 
c ) Y o u n g s t e r s and a d u l t s t a k i n g p a r t i n MSC 
schemes. 
Though unemployment i s a p r o b l e m t h r o u g h o u t t h e age 
r a n g e i t i s e s p e c i a l l y s e r i o u s f o r t h e you n g . Between 
1972 - 77 unemployment amongst young p e o p l e ( u n d e r 25) 
N a t i o n a l U n i o n o f T e a c h e r s ( 1 9 8 3 ) ' P u p i l P r o f i l e s ' 
A D i s c u s s i o n Document, 
T. Rees & D. G r e g o r y 1981 E d u c . A n a l y s i s . P.11. 
' Y o u t h Employment & Unemployment : a Decade o f D e c l i n e ' 
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r o s e 120% compared w i t h 45% o v e r t h e w h o l e p o p u l a t i o n 
(Rees & G r e g o r y 1 9 8 1 ) . The r e a s o n s f o r t h i s a c c e l e r a t e d 
r i s e a r e : -
a) I n c r e a s i n g p a y d i f f e r e n t i a l s . F u l l p a y a t 
18 has meant t h a t s c h o o l l e a v e r s a r e no 
l o n g e r a s o u r c e o f 'cheap' l a b o u r . 
b ) F i r m s have c u t r e c r u i t m e n t t o shed man-
power by n a t u r a l w a s t a g e . 
c ) New t e c h n o l o g y : -
"They e s t i m a t e d t h a t t h e f a l l i n g c o s t o f a w o r d 
p r o c e s s o r compared w i t h a c o n v e n t i o n a l t y p i s t 
w o u l d l e a d t o a l o s s o f some 25,000 o f f i c e j o b s , 
t h e m a j o r i t y b e i n g i n t h e p o s i t i o n s n o r m a l l y 
o c c u p i e d by y oung p e o p l e " . 
(Rees & G r e g o r y 1981) 
T h i s n a t i o n a l t r e n d i s h i g h l i g h t e d by even g r e a t e r 
d i f f i c u l t i e s f o r g i r l s , e t h n i c m i n o r i t i e s , t h e h a n d i c a p p e d 
and t h e r e g i o n s . Because o f t h e scope o f s t u d y i n t h i s 
t h e s i s i t i s n e c e s s a r y t o c o n c e n t r a t e on t h e r e g i o n a l 
a s p e c t s o f t h e p r o b l e m . As an i n n e r c i t y s c h o o l i n a 
r e g i o n o f h i g h unemployment Dunview c h i l d r e n a r e a f f e c t e d 
by t h e d e c l i n e i n l o c a l m a n u f a c t u r i n g and e n g i n e e r i n g 
as w e l l as t h e n a t i o n a l d e p r e s s i o n . I n 1980 t h e "Employment 
G a z e t t e " (Rees and G r e g o r y 1981) d e m o n s t r a t e d t h e s e r i o u s n e s s 
o f t h e p r o b l e m as unemployment amongst t h e u n d e r 25's 
was 29.5% f o r m a l e s and a s t a g g e r i n g 55% f o r f e m a l e s . 
U n l i k e p r e v i o u s p o s t - w a r slumps t h e r e a p p e a r s t o 
be a L o L a l l a c k o f c o n f i d e n c e as Lo when o r i n d e e d i f 
e v e r t h e r e w i l l be a d r a m a t i c u p t u r n i n t h e economy. 
I n d e e d t h e Manpower R e s e a r c h Group a t t h e U n i v e r s i t y o f 
W a r w i c k f o r e c a s t - 1980 t h a t t h e r e w o u l d be a f u r t h e r l o s s 
o f 200,000 e n g i n e e r i n g c r a f t j o b s and 800,000 s e m i - s k i l l e d 
and o p e r a t i v e j o b s by 1985. These a r e t h e . v e r y t y p e s 
o f w o r k w h i c h o f f e r e d employment t o t h e Dunview non-academics 
i n t h e 60's and 70's e.g. c l o t h i n g f i r m s , a r o p e f a c t o r y , 
a g l a s s w o r k s o r e n g i n e e r i n g f i r m s . The r e a s o n f o r t h i s 
has been a p r u n i n g o f s t a f f r e s u l t i n g i n no new r e c r u i t m e n t 
o r w o r s e s t i l l t h e f i r m has c l o s e d down. Wo r s t h i t has 
been t h e c l o t h i n g i n d u s t r y w h i c h has seen t h r e e l a r g e 
S h i p t o n c l o s u r e s i n r e c e n t y e a r s . 
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The l e s s a b l e c h r i l d r e n who f o u n d w o r k i n s e r v i c e 
i n d u s t r i e s have been r e p l a c e d by Y.0.P./Y.T.S. s c h o o l 
l e a v e r s . Here t h e main employment a r e a s have been s u p e r m a r k e t s 
and d e p a r t m e n t a l s t o r e s . (See A p p e n d i x I I ) . 
The f i g u r e s f o r 1983 ( D u n v i e w s c h o o l l e a v e r s , on 
t h e s u r f a c e , seem t o i n d i c a t e an i m p r o v e m e n t i n t h e l o c a l 
economy. 25% g a i n i n g f u l l t i m e employment. T h i s f i g u r e 
s h o u l d be 35% i f s i x t h f o r m and c o l l e g e s t u d e n t s were 
r e m o v e d . As f o r t h e no n - a c a d e m i c s t h e y were p l a c e d as 
f o l l o w s : -
T a b l e 4 L e a v e r s 
1 F u r t h e r E d u c a t i o n 1 g i r l 
12 Employment 11 g i r l s 1 boy 
23 Y.T.S. 11 g i r l s 12 boys 
I n t h e v e r y b o t t o m c l a s s , w h i c h had been a s t r e a m e d 
r e m e d i a l g r o u p t h r o u g h o u t t h e s c h o o l , 66% o f t h e g i r l s 
s e c u r e d f u l l t i m e e m p l o y m e n t , a l s o many o f t h o s e d o i n g 
Y.T.S. schemes a p p e a r t o have a r e a s o n a b l e chance ( e s t i m a t e 
r a n g e f r o m 40-70%) o f g a i n i n g p e r m a n e n t employment. 
R e a s o n a b l e o p t i m i s m on Y.T.S. t r a i n e e r ' employment p r o s p e c t s 
can o n l y be b a s e d on s t a t i s t i c s f r o m t h e Y.O.P. programme. 
F i g u r e s f o r t h o s e d o i n g w o r k e x p e r i e n c e on e m p l o y e r s p r e m i s e s 
and b e c o m i n g i m m e d i a t e l y u n e m p l o y e d n e v e r r e a c h e d 50% 
I n d e e d , t h e f i g u r e s r a n g e d f r o m 22% i n 1978 (when unemploy-
ment was 5.1%) t o 47% i n Jan/March 1982 when unemployment 
was 12.7% (M.S.C. 1 9 8 3 ) . 
A l t h o u g h t h e s e f i g u r e s a p p e a r t o r u n c o u n t e r t o my 
g e n e r a l a r g u m e n t t h e y a r e n o t as o p t i m i s t i c as t h e y a p p e a r . 
These f a c t s s h o u l d be n o t e d : -
a ) The demand f o r l o w a b i l i t y g i r l s i s based on 
t h e k n o w l e d g e t h a t t h e y w i l l be d o i n g r e p e t i t i v e 
w o r k f o r l o w wages e.g. m a k i n g p a i n t b r u s h e s 
o r b i s c u i t s . T h e i r wages a r e s l i g h t l y h i g h e r 
t h a n t h e Y.T.S. a l l o w a n c e . 
b ) N e i t h e r o f t h e two f i r m s , w h i c h have p r o v i d e d 
t h e m a j o r i t y o f t h e s e j o b s , c o n s u l t e d t h e s c h o o l 
' Y o u t h T r a i n i n g News' Se p t . 1 9 8 3 
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i n c o n n e c t i o n w i t h any o f t h e p u p i l s ' p a s t 
r e c o r d s o r a b i l i t y . T h i s c e r t a i n l y r e i n f o r c e s 
t h e v i e w , a t l e a s t amongst t h e p u p i l s , t h a t 
s c h o o l was o f l i t t l e o r no v a l u e t o them, 
c ) The t y p e o f C a r e e r p r e v i o u s l y p r e f e r r e d by 
t h e s e g i r l s , as i n d i c a t e d i n C a r e e r s l e s s o n s o r 
i n t e r v i e w s w i t h t h e i r C a r e e r s o f f i c e r i n no way 
mat c h e d what t h e y s e c u r e d . They m e r e l y t o o k 
t h e f i r s t a v a i l a b l e j o b . 
T h e r e f o r e , a t l e a s t t e m p o r a r i l y , we had r e t u r n e d 
t o t h e j o b h o p p i n g s t r a t e g i e s m e n t i o n e d e a r l i e r by P h i l l i p s 
( 1 9 7 3 ) and C h e r r y ( 1 9 7 6 ) b u t i n t h e p r e s e n t s i t u a t i o n 
o f s t r u c t u a l y o u t h unemployment d e s c r i b e d by R o b e r t s e t 
a l ( 1 9 8 1 ) . I f t y p i c a l , t h e s e c h i l d r e n , u n l e s s t h e y w i s h 
t o r e m a i n i n a j o b f r o m w h i c h t h e y a r e u n l i k e l y t o g a i n 
g r e a t s a t i s f a c t i o n , w i l l become h a r d - c o r e unemployed 
w i t h n o t even t h e s k i l l s g a i n e d by t h e Y.T.S. t r a i n e e s . 
S c h o o l had n e i t h e r p r e p a r e d t h e s e c h i l d r e n f o r work 
n o r a i d e d them i n t h e t r a n s i t i o n f r o m s c h o o l t o a d u l t 
l i f e , a r e s p o n s e w h i c h r e s e m b l e s l e a r n i n g t o swim by b e i n g 
t h r o w n i n a t t h e deep e n d . These young p e o p l e w i l l n o t 
be a b l e t o hop f r o m j o b t o j o b u n t i l t h e y f i n d t h e r i g h t 
one. So a g a i n t h e i m p o r t a n c e o f a d e q u a t e p r e p a r a t i o n 
and a c c u r a t e a s s e s s m e n t t o h e l p f i n d a s u i t a b l e Y.T.S. 
o r j o b i s v i t a l . To b r i n g t h i s a b o u t we must t h o r o u g h l y 
e x a m i n e how we b r i n g a b o u t a s a t i s f a c t o r y t r a n s i t i o n f r o m 
s c h o o l t o w o r k . Rees and G r e g o r y ( 1 9 8 1 ) i d e n t i f y 3 a p p r o a c h e s 
a) The T r a d i t i o n a l A p p r o a c h T h i s a p p l i e s t o 
many o f o u r s e c o n d a r y s c h o o l s , i n c l u d i n g 
D unview. T h e r e i s a c l e a r b r e a k f r o m 
s c h o o l t o w o r k w i t h a l a r g e l y a cademic 
c u r r i c u l u m . C a r e e r s i s t a u g h t i n i s o l a t i o n 
and seems r e m o t e f r o m t h e r e a l i t i e s o f 
. t h e l a b o u r m a r k e t and t h e r e i s l i t t l e 
p r e p a r a t i o n f o r e i t h e r employment o r unemploy-
ment . 
b ) The Programmed A p p r o a c h Here i s a c l e a r 
b r e a k ' f r o m s c h o o l t o w o r k b u t e f f o r t s a r e 
made d u r i n g t h e f i n a l y e a r t o smooth t h e 
t r a n s i t i o n w i t h s c h o o l / i n d u s t r y p r o j e c t s . 
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f o r u m s , c o n f e r e n c e s e t c . The c u r r i c u l u m 
f o r n o n - e x a m i n a t i o n p u p i l s may be a l t e r e d 
t o f i t t h e p e r c e i v e d needs o f l o c a l i n d u s t r y , 
c ) The R a d i c a l A p p r o a c h T h e r e i s no c l e a r c u t 
b r e a k i n t h e s c h o o l t o w o r k t r a n s i t i o n . 
The e m p h a s i s i s on a two way i n t e r c h a n g e 
b e t w e e n s c h o o l and i n d u s t r y t h r o u g h p r o g -
rammed w o r k e x p e r i e n c e f o r s t u d e n t s f r o m t h e 
age o f 13 o n w a r d s . T e a c h e r s w o u l d spend t i m e 
i n l o c a l i n d u s t r y and i n d u s t r i a l i s t s s pend 
t i m e i n s c h o o l . 
Though t h e t e r m i n o l o g y i s somewhat d i f f e r e n t t h i s 
a r g u m e n t i s w h o l l y s u p p o r t e d b y Neave ( 1978)"*", whose main 
p r o p o s a l s w e r e : -
1 . I m p r o v e d m o t i v a t i o n t h r o u g h . b e t t e r i n d u s t r i a l 
c o n t a c t s e.g. w o r k o b s e r v a t i o n . 
2. Changes i n c u r r i c u l u m i n c l u d i n g t h e need o f 
e v e r y c h i l d t o have a common c o r e o f n e c e s s a r y 
academic,, t e c h n i c a l and v o c a t i o n a l s k i l l s on 
w h i c h he can l a t e r s p e c i a l i s e and b u i l d . 
3. More e f f e c t i v e c u r r i c u l u m e v a l u a t i o n 
4. Changes i n o r g a n i s a t i o n a l p a t t e r n s t o a l l o w 
more f l e x i b i l i t y and g r e a t e r s t u d e n t p a r t i -
. c i p a t i o n . 
I f t h e t r a n s i t i o n f r o m s c h o o l t o w o r k i s t o be i m p r o v e d 
t h e n i t must be t h r o u g h an e f f e c t i v e C a r e e r s programme. 
However P e t e r S m i t h ( 1 9 8 3 ) ^ r e f e r s t o C a r e e r s e d u c a t i o n 
as a f a i l u r e b e c a u s e i t i s a ' C i n d e r e l l a ' s u b j e c t w h i c h 
d e v o t e s s u f f i c i e n t t i m e t o n e i t h e r p u p i l s n o r t e a c h e r s . 
B i l l Law (1981)"^ i s a l s o c r i t i c a l o f t h e i n a d e q u a t e 
C a r e e r s p r o v i s i o n w i t h i n t h e s c h o o l c u r r i c u l u m i d e n t i f y i n g 
t h e i d e a l a s : 
"The c a r e e r s t e a c h e r , t h e p a s t o r a l - c a r e t u t o r s 
and i n p a r t i c u l a r b u t n o t e x c l u s i v e l y t h e t e a c h e r s 
o f y o u n g s t e r s o f l e s s e r academic a c h i e v e m e n t , made 
e x t e n s i v e use o f t h e s t u d e n t ' s n e i g h b o u r h o o d know-
l e d g e , b r o u g h t i n a v a r i e t y o f members o f t h e 
G.Neave 1978 ' R e s e a r c h P e r s p e c t i v e s on t h e T r a n s i t i o n f r o m 
S c h o o l Work'. 
I n s t , o f Ed. Wksp f o r t h e Commission o f Europe a n C o m m u n i t i e s 
P e t e r S m i t h ' G u a r d i a n ' O c t o b e r 4 t h 1983. 
'Why c a r e e r s e d u c a t i o n o f t e n f a i l s t o w o r k ' . 
B i l l Law ( 1 9 8 1 ) E d u c a t i o n A n a l y s i s , p.63 
' C a r e e r s E d u c a t i o n and C u r r i c u l u m P r i o r i t i e s i n S e c o n d a r y 
S c h o o l s ' 
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n e i g h b o u r h o o d ( i n c l u d i n g e x - s t u d e n t s ) t o p a r t i c i p a t e 
i n i t s programmes, and s e t y o u n g s t e r s o u t t o use 
l o c a l p l a c e s o f employment as ' c l a s s r o o m s ' w i t h 
c a r e f u l l y - d e s i g n e d p r e p a r a t i o n and f o l l o w up 
p r o c e d u r e s " . 
F u r t h e r weaknesses o f c o n v e n t i o n a l C a r e e r s t e a c h i n g 
a r e o u t l i n e d by J a m i e s o n and L i g h t f o o t ( 1 9 8 1 ) who p o i n t t o 
t h e l i m i t e d s u c c e s s o f : -
1 . Work o b s e r v a t i o n and w o r k v i s i t s w h i c h g i v e 
p u p i l s a s u p e r f i c i a l v i e w and f a i l t o accommodate 
t h e v i e w s o f t h e o r d i n a r y w o r k e r . 
2. Work e x p e r i e n c e w h i c h i s o f t e n s p o i l t by p o o r 
p r e p a r a t i o n and f o l l o w - u p and s u f f e r s f r o m n o t 
b e i n g p a r t o f a c o m p r e h e n s i v e s c h o o l - t o - w o r k 
programme. 
3. I n d u s t r i a l i s t s i n t h e c l a s s r o o m a r e u s u a l l y 
s u p e r v i s o r s o r managers and c o n s e q u e n t l y n e v e r 
r e f l e c t shop f l o o r / t r a d e u n i o n v i e w s . The j o i n t 
a u t h o r s recommended:-
a) A more c o m p r e h e n s i v e r a d i c a l a p p r o a c h . 
b) A t e a c h e r t o a c t as an a g e n t f o r change 
and n o t a g a i n s t i t . 
c ) S t r o n g e r l i n k s b e t w e e n s c h o o l s and i n d u s t r y . 
A s u r v e y o f 11 S h i p t o n c o m p r e h e n s i v e s c h o o l s i n O c t o b e r 
1983 c l e a r l y i n d i c a t e s t h a t C a r e e r s p r o v i s i o n w i t h i n t h e 
b o r o u g h i s v e r y much o f t h e ' C i n d e r e l l a ' c o s m e t i c n a t u r e . 
The q u e s t i o n n a i r e and f i n d i n g s w h i c h t h e a u t h o r h e l p e d 
d e s i g n and a d m i n i s t e r a r e a t t a c h e d ( A p p e n d i x 3 i - v ) as 
i s t h e summary w h i c h h i g h l i g h t s i n a d e q u a t e t i m e and f a c i l i t i e s , 
b u t , most i m p o r t a n t o f a l l , t h e l o w s t a t u s o f C a r e e r s 
e d u c a t i o n . I t had been u n a b l e t o r a d i c a l l y e f f e c t c u r r i c u l u m 
c h a n g e . I n Dunview C o m p r e h e n s i v e C a r e e r s r e p r e s e n t s 1 % 
o f a c h i l d ' s t o t a l s c h o o l c a r e e r ( p r o v i d e d he l e a v e s a t 
16) o r 2^5% o f h i s t i m e d u r i n g t h e f i n a l two y e a r s . 
S h i p t o n s c h o o l s a l s o have an e x a m i n a t i o n s u c c e s s 
l e a g u e t a b l e w h i c h i s now a v a i l a b l e t o p a r e n t s as w e l l 
as t e a c h e r s and e d u c a t i o n o f f i c i a l s . T h i s t y p e o f i n f o r m a t i o n 
makes t h e p o o r e r s c h o o l s , o r t h o s e n e a r t h e b o t t o m o f 
t h e l e a g u e , d e f e n s i v e and causes them t o s t r i v e f o r academic 
s u c c e s s a t a l l c o s t s . T h e r e f o r e c u r r i c u l u m change becomes 
I a n J a m i e s o n & M a r t i n L i g h t f o o t ( 1 9 8 1 ) 
' L e a r n i n g A b o u t Work'. E d . A n a l y s i s p.39 
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e v e n more d i f f i c u l t t o a c h i e v e and many p u p i l s f i n d t h e m s e l v e s 
l o c k e d i n t o i n a p p r o p r i a t e e d u c a t i o n a l e x p e r i e n c e . (Hemmings 
1 9 8 0 ) . 
D unview w h i c h has f a r e d b a d l y i n t h e s e c o m p a r i s o n 
t a b l e s ( 1 3 ^ ^ u t o f 14 i n t h e 'O' l e v e l l e a g u e t a b l e 1983) as I 
have e a r l i e r i n d i c a t e d , has t u r n e d t o s t r e a m i n g and a 
more d e t e r m i n e d b u t a r g u a b l y i n a p p r o p r i a t e s e a r c h f o r 
a c a d e m i c e x c e l l e n c e . S t a f f r o o m o p i n i o n i s t h a t , as t h e r e 
a r e more u n e m p l o y e d t h a n j o b v a c a n c i e s , e m p l o y e r s , who 
a r e i n a b u y e r s m a r k e t , can demand h i g h e r and h i g h e r 
q u a l i f i c a t i o n s . T h e r e f o r e i t i s a r g u e d e d u c a t i o n must 
become more a c a d e m i c n o t l e s s . Even i f e m p l o y e r s r e c r u i t e d 
t o t a l l y i n t h i s f a s h i o n i . e . e m p l o y e d t h o s e w i t h t h e b e s t 
'O' l e v e l s , t h i s t h e o r y has l i t t l e t o o f f e r o u r b o t t o m 
40% who w i l l o n l y e v e r g e t '0' l e v e l s o r g r a d e 1 C.S.E.'s 
i f t h e s t a n d a r d s o r p ass marks a r e d r a m a t i c a l l y l o w e r e d . 
W i t h 80 o r 90% o f t h e p o p u l a t i o n d o i n g t h e e q u i v a l e n t 
o f 5 '0' l e v e l s one i s t h e n r a t h e r bemused as t o how 
e m p l o y e r s w i l l s c r e e n t h e m . B e f o r e t h i s t h e o r y becomes 
t o t a l l y r i d i c u l o u s i t i s w o r t h p o i n t i n g t o r e s e a r c h by 
J'aguire and A s h t o n ( 1 9 8 1 ) c a r r i e d o u t f o r t h e D e p a r t m e n t 
o f Employment. They r e c o g n i s e f i v e d i s t i n c t s t r a t e g i e s 
u s e d by e m p l o y e r s t o r e c r u i t l a b o u r : -
S t r a t e g y 1 E m p l o y e r s t i p u l a t e s minimum q u a l i f i c a t i o n s 
f o r t h e j o b b u t i n p r a c t i c e t e n d s t o r e c r u i t 
t h o s e w i t h t h e h i g h e s t q u a l i f i c a t i o n s . 
S t r a t e g y 2 E d u c a t i o n a l q u a l i f i c a t i o n s a r e used as a 
means o f s c r e e n i n g b u t much depends on 
t h e i n t e r v i e w . 
S t r a t e g y 3 E d u c a t i o n a l , q u a l i f i c a t i o n s p e r f o r m a 
f o c u s s i n g f u n c t i o n b u t non-academic 
q u a l i f i c a t i o n s a r e more i m p o r t a n t . 
S t r a t e g y 4 A l l e m p h a s i s i s on n on-academic q u a l i -
f i c a t i o n s and e d u c a t i o n q u a l i f i c a t i o n s 
a r e i r r e l e v a n t o r u n n e c e s s a r y . 
S t r a t e g y 5 E d u c a t i o n a l q u a l i f i c a t i o n s d i s q u a l i f y 
y o u n g p e o p l e f o r a j o b . The a u t h o r s 
i d e n t i f y t h e t y p e o f a p p r o a c h f a v o u r e d 
by f i r m s c l a s s i f i e d by s i z e . They were 
a s k e d how u s e f u l a r e academic q u a l i f i c a t i o n s . 
M.J. M a g u i r e & D.N. A s h t o n 198 1 'Employers P e r c e p t i o n s 
and t h e Use o f E d u c a t i o n a l Q u a l i f i c a t i o n s ' , 
E d u c a t i o n a l A n a l y s i s p.27-29. 
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T a b l e 5 
M a g u i r e and A s h t o n S u r v e y on Academic Q u a l i f i c a t i o n 
Sometimes Not 
No: o f Employees U s e f u l % U s e f u l % U s e f u l % 
Under 25 30 2 1 49 
26 - 100 51 26 23 
1 0 1 - 250 50 20 30 
2 5 1 - 500 4 5, 34 21 
501 - 1,000 66 17 17 
Over 1,000 72 16 12 
What 
i s : -
D e s p i t e t h e s e f i g u r e s . s c h o o l s p e r s i s t i n t r y i n g 
t o m o t i v a t e t h e a v e r a g e and b e l o w a v e r a g e c h i l d w i t h t h e 
p h i l o s o p h y t h a t a g r a d e 4 C.S.E. i s b e t t e r t h a n n o t h i n g . 
Yet McGuiness ( 1 9 8 3 ) q u e s t i o n s t h e v a l u e o f low g r a d e C.S.E.'s 
and t h e r e i s e v i d e n c e o f t h e i r l i m i t e d v a l u e i n a s u b m i s s i o n 
by h e a d t e a c h e r s t o t h e We l s h Under S e c r e t a r y i n 1978 w h i c h 
s t a t e s t h a t C.S.E. g r a d e s 2-5 a r e d i s c o u n t e d by e m p l o y e r s 
and i n c r e a s e t h e sense o f b e i n g s e c o n d c l a s s c i t i z e n s . 
t h e s e f i g u r e s seem t o i n d i c a t e f o r t h e l e s s a b l e 
a) The s m a l l e r t h e f i r m t h e b e t t e r t h e chance 
o f e m p l o y m e n t . 
b) They s h o u l d be c o n c e n t r a t i n g on s t r a t e g i e s 3-5. 
c ) They s h o u l d d e v e l o p a number o f p e r s o n a l i t y and 
w o r k s i t u a t i o n f a c t o r s i d e n t i f i e d by M a g u i r e and 
A s h t o n as v a l u e d by e m p l o y e r s : -
P e r s o n a l i t y 
1) S e l f p r e s e n t a t i o n e g . s m a r t n e s s , c l e a n l i n e s s , 
p u n c t u a l i t y and manners. 
2) A t t i t u d e t o w o r k - m o t i v a t i o n and e n t h u s i a s m . 
3) I n t e r e s t i n t h e j o b . 
4) F a m i l y b a c k g r o u n d . 
Work S i t u a t i o n 
1) The t y p e o f w o r k g r o u p t o be e n t e r e d . 
2) The a b i l i t i e s , s k i l l s o r p h y s i c a l a t t r i b u t e s 
r e q u i r e d f o r t h e j o b . 
J.McGuiness ( 1 9 8 3 ) 'Secondary E d u c a t i o n F or A l l ? ' 
' S a c r e d Cows i n E d u c a t i o n ' . 
N a t i o n a l A s s o c i a t i o n o f Head T e a c h e r s 27.11.78. 
S u b m i s s i o n t o W e l s h Under S e c r e t a r y . ' G u a r d i a n ' . 
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S c h o o l s who p e r s i s t w i t h an academic r a t h e r t h a n 
l i f e s k i l l s a p p r o a c h p r o d u c e c o u n t e r p r o d u c t i v e r e s u l t s . 
The young p e r s o n becomes f r u s t r a t e d and, as a r e s u l t , has 
a t e n d e n c y t o move t o w a r d s u n t i d i n e s s , l a t e c o m i n g , a b s e n t e e i s m , 
l a z i n e s s , l a c k o f i n t e r e s t and o f t e n d i s r u p t i v e b e h a v i o u r . 
The b a s i c h y p o t h e s i s i d e n t i f i e d a t t h e b e g i n n i n g 
o f t h i s t h e s i s w o u l d l e a d one t o assume t h a t many o f t h e s e 
c h a r a c t e r i s t i c s w i l l be d e m o n s t r a t e d i n t h e f i n a l f i n d i n g s . 
I n d e e d w h a t e v e r k n o w l e d g e we pass on t o c h i l d r e n w i l l 
be o f l i m i t e d v a l u e u n l e s s o u r c h i l d r e n d e v e l o p s k i l l s 
w h i c h a t t r a c t e m p l o y e r s . A number o f w o r k e r s i n t h i s f i e l d 
h ave a r g u e d a l o n g t h e s e l i n e s : -
" I t does seem i m p o r t a n t t h a t t h e r e i s an i n c r e a s e d 
e m p h a s i s on e d u c a t i o n and t r a i n i n g programmes w h i c h 
h e l p y o u n g p e o p l e t o d e v e l o p i n t o f l e x i b l e and 
a d a p t a b l e a d u l t s c o n f i d e n t i n t h e i r a b i l i t i e s t o 
l e a r n d i f f e r e n t s k i l l s t o cope w i t h new s i t u a t i o n s " . 
(Townsend & Devereaux 1 9 8 1 ) . 
McGuiness ( 1 9 8 3 ) i s more s p e c i f i c and l i s t s 23 s u r v i v a l 
s k i l l s i n o r d e r t o ' s u r v i v e and p r o s p e r ' . I n c l u d e d i n 
t h e c o m p r e h e n s i v e l i s t a r e d e c i s i o n m a k i n g , i n v o l v e m e n t , • 
p e r s o n a l a t t e n t i o n , v o c a t i o n a l g u i d a n c e , l e i s u r e , unemploy-
ment and l e s s a c a d e m i c p r e s s u r e . 
The M.S.C. (1981)'^ a l s o h i g h l i g h t s t h e l a c k o f s k i l l 
t r a i n i n g and v o c a t i o n a l e d u c a t i o n amongst s c h o o l l e a v e r s 
i n a c o m p a r i s o n w i t h F r a n c e and West Germany. 
T a b l e 6 
M.S.C. C o m p a r i s o n 
Summary o f a c t i v i t i e s o f you n g p e o p l e 
a f t e r c o m p u l s o r y s c h o o l i n g 
Y e a r 
F u l l t i m e 
Gen. E d u c . 
F u l l t i m e 
Voc.Educ. A p p r e n t i c e s h i p 
Work or 
Unemployment 
19 F r a n c e 1.9 7 8 27 40 14 
W.Germany 1980 25 18 50 7 
G t . B r i t a i n 1977 32 10 14 44 
' S k i l l D e v e l o p m e n t and t h e C u r r i c u l u m ' ( 1 9 8 1 ) 
Townsend & Dev e r e a u x . 
J.McGuiness ( 1 9 8 3 ) 'Secondary E d u c a t i o n For A l l ? ' 
'A New T r a i n i n g I n i t i a t i v e ' ( 1 9 8 1 ) p.9, 
A C o n s u l t a t i v e Document. 
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To b r i d g e these enormo-us gaps the New T r a i n i n g I n i t i a t i v e 
aimed a t i m p r o v i n g v o c a t i o n a l and s k i l l t r a i n i n g which 
we have seen i s inadequate i n many of our s c h o o l s . The 
t h r e e major o b j e c t i v e s o u t l i n e s were:-
1) To o f f e r employers a much more assured supply 
of key s k i l l s . 
2) To o f f e r employees a b e t t e r s t a r t i n w o r k i n g , 
l i f e and access t o a w i d e r range of j o b s . 
3) To t h e e d u c a t i o n s e r v i c e the o p p o r t u n i t y t o 
r e p l a c e t r a d i t i o n a l approaches w i t h new 
t e c h n i q u e s . 
So t h e Y.T.S. i s i n t e n d e d t o o f f e r the c h i l d r e n i n 
t h e s u r v e y t h e chance t o g a i n s k i l l s i n a manner which 
c o u l d have been used i n s c h o o l s . The t h e s i s w i l l f o l l o w 
and measure t h e i r p r o g r e s s , or l a c k of i t , comparing t h e i r 
f i n a l year a t s c h o o l w i t h t h e i r year on t h e scheme. W h i l s t 
t h e M.S.C. i s o p t i m i s t i c , s t a f f r o o m o p i n i o n s o f t e n expressed 
are t h a t i t i s t h e c h i l d r e n who are f a i l u r e s not the e d u c a t i o n a l 
system. Grubbs and Lazerson (1981) are a l s o p e s s i m i s t i c 
a l t h o u g h f o r d i f f e r e n t reasons. They are h i g h l y c r i t i c a l 
of v o c a t i o n a l programmes which n e i t h e r boost the economy 
nor p r o v i d e r e a l l o n g term j o b s : 
" I f y o u t h unemployment i s t o be c o n s i d e r e d a s e r i o u s 
problem, t h e n expansion of employment programmes as 
t r a i n i n g programmes seems an obvious p r e r e q u i s i t e ' . 
(Grubbs and Lazerson 1981). 
W h i l s t not a r g u i n g a g a i n s t the need f o r an expanding 
economy t h e r e are s e r i o u s q u e s t i o n s as t o whether i t would 
absorb masses of u n s k i l l e d young people. ( T r e v o r Owen 1981). 
As mentioned e a r l i e r u n s k i l l e d and s e m i - s k i l l e d occupations 
have d i s a p p e a r e d a t an a l a r m i n g r a t e . New i n d u s t r i e s 
are u n l i k e l y t o r e q u i r e these same type of people. I n 
any case t h e r e appears l i t t l e p r o s p e c t of an expanding 
economy d u r i n g t h e l i f e t i m e of t h i s survey. So an i m p o r t a n t 
hope f o r these y o u n g s t e r s i s a t r a i n i n g programme. W h i l s t 
n o t i n g the comments of the p e s s i m i s t s I p r e f e r t o conclude 
W.N. Grubbs & M. Lazerson ( 1 9 8 1 ) . ' V o c a t i o n a l S o l u t i o n s 
t o Youth Problems'. 
T. Owen (1981)*NICEC T r a i n i n g B u l l e t i n . ' 
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t h i s c h a p t e r on a more o p t i m i s t i c n o t e . Along w i t h David 
Young (M.S.C.) 1983 Len Murray (T.U.C.)1983 S i r Terence 
B e c k e t t (C.B.I. ) 1983 and Peter M o r r i s o n ( M i n i s t e r o f 
Employment 1983) the a u t h o r b e l i e v e s t he scheme can succeed 
and hopes f o r p o s i t i v e f i n d i n g s f o r the c h i l d r e n i n t h i s 
s u r v e y . 
E v a l u a t i o n 
This c h a p t e r has f o l l o w e d these l i n e s of argument 
which can be summarised as f o l l o w s : -
a) Those p u p i l s i n our 'B' band sample have been 
branded as f a i l u r e s i n terms o f t h e academic 
c u r r i c u l u m . 
b) Boredom and s t r e a m i n g has a l i e n a t e d them from 
t h e s c h o o l . 
c) There i s evidence t h a t t h i s t y p e of c h i l d does 
not have t o f a i l , by n e c e s s i t y , and h o p e f u l l y 
the p r a c t i c a l , v o c a t i o n a l n a t u r e of the Y.T.S. 
w i l l enable many o f t h e sample t o develop 
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School Q u e s t i o n n a i r e s 
Summary of Argument 
I n t h i s c h a p t e r , f i v e q u e s t i o n n a i r e s w i l l be examined 
i n d e t a i l . They d e a l w i t h the f o l l o w i n g aspects of school 
l i f e : -
Table 7 School Q u e s t i o n n a i r e Headings 
1. Absenteeism and Truancy. 
2. P u p i l s ' b e h a v i o u r . 
3. Teaching s t y l e s . 
4. Classroom a c t i v i t i e s 
5. P u p i l s ' achievement. 
The g e n e r a l aim o f a l l the q u e s t i o n n a i r e s was t o 
t e s t t h a t p a r t of t h e h y p o t h e s i s , which p o s t u l a t e s t h a t 
our l e s s a b l e c h i l d r e n a t Dunview Comprehensive are bored 
a I: s c h o o l . T h e r e f o r e the q u e s t i o n n a i r e s should demonstratie 
a v a r i e t y of ways i n which p u p i l s r e a c t t o t h a t boredom. 
We might expect them t o r e f l e c t p a s s i v e d i s i n t e r e s t t hrough 
poor at t e n d a n c e and a c t i v e d i s i n t e r e s t t h r o u g h l a c k of 
e f f o r t , l a c k o f achievement and d i s r u p t i v e behaviour. 
I f t h e h y p o t h e s i s i s c o r r e c t one would expect q u e s t i o n n a i r e 
one, d e a l i n g w i t h a t t e n d a n c e , t o show h i g h l e v e l s of t r u a n c y 
and absenteeism f o r f a i r l y t r i v i a l reasons because of 
th e p u p i l s ' l a c k of i n t e r e s t i n what s c h o o l has t o o f f e r . 
The d a t a d e r i v e d from t h e q u e s t i o n n a i r e w i l l be supple-
mented by t h e o f f i c i a l r e c o r d s of t h e r e g i s t e r and c o n f i d -
e n t i a l i n f o r m a t i o n from the Year Head i n o r d e r t o add 
a n u m e r i c a l dimension of an o f f i c i a l n a t u r e t o the p u p i l s ' 
responses. 
Again, i f t h e h y p o t h e s i s i s c o r r e c t , one would expect 
t h a t q u e s t i o n n a i r e two d e a l i n g w i t h p u p i l s ' behaviour 
i n a l l s u b j e c t s would demonstrate t h a t t h e r e are more 
d i s c i p l i n e problems i n academic than i n p r a c t i c a l lessons. 
T h i s q u e s t i o n n a i r e w i l l compare p u p i l s ' views of t h e i r 
own b e h a v i o u r w i t h those of t h e i r s u b j e c t teachers i n 
o r d e r t o g i v e g r e a t e r p r o f e s s i o n a l weight t o t h e f i n d i n g s . 
Q u e s t i o n n a i r e t h r e e deals w i t h r e c o g n i s e d t e a c h i n g 
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s t y l e s and here, i f th^e h y p o t h e s i s i s c o r r e c t , one would 
expect t o f i n d b e t t e r t e a c h e r / p u p i l r e l a t i o n s h i p s where 
t h e t e a c h i n g s t y l e i s i n f o r m a l than where the s t y l e i s 
f o r m a l or t r a d i t i o n a l . 
Q u e s t i o n n a i r e f o u r deals w i t h a c t i v i t i e s , which have 
been s u b - d i v i d e d i n t o f o r m a l , s o c i a l , p r a c t i c a l and v o c a t i o n a l 
a r e a s . We might w e l l expect p u p i l s i n t h i s q u e s t i o n n a i r e , 
i f the o r i g i n a l h y p o t h e s i s i s a c c u r a t e , t o d i s p l a y a p r e f -
erence f o r t h e i n f o r m a l over the f o r m a l l e s s o n s . 
Q u e s t i o n n a i r e f i v e , completed by b o t h p u p i l s and 
t e a c h e r s , i n v e s t i g a t e s p u p i l s ' achievements. The e x p e c t a t i o n 
o f t h e . h y p o t h e s i s i s t h a t responses on b o t h p u p i l s ' and 
t e a c h e r s ' q u e s t i o n n a i r e s would r e f l e c t l i m i t e d achievement 
of these p u p i l s i n formal/academic s u b j e c t s . The data 
f r o m these q u e s t i o n n a i r e s w i l l be supplemented by examination 
r e s u l t s i n o r d e r t o add some no n - s t a n d a r d i s e d n u m e r i c a l 
comparisons of t h e q u e s t i o n n a i r e d a t a . 
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S e c t i o n 2 
Q u e s t i o n n a i r e One Absenteeism and Truancy 
A number of r e s e a r c h e r s have i n v e s t i g a t e d the scope 
and causes of poor attendance a t schools eg. Milham (1978), 
Raffe e t a l ( 1 9 7 8 ) , R u t t e r e t a l (1979) and G r u n s e l l 
(1980. The evidence from the f i n d i n g s of the r e s e a r c h 
suggests t h a t t r u a n c y i s a s i m p l e and e m i n e n t l y measurable 
form of a n t i - s c h o o l p r o t e s t . C h i l d r e n f i n d s c hool n e i t h e r 
i n t e r e s t i n g nor r e l e v a n t so t h e y s i m p l y do not a t t e n d . 
Research i n t h e e x t e n t o f t h e problem ( pgc)^ Report ( 1977 ) 
Fogelman ( 1976 ) Kahn & wursten ( 1964 ) Denney ( 1974 ) and 
C o r r i g a n (1979) i n d i c a t e s t h a t t r u a n c y has been p r a c t i s e d 
by something i n t h e r e g i o n of 50% of our c h i l d r e n , t h a t 
i t i s widespread amongst a l l c l a s s e s , occurs p e s i s t e n t l y 
amongst many o f our c h i l d r e n and may w e l l i n c r e a s e w i t h 
unemployment becoming more l i k e l y t o be a major p a r t of 
t h e i r f u t u r e . The problem i s not w i t h o u t a s o l u t i o n 
as r e s e a r c h by N e i l (1962) Sproule (1971) M i d w i n t e r (1972) 
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G r u n s e l l (1980) and Lamb,(1984) demonstrates t h a t b o t h 
th e s c h o o l and t h e law can be used t o s e r i o u s l y reduce 
absenteeism from s c h o o l . 
C e n t r a l t o t h e h y p o t h e s i s t h a t t h e c o n v e n t i o n a l 
c u r r i c u l u m i s f a i l i n g our l e s s able c h i l d r e n i s the r e l a t i o n -
s h i p between t h e q u a l i t y and r e l e v a n c e o f e d u c a t i o n and 
the response from t h e p u p i l s . The l i t e r a t u r e c i t e d above 
demonstrates q u i t e c l e a r l y t h a t t r u a n c y i s i n d i c a t i v e 
of a d i s t i n c t l a c k o f enthusiasm, t o what i s be i n g o f f e r e d 
by many of our s c h o o l s , i n c l u d i n g Dunview. 
R u t t e r e t a l (1979) c i t e s boredom and l a c k of communication 
between p u p i l s and t h e c u r r i c u l u m f o r m u l a t o r s as the major 
cause of t r u a n c y . Schostak (1982) i n a s i m i l a r v e i n 
c i t e s boredom and f e a r o f t h e te a c h e r s as the major causes 
of absenteeism. These f i n d i n g s are f u r t h e r extended by 
Ra f f e e t a l (1978) Regular t r u a n t s were q u e s t i o n e d a f t e r 
t h e y l e f t s c h o o l and o n l y 12% s t a t e d t h a t t h e y found school 
e i t h e r q u i t e o r v e r y u s e f u l . 
F u r t h e r s u p p o r t f o r t h e b e l i e f t h a t t h e sc h o o l i s 
the major cause of t r u a n c y can be found i n Mil l h a m e t 
a l (1978)-'-. 
" I t i s t h e f a i l u r e o f schools t o measure up 
t o e x p e c t a t i o n s which produces h i g h l e v e l s 
of t r u a n c y amongst v u l n e r a b l e a d o l e s c e n t s 
i n t h e year b e f o r e l e a v i n g " . 
Reynolds ( 1976)'2is a l s o s t r o n g l y c r i t i c a l of the 
c o n v e n t i o n a l academic c u r r i c u l u m and c i t e s i t as the major 
cause o f t r u a n c y . He backs t h i s statement up w i t h r e s e a r c h 
i n t o Welsh s c h o o l s (Reynolds e t a l 1976). I n secondary 
modern s c h o o l s w i t h s i m i l a r i n t a k e he found attendance 
v a r i e d from 89.1% t o 77.2%. Tests taken a t i n t a k e t o these 
s c h o o l s s t r o n g l y suggested t h a t t h e d i f f e r e n c e s found c o u l d 
be l a r g e l y a t t r i b u t e d t o the p r e v a i l i n g regimes. 
G r u n s e l l ( 1978 )'^  ( 1980 )'^ d e c l a r e s s t r o n g l y t h a t t r u a n c 
was t h e response o f urban c h i l d r e n i n r e v o l t a g a i n s t the 
S.Millham, R. B u l l o c k , K.Hosie (1978) 'Springboard : A Study 
of C.S.V.'s Job Creation'. P r o j e c t i n Sunderland. 
D. Reynolds '1976) 'The D e l i n q u e n t School'. M. Hammersley & 
P. Woods ( E d s ) . 
Routledge & Kegan P. 'The Process o f S c h o o l i n g ' . 
D. Reynolds, D. Jones & S.St.Leger (1 9 7 6 ) . 'Schools do make 
a D i f f e r e n c e ' . 'New S o c i e t y ' . J u l y 1976 P.223-225. 
R. G r u n s e l l (1978) 'Born t o be I n v i s i b l e ' . 
R. G r u n s e l l (1980) 'Absent from School'. 
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c o n v e n t i o n a l s c h o o l . 
Other l e s s e r f a c t o r s c o n t r i b u t i n g t o t r u a n c y are 
unemployment i . e . low e x p e c t a t i o n s o f work ( C o r r i g a n 1979 )'^ 
and t h e s o c i a l c l a s s o f p a r e n t s (Pack R e p o r t ) ^ . N e i t h e r 
of these p i e c e s o f r e s e a r c h d e s t r o y t he t h e o r y t h a t the 
s c h o o l i s t h e major cause o f t r u a n c y . Low j o b pro s p e c t s are 
anot h e r r e f l e c t i o n on t h e s c h o o l , i n the o p i n i o n of many 
c h i l d r e n who have t h e f e e l i n g t h a t a l l those years of 
e d u c a t i o n are u s e l e s s . The i n v e s t i g a t i o n by the Pack 
Report i n t o t r u a n c y analysed by s o c i a l classes found o n l y 
a 9% d i s c r e p a n c y between t h e h i g h e s t and lowest scores 
between d i f f e r e n t s o c i a l c l a s s e s . Highest were p r o f e s s i o n a l 
people o f whom 35% had never t r u a n t e d w h i l s t lowest were 
s k i l l e d manual w i t h 26% who had never t r u a n t e d . This 
s o c i a l group f e l l two percentage p o i n t s behind both t he 
u n s k i l l e d and s e m i - s k i l l e d worker. 
L i k e most of the r e s e a r c h on t r u a n c y the Pack Report 
suggests t h a t t r u a n c y has much more t o do w i t h the school 
than t he home: 
" Q u e s t i o n n a i r e s p u t t o c l a s s e s of secondary modern 
s c h o o l c h i l d r e n ( n o t a l l o f whom were t r u a n t s ) 
showed t h a t t h e y a t t r i b u t e d t r u a n c y t o boredom 
w i t h s c h o o l work, d i f f i c u l t y w i t h s c h o o l work, 
d i s l i k e o f a p a r t i c u l a r s u b j e c t and c o n f l i c t 
w i t h some t e a c h e r s " . 
Schools c o u l d w e l l expect t h a t whatever t h e i r c u r r i c u l u m 
or approach some c h i l d r e n would be d i s s a t i s f i e d and absent 
themselves. However, when i n t h e r e g i o n o f h a l f o f them 
s t a y o f f s c h o o l f o r u n o f f i c i a l reasons, then t h e problem 
i s one o f s e r i o u s p r o p o r t i o n s . For i n s t a n c e Fogelman (1976)-^ 
found t h a t 52% o f c h i l d r e n q u e s t i o n e d i n a survey a d m i t t e d 
t r u a n c y i n t h e i r f i n a l year o f s c h o o l . The school r e g i s t e r s 
a t Dunview Comprehensive would seem t o suggest t h a t these 
f i n d i n g s are n e i t h e r w i l d l y exaggerated nor u n t y p i c a l . 
(Appendix 4 ) . 
I n t h e f i n a l year a t s c h o o l out of 68 c h i l d r e n i n the 
'B' band c l a s s e s o n l y one achieved f u l l attendance w h i l s t 
o n l y 19 managed t o have l e s s than 30 absences. Looking a t 
th e w o r s t a t t e n d e r s t h e f i g u r e s f o r t h e r e g i s t e r s 
P. C o r r i g a n ( 1979) 'Schooling t h e Smash S t r e e t Kids.' 
Pack Report (1977) 'Truancy & I n d i s c i p l i n e i n Schools i n Sc o t l a n d ' 
S c o t t i s h E d u c a t i o n Dept. 
K. Fogelman (1976) ' B r i t a i n s S i x t e e n Year Olds,' 
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i n d i c a t e d t h a t : -
1. Nine p u p i l s were absent above 50% of the t i m e . 
2. From October t o A p r i l two p u p i l s managed t o 
a t t e n d o n l y h a l f a day each, d e s p i t e f r e q u e n t 
v i s i t s f r o m t h e E d u c a t i o n a l W e l f a r e O f f i c e r . 
(3 c l a s s r e g i s t e r s . Appendix 5 ( i ) ( i i ) ( i i i ) . 
These examples from the s c h o o l r e g i s t e r s matching 
t h e f i n d i n g s o f Fogelman (1976), The Pack Report (1977) 
and C o r r i g a n (1979) demonstrate t h e e x t e n t of the problem. 
I n p a r t i c u l a r i t c l e a r l y shows t h e h i g h l e v e l of p a r t 
t i m e a t t e n d a n c e . There are c o u n t l e s s examples of b o t h 
broken days and broken weeks. A s t a g g e r i n g 55 of the 
68 s t u d e n t s (81%) r a r e l y managed a f u l l week's attendance. 
P e r s i s t e n t t r u a n c y of t h i s n a t u r e i s d e s c r i b e d as f o l l o w s 
(Kahn & N u r s t e n 1964 ) . 
"This t y p e of t r u a n c y i s o f t e n a c o m p a r a t i v e l y 
normal r e a c t i o n t o s u r r o u n d i n g s t h a t are un-
s y m p a t h e t i c or l a c k i n g i n s t i m u l a t i o n " . 
R e l a t i n g t o Dunview, i n p a r t i c u l a r , t h i s i n d i c a t e s 
t h a t c h i l d r e n are r e a c t i n g n e g a t i v e l y t o teachers or lessons 
t h e y do n o t l i k e on p a r t i c u l a r days. For example, i n 
a l l t h r e e c l a s s e s a t t e n d a n c e r e g u l a r l y f e l l q u i t e s h a r p l y 
on F r i d a y a f t e r n o o n s . These p e r s i s t e n t poor a t t e n d e r s 
f a l l i n t o two main g r o u p i n g s , i d e n t i f i e d by Denney (1974). 
a) Absent from s c h o o l w i t h o u t p a r e n t s p e r m i s s i o n . 
b) The w i t h h o l d i n g of a c h i l d from s c h o o l by p a r e n t s . 
A t h i r d group would i n c l u d e t h e c h i l d who was absent 
because o f s c h o o l p h o b i a . However, as t h e r e were no known 
cases i n t h e 'B' band and as i t i s a c o m p l i c a t e d p s y c h o l o g i c a l 
problem, not r e l a t e d t o the h y p o t h e s i s , I decided to leave 
i t out of my i n v e s t i g a t i o n . 
I t i s w o r t h m e n t i o n i n g t h a t the s t a t i s t i c s would have 
been even worse had t h e y r e f l e c t e d i n t e r n a l t r u a n c y , which' 
was known t o be a s e r i o u s problem amonst t h e survey group 
but not a c c u r a t e l y r e c o r d e d . I t m a n i f e s t e d i t s e l f i n 
t h r e e ways a l l o f which r e s u l t e d i n non-attendance at 
t h e o f f i c i a l l e s s o n : -
1. Doing work f o r a n o t h e r t e a c h e r . 
2. H i d i n g on t h e s c h o o l premises. 
Rev. A.H.Denney ( 1974 ) 'Truancy and School Phobias'. 
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3. Leaving t h e s c h o o l premises between l e s s o n s . 
T h i s d a t a has not been i n c l u d e d i n the study, s i n c e i t 
takes us away from the major focus of the i n v e s t i g a t i o n . 
R e t u r n i n g t o e x t e r n a l t r u a n c y , o f the 68 p u p i l s 29 
(43%) were known and s e l f confessed t r u a n t s . (Year Head 
1984 ) . Other c h i l d r e n and indeed most of these t r u a n t s 
mentioned above had c o v e r i n g notes from t h e p a r e n t s suggesting; 
E i t h e r a) P a r e n t s , t o some degree, condone absence 
from s c h o o l . 
or b) Parents b e l i e v e t h a t t h e i r c h i l d i s g e n u i n e l y 
p o o r l y on a r e g u l a r b a s i s . 
Whether or not these b a s i c s t a t i s t i c s r e f l e c t t r u a n c y 
o r p a r e n t a l excused absence, t h e y do demonstrate an absentee 
L u L e way dbuvo r e a s o n a b l e i l l n e s s . 'J'hese h i g h l e v e l s oL' 
absence were c e r t a i n l y most e v i d e n t i n the top two a b i l i t y 
c l a s s e s w h i c h were f i l l e d w i t h '0' l e v e l c h i l d r e n as these 
comparisons show:-
Table 8 Absence Rates 
Boys G i r l s 
501 3% 9 .9% : Average 
502 7 .5% 16.2% 9.15% 
505 28.8% 19 .2% ] 
506 16.6% 22 .7% ] Average ] 23.31% 
507 32 . 1 % 20 .5% 
Absence r a t e s were 14% h i g h e r i n the 'B' band classes 
t h a n i n t h e two '0' l e v e l c l a s s e s . These cla s s e s c o n t a i n e d 
p u p i l s who were more h i g h l y m o t i v a t e d towards the academic 
c u r r i c u l u m . I f one a c c e p t s : -
a) A l l t h e absences were because of genuine 
i l l n e s s (and t h i s i s h i g h l y q u e s t i o n a b l e 
p a r t i c u l a r l y amongst the g i r l s ) . 
b) 'A' and 'B' p u p i l s b e i n g of b r o a d l y equal 
h e a l t h and p h y s i c a l f i t n e s s s h o u l d have 
s i m i l a r attendance r e c o r d s . 
Then i n t h e r e g i o n of 60% of our survey groups' absence i s 
w i t h o u t a genuine excuse. I n view of ,the q u e s t i o n a b l e 
n a t u r e of s u p p o s i t i o n (a) t h e r e a l f i g u r e i s p r o b a b l y 
much h i g h e r . This adds f u r t h e r weight t o the overwhelming 
evidence t h a t 'B' band c h i l d r e n s t a y o f f school w i t h o u t 
due cause. 
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F o r t u n a t e l y f o r these p u p i l s t h e y are r e s i d e n t s of 
S h i p t o n and not Leeds. I f t h e y were r e s i d e n t s of t h i s 
Y o r k s h i r e c i t y t h e y c o u l d w e l l be amongst t h e 400 c h i l d r e n 
who appear b e f o r e j u v e n i l e c o u r t e v e r y week f o r non-attendance 
a t s c h o o l (Lamb 1984). •'• 
Heavy f i n e s aimed at h i t t i n g t h e pockets of p a r e n t s 
have r e s u l t e d i n a l l but 13% r e t u r n i n g t o r e g u l a r s c h o o l i n g . 
However at Dunview t h e r e were no p r o s e c u t i o n s so c h i l d r e n 
and p a r e n t s c o u l d break t h e law w i t h o u t danger of reprimand. 
Indeed, u n l e s s the law i s v i g o r o u s l y a p p l i e d , as i n Leeds 
i t can prove c o u n t e r - p r o d u c t i v e . Anna Sproule (1971)^ 
found t h a t , when her s p e c i a l s c h o o l f o r t r u a n t s dropped 
compulsion, attendance rose by 80%. This suggests t h a t 
s c h o o l s can go a l o n g way towards c o m b a t t i n g t r u a n c y . 
A l s o a t Dunview t h e r e was a d r a m a t i c improvement 
i n a t t e n d a n c e d u r i n g t h e f i r s t term of the D.E.S. low 
a c h i e v e r s p r o j e c t as these f i g u r e s show. They compare 
th e D.E.S . group w i t h t h e t h e s i s sample. 
Table 9 
Attendance S t a t i s t i c s Sept - Jan ( i n c l u s i v e ) 
'B' Group 1983/4 Average 81.67% Boys 80 . 84% G i r l s 82.74% 
DES Group 1984/5 Average 92.07% Boys 91 . 04% G i r l s 93.07% 
These f i g u r e s were s u p p l i e d by t h e Head of Dunview 
Comprehensive. (March 1985). They show a remarkable improve-
ment i n attendance when s c h o o l appears t o the p u p i l s t o 
be more i n t e r e s t i n g and r e l e v a n t . The evidence of the 
l i t e r a t u r e (A.S. N e i l l 1962,^ E. M i d w i n t e r ^ 1972 and R. 
G r u n s e l l 1980) s u p p o r t s t h i s s c h o o l evidence t h a t a more 
r a d i c a l , r e l e v a n t c u r r i c u l u m leads t o b e t t e r attendance. 
T h i s means t h e r e are two t r i e d and t e s t e d ways of i m p r o v i n g 
s c h o o l a t t e n d a n c e , i . e . t h r o u g h the schools themselves 
and t h e law. 
Barbara Lamb (4.9.84) 'Education Guardian'. P.11. 
A. S p r o u l e (1974) 'Rebels w i t h a Cause'. (Ed. Barry Turner) 
A.S. N e i l l (1962) 'Summerhill: A R a d i c a l approach t o Education' 
E. M i d w i n t e r (1972) ' P r o j e c t i o n s ' . 
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Heavy p e n a l t i e s imposed by law may o n l y serve t o 
cover up t h e inad e q u a c i e s i n t h e e d u c a t i o n system and 
f o r c i n g c h i l d r e n , who are u n w i l l i n g , t o a t t e n d school 
would almost c e r t a i n l y r e s u l t i n a h i g h e r number of b e h a v i o u r a l 
problems as one member of s t a f f r e p e a t e d l y remarked: 
"They're no b o t h e r when t h e y ' r e not here". 
Indeed a t a s c h o o l N.A.S./U.W.T. meeting (December 
1984) one member of s t a f f complained t h a t t h e 1984-85 
5 t h Year 'B' band a t t e n d e d s c h o o l f a r t o o r e g u l a r l y . 
Q u e s t i o n n a i r e one i s designed t o go beneath the b a s i c 
s t a t i s t i c s and e x p l o r e some of th e reasons f o r these e x t r e m e l y 
h i g h absence f i g u r e s . B a s i c a l l y , t h e author o u t l i n e d 
t h r e e g e n e r a l reasons f o r absence, t h e two o u t l i n e d e a r l i e r 
( p a r e n t a l a p p r o v a l and t r u a n c y ) p l u s s e r i o u s i l l n e s s . 
One o f t h e a u t h o r ' s aims was t o d i s t i n g u i s h between those 
who were o n l y absent when v e r y i l l and those who o n l y 
needed a t r i v i a l excuse. Then t h e poor a t t e n d e r s would 
be s t u d i e d t o see i f t h e y were absent w i t h or w i t h o u t 
t h e knowledge o f t h e i r p a r e n t s or indeed i f t h e r e was 
o v e r l a p , i . e . c h i l d r e n s t a y e d o f f sometimes w i t h and sometimes 
w i t h o u t p a r e n t a l consent. The answers p r o v i d e d by the 
c h i l d r e n would h e l p d e t e r m i n e , a t l e a s t i n the case of 
Dunview, i f absence was an a n t i - s c h o o l p r o t e s t 
Perhaps t h e f i n d i n g s would have been even more i n t e r e s t i n g 
had many of th e hard core t r u a n t s f i l l e d i n the q u e s t i o n n a i r e s 
but u n f o r t u n a t e l y t h e y were absent from s c h o o l . 
QUESTIONS 
Reasons f o r Absence Never 1/2 2 + 
1. Headache 46 . 3 34 .1 19 . 5 
2 . B u l l i e d 90.5 2.4 7.1 
3. F r a c t u r e 65.9 3118 2 . 3 
4 . Cold 11.4 40 . 9 47 . 7 
5 . Gone elsewhere 70 . 5 22 . 7 6.8 
6. Chicken pox, measles e t c . 63 . 6 36.4 -
7 . T i r e d 90.9 4.5 4.5 
8. D i s l i k e lessons or te a c h e r s 79.5 18.2 2.3 
9 . F l u 50.0 40 . 9 9.1 
10. O f f c o l o u r 39 . 5 48 . 8 11. 6 
11. Owed homework 81.8 9 .1 9.1 
12. D e n t i s t o r h o s p i t a l 25.0 43 . 2 31.8 
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13 . Messages f o r p a r e n t s 77 . 3 18. 2 4 . 5 
14 . Watching T.V. 88 .6 6. 8 4 . 5 
15 . R e l a t i v e s e r i o u s l y i l l 70 .5 20. 5 9 .1 
16. Bad back 84 . 1 13. 6 2 . 3 
17 . Persuaded by f r i e n d s 84 .1 13. 6 2 . 3 
18. F u n e r a l 68 .2 29 . 5 2 . 3 
19 . Uselessness o f s c h o o l 88 . 6 11. 4 -
20 . I n t e r v i e w or t e s t . 67 .4 27 . 9 4 . 7 
Question Grouping 
P a r e n t a l A p p r o v a l 
& 
S l i g h t i l l n e s s 
S o c i a l reason (Truancy) 
S e r i o u s i l l n e s s 
M o t i v a t i o n 
S e r i o u s I l l n e s s 













Undoubtedly t h i s was not t h e major cause 
of t h e poor a t t e n d a n c e . As the absentee f i g u r e s showed 
h i g h l e v e l s of broken weeks t h i s would h a r d l y be e x p l a i n e d 
by a f r a c t u r e , s e r i o u s disease or f a m i l y death. Indeed 
28 (63.6%) o f t h e sample had gone t h r o u g h the trauma of 
c h i l d h o o d ' s p o t t y ' i l l n e s s e s by t h e time they s t a r t e d 
secondary s c h o o l . H o s p i t a l , d e n t a l appointments or an 
o c c a s i o n a l f u n e r a l would o n l y account f o r the v e r y r a r e 
broken week. By the c h i l d r e n ' s own admission o n l y 14 
(31.8%) had ever been absent t o a t t e n d a f u n e r a l and the 
same number been absent more than t w i c e t o a t t e n d h o s p i t a l 
o r t h e d e n t i s t . 
On s e r i o u s i l l n e s s t h e q u e s t i o n n a i r e r e v e a l s t h a t 
o n l y 1 c h i l d (2.3%) escaped major i l l n e s s or i n j u r y d u r i n g 
5 years a t secondary s c h o o l . Also t h e f i g u r e s r e v e a l e d : 
(1) 1 c h i l d (2.3%) had more than two f r a c t u r e s . 
(2) 4 c h i l d r e n (9.1%) had i n f l u e n z a more than t w i c e . 
(3) 4 c h i l d r e n (9.1%) had r e l a t i v e s who were s e r i o u s l y i l l 
on more than two occasions. 
N e v e r t h e l e s s s e r i o u s i l l n e s s t o s e l f or s e r i o u s i l l n e s s 
or d e a t h t o f a m i l y n e i t h e r e x p l a i n e d the h i g h l e v e l s of 
absence nor t h e t y p e of r e g u l a r s h o r t term absence so 
much i n e v i d e n c e . 
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P a r e n t a l Knowledge. I t i s almost i m p o s s i b l e f o r a teacher 
o r p a r e n t (perhaps even a d o c t o r ) t o make a d e f i n i t e judgement 
as t o t h e l e g i t i m a c y or se r i o u s n e s s of t h i s type of i l l n e s s . 
However the f i g u r e s do suggest h i g h l e v e l s of absence 
f o r t h i n g s w h i c h might have been conquered or overlooked 
had t h e c h o i c e n o t been, s c h o o l . Highest on the excuse 
c h a r t i s t h e common c o l d . Out of t h e survey group o n l y 
5 (11.4") had never used t h a t as an excuse f o r absence. 
Indeed almost h a l f t h e group 21 (47.7%) used i t as a r e g u l a r 
excuse. On a t l e a s t one occas i o n over 50% used a headache, 
60% " o f f c o l o u r " , 16% a bad back and 10% t i r e d n e s s as 
reasons f o r absence. 
Given t h e scope o f t h i s s t u d y i t was m e t h o d o l o g i c a l l y 
i m p o s s i b l e t o assess t he e x t e n t t o which pa r e n t s were 
d e c e i v e d by c h i l d r e n f o r t h i s t y pe o f excuse. Because 
of t h e r e g u l a r o c c u r r a n c e o f these i l l n e s s e s one can o n l y 
doubt t h e thoroughness o f p a r e n t a l i n v e s t i g a t i o n s . Indeed 
w o r k i n g p a r e n t s might o n l y f i n d out about t h e i l l n e s s 
on a r r i v i n g home i n t h e even i n g . Even t a k i n g i n t o account 
u n d e r s t a n d a b l e concern, and indeed necessary c a u t i o n over 
t h e i r c h i l d r e n ' s h e a l t h , t h e q u e s t i o n n a i r e does appear 
t o i n d i c a t e a l a c k o f commitment by p a r e n t s as w e l l as 
c h i l d r e n towards r e g u l a r s c h o o l i n g . W h i l s t o n l y a s m a l l 
m a j o r i t y might encourage absence eg. 10 ( 2 2 . 7 % ) , t o run 
messages a much h i g h e r number was not doing enough t o 
d i s c o u r a g e absence. A l t h o u g h exact f i g u r e s are not p o s s i b l e 
t h i s p a r t o f t h e q u e s t i o n n a i r e demonstrates t h a t t h e v a s t 
m a j o r i t y o f c h i l d r e n are o n l y t o o ready t o s t a y o f f s c h o o l 
f o r a t r i v i a l excuse and t h e i r p a r e n t s appear u n w i l l i n g 
and/or unable t o change t h i s s i t u a t i o n and i n the vas t 
m a j o r i t y o f absences p r e s e n t t h e i r c h i l d r e n w i t h a c o v e r i n g 
note (Year Head 1984). 
S o c i a l Reasons. (Truancy) As mentioned e a r l i e r about 
40% o f t h e 'B' band c h i l d r e n had a d m i t t e d t r u a n c y . A l l 
the reasons suggested i n the q u e s t i o n n a i r e has s u b s c r i b e r s : 
Had somewhere b e t t e r t o go. 13 (29. 5%) 
D i s l i k e d lessons o r t e a c h e r s . 9 (20. 5%) 
Owed homework. 8 (18. 2%) 
Persuaded by f r i e n d s . 7 (15. 9%) 
Watched T.V. 5 ( 1 1 . 4% ) 
B u l l i e d 4 ( 9. 5%) 
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The two main reasons o u t l i n e d i n these f i g u r e s are 
a n x i e t y and boredom. E i t h e r t h e c h i l d was a f r a i d t o go 
t o s c h o o l because of t e a c h e r s o r persons or- the school 
c o u l d not complete w i t h o u t s i d e a t t r a c t i o n s on even something 
as u n i n s p i r i n g as daytime T.V. A l t o g e t h e r 20 (45.5%) 
a d m i t t e d t r u a n c y f o r one of the suggested reasons. This 
was v e r y much i n l i n e w i t h t h e Year Head's o f f i c i a l f i g u r e s 
and leads us t o examine p o s s i b l e remedies. 
C o n c l u s i o n . As b o t h t h e l i t e r a t u r e , s c h o o l r e g i s t e r s 
and t h e q u e s t i o n n a i r e p o i n t t o shortcomings i n the appeal 
of s c h o o l t o many p u p i l s i t would appear i l l o g i c a l t o 
expect an o u t s i d e agency i . e . t h e law t o s o l v e the problem 
o f h i g h absenteeism. On the s u r f a c e i n Leeds the law 
has done j u s t t h a t , but f o r c i n g c h i l d r e n back t o an unchanged 
s c h o o l does not cure t he u n d e r l y i n g causes o f t r u a n c y . 
Indeed f o r c i n g r e s e n t f u l c h i l d r e n back t o a pl a c e . they 
d i s l i k e can o n l y r e s u l t i n a f u r t h e r s t r a i n i n g of p u p i l / t e a c h e r 
r e l a t i o n s h i p s . 
T h e r e f o r e t h e o n l y r e a l i s t i c answer t o poor attendance 
i s t o g i v e our schoo l s g r e a t e r appeal and r e l e v a n c e . 
T h i s means r a d i c a l changes t o the s c h o o l c u r r i c u l u m as 
suggested by t h e Pack Report (1977), Fogelman (1976) 
Sproule (1971) D.E.S. Survey (1978) and G r u n s e l l (1980). 
These a u t h o r s are amongst those who recommend changes 
i n t h e s c h o o l c u r r i c u l u m . Examples o f the recommended 
changes a r e : 
1. School s h o u l d be more i n t e r e s t i n g and r e l e v a n t . 
2. There s h o u l d be b e t t e r communication a t a l l l e v e l s . 
3. E d u c a t i o n s h o u l d be c o n t i n u o u s and a v o i d t r a u m a t i c 
change, f o r example p r i m a r y t o secondary. 
4. There s h o u l d be an improved Careers programme 
w i t h r e g u l a r c o n t a c t s w i t h l o c a l employers. 
5. There s h o u l d be group a c t i v i t i e s and d e c i s i o n 
making t o improve t h e p u p i l ' s s e l f esteem. 
Almost c e r t a i n l y t h e p u p i l s o f Dunview Comprehensive 
would agree w i t h t h e m a j o r i t y o f these suggestions f o r 
a more p r o g r e s s i v e c u r r i c u l u m and more democratic school 
s t r u c t u r e . However, as t h e y were not c o n s u l t e d , along 
•"Truancy' & Behaviour Problems i n Some Urban Schools' ( 1978 ) 
O.u.S. 
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w i t h t h e v a s t m a j o r i t y of t e a c h e r s , by the s c h o o l e s t a b l i s h -
ment and t i m e t a b l e f o r m u l a t o r s t h e y v o t e d w i t h t h e i r f e e t 
and s t a y e d away from s c h o o l . 
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S e c t i o n 3 
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Q u e s t i o n n a i r e Two P u p i l Behaviour 
The Author's c o n s i d e r a t i o n s were the e x t e n t and causes 
o f p u p i l ' s m i s b e h a v i o u r a t s c h o o l and so he i n v e s t i g a t e d 
l i t e r a t u r e on these i s s u e s . Wickman (1928) and Harrop 
(1983) p r o v i d e examples o f t h e way p u p i l s misbehave. 
Research i n t o t h e e x t e n t o f t h i s m isbehaviour can be found 
i n B axter (1979) N.A.S./U.W.T. (1976) D.E.S. (1979) 
M i t c h e l l and Shepherd (1966) and R u t t e r (1967). The causes 
of t h i s d e v i a n t b e h a v i o u r which can l a r g e l y be summarised 
as academic r e p r e s s i o n have been researched by Cleugh (1971) 
B a x t e r (1979) N.A.S./U.W.T. (1976) and R u t t e r (1967). I n 
c o n c l u s i o n l i t e r a t u r e i n d i c a t i n g t h a t c h i l d r e n can, and 
do, behave b e t t e r where more p r o g r e s s i v e methods were 
used, was c o n s i d e r e d . Support f o r t h i s arguement comes 
fro m L i n d g r e n (1969) Rogers (1961) D.E.S. (1979) Purkey 
(1978) and Young ( 1 9 8 4 ) . 
As l o n g ago as (1928) Wickman i d e n t i f i e d f i f t y forms 
o f c h i l d r e n ' s b e h a v i o u r w h i c h was troublesome t o t e a c h e r s . 
A l t h o u g h t h e a u t h o r p e r s o n a l l y d i d not f e e l the examples 
were o u t of dat e i t was f a r t o o comprehensive f o r h i s 
purposes i . e . c o n s t r u c t i n g a q u e s t i o n n a i r e on p u p i l s ' 
b e h a v i o u r . T h e r e f o r e he t u r n e d t o the more modern work 
o f Harrop (1983) who o u t l i n e s a number of types of behaviour 
u n a c c e p t a b l e t o t e a c h e r s : 
Table 11 Harrop's Deviant Behaviour 
1. C a l l i n g o u t answers w i t h o u t r a i s i n g hands. 
2. C a l l i n g out i r r e l e v a n t answers. 
3. C h a t t i n g t o class m a t e s . 
4. M u t t e r i n g t o s e l f ( b u t a u d i b l e t o o b s e r v e r s ) . 
5. T u r n i n g away from t h e te a c h e r when he i s t a l k i n g 
t o c l a s s . 
6. L e a v i n g t h e i r s e a t s u n n e c e s s a r i l y . 
7. Working n o i s i l y . 
8. P r e v e n t i n g o t h e r s from w o r k i n g . 
9. Daydreaming. 
E.K. Wickman (1928) ' C h i l d r e n ' s Behaviour and Teacher's 
A t t i t u d e s ' . 
A l e x Harrop (1983) 'Behaviour M o d i f i c a t i o n i n the Classroom' 
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I used t h i s l i s t "as a s t a r t i n g p o i n t t o disc u s s the 
problems o f d i s c i p l i n e w i t h my c o l l e a g u e s at Dunview 
Comprehensive. A f t e r t hese c o n s u l t a t i o n s I m o d i f i e d 
th e l i s t because:-
(1) There was a c e r t a i n degree of o v e r l a p eg. Questions 
3, 4, 7 and 8. 
(2) The second behaviour problem on t h i s l i s t was not 
rega r d e d as a s e r i o u s problem a t Dunview Comprehensive 
I went on t o examine t h e i r ideas f o r o t h e r p r e v i o u s l y 
mentioned d i s c i p l i n e problems and came up w i t h t h e f o l l o w i n g 
l i s t i n r o u g h l y t h e o r d e r o f d i m i n i s h i n g seriousness i e . 
s t a r t i n g w i t h a g r e s s i v e b e h a v i o u r which d i s r u p t s the whole 
c l a s s , t h r o u g h t o beh a v i o u r d i s r u p t i n g a s m a l l number 
of p u p i l s and f i n a l l y , t o behaviour o n l y a problem t o 
th e i n d i v i d u a l concerned. 
Table 12 Behaviour Q u e s t i o n n a i r e 
1. Foul o r a g g r e s s i v e language t o t e a c h e r s . 
2. Foul o r a g g r e s s i v e language t o classmates 
3. L e a v i n g seat w i t h o u t p e r m i s s i o n . 
4. D i s r u p t i v e / s i l l y n o i s e s . 
5. P e s t e r i n g o t h e r s . 
6. Not l i s t e n i n g - t u r n i n g head o r body. 
7. B l u r t i n g o u t - not r a i s i n g hand. 
8. T a l k i n g about u n r e l a t e d s u b j e c t s . 
9. I g n o r i n g t e a c h e r s ' commands. 
10. Daydreaming - l a c k i n g c o n c e n t r a t i o n . 
The f r e q u e n c y o f p u p i l s ' misbehaviour has been a 
cause o f g r e a t concern t o t e a c h e r s . This i s , a t l e a s t , 
th e view o f t h e N.A.S./U.W.T. whose most r e c e n t survey 
of members was i n March 1985. I n (1976) t h e y s t a t e d t h a t 
crimes of' v i o l e n c e were i n c r e a s i n g by 15-20% per annum. 
The problems were w o r s t i n t h e i n n e r c i t i e s eg. 25.4% 
of London c h i l d r e n d i s p l a y e d p s y c h i a t r i c d i s o r d e r s compared 
w i t h o n l y 12% i n the I s l e o f Wight. This l a s t p o i n t i s 
su p p o r t e d by t h e D.E.S. (1 9 7 9 ) . T h e i r survey of 384 schools 
found t h a t o f the 25 w i t h severe d i s c i p l i n e problems 
19 were i n n e r c i t y s c h o o l s . 
N.A.S./U.W.T. (1976) 'The R e t r e a t from A u t h o r i t y ' . 
I).1',.S. (1979) II.M. I n s p e c t o r s of Schools 
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F u r t h e r r e s e a r c h i n t o t h e e x t e n t of c h i l d r e n ' s misbehaviour 
i s p r o v i d e d by R u t t e r ( 1967 ) ^ who found 2.3% of c h i l d r e n 
w i t h d e f i n i t e b e h a v i o u r d i s o r d e r s and 24.1% w i t h p o s s i b l e 
b e h a v i o u r d i s o r d e r s . M i t c h e l l and Shepherd ( 1 9 6 6 ) ^ f o u n d 
t h a t below average c h i l d r e n were much more b a d l y behaved 
tha n t h e i r b r i g h t e r p e e r s : -
C h i l d r e n 11-15 years w i t h 7 or more items of d e v i a n t behaviour 
Boys Above average 4% G i r l s Above average 7% 
Below average 47% Below average 35% 
3 
F i n a l l y B a x t e r (1979) r e f e r r i n g t o a r e p o r t from 
t h e Clwyd E d u c a t i o n Committee (1976) found t h a t j u s t under 
10% of p u p i l s caused d i s r u p t i o n i n schools a t l e a s t once 
a week. A l t h o u g h t h i s f i g u r e seems not t o o a l a r m i n g Baxter 
p o i n t s out t h a t these f i g u r e s u n d e r e s t i m a t e the problem 
as i t o n l y c i t e s d i s c o v e r e d d e v i a n t b e h a v i o u r . Also, 
as M i t c h e l l and Shepherd ( 1966 ) p o i n t o u t , t h e hard core 
t r o u b l e makers are not e v e n l y spread around but grouped 
t o g e t h e r i n t h e bottom s e t s where, as a t Dunview, c h i l d r e n 
are streamed o r 'banded'. 
Indeed, B a x t e r goes even f u r t h e r and s t a t e s t h a t 
these low a b i l i t y c h i l d r e n t u r n t o d e v i a n t behaviour because 
o f t h e d e m o r a l i s i n g e f f e c t s of low marks, n e g a t i v e l y c r i t i c a l 
r e p o r t s and b e i n g p l a c e d i n 'no hope' s i n k s e t s or bands. 4 
Cleugh (1971) c i t e s academic r e p r e s s i o n i n c e r t a i n lessons. 
He c i t e s c h i l d r e n who s i t q u i e t l y a t t h e i r desks a l l day 
o n l y t o go ' w i l d ' when a d m i t t e d t o t h e p l a y g r o u n d . C e r t a i n 
members o f s t a f f a t Dunview c i t e academic r e p r e s s i o n i n 
a p r e v i o u s l e s s o n as a f a c t o r i n c h i l d r e n going ' w i l d ' 
i n t h e i r own lessons m i r r o r i n g t h e f i n d i n g s of Cleugh 
(1971) who s t a t e s t h a t t h i s t y p e of desk-bound d i s c i p l i n e , 
e x p e r i e n c e d by p u p i l s , i s geared t o t h e needs of teachers 
r a t h e r than c h i l d r e n . He c i t e s a boy who f r e q u e n t l y punched 
c h i l d r e n and r e f u s e d t o do academic work but c o m p l e t e l y 
changed f o r t h e b e t t e r when g i v e n p r a c t i c a l t a s k s . 
R u t t e r (1967) 'A C h i l d r e n ' s Behaviour Q u e s t i o n n a i r e f o r 
Completion by Teachers : P r e l i m i n a r y F i n d i n g s ' ( J o u r n a l of 
C h i l d Psychology & P s y c h i a t r y ' . 8.P. 1-11). 
M i t c h e l l & Shepherd (1966) 'A Comparative Study of C h i l d r e n ' s 
Behaviour a t Home and a t School'. ( B r i t i s h J o u r n a l of Educ-
a t i o n a l Psychology'. 36. 3. 248-54). 
B. B a x t e r (1979) 'The D i s c i p l i n a r y F u n c t i o n of the Head' i n 
' D i s c i p l i n e i n P r imary & Secondary Schools Today.' 
( E d i t . A. Jennings) 
M.F. Cleugh (1971) ' D i s c i p l i n e & Morale i n School & College.' 
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The N.A.S./U.W.T. -( 1976 ) i s h i g h l y c r i t i c a l of the 
c u r r i c u l u m : 
"We are aware t h a t t h e r e are many c o m p l a i n t s 
e s p e c i a l l y among p u p i l s o f t h e 14-16 age 
groups, about t h e n a t u r e o f the c u r r i c u l u m 
o f f e r e d by t h e i r s c h o o l s " . 
R u t t e r (1967) found t h a t t h e v a s t m a j o r i t y of c h i l d r e n 
w i t h 'behaviour' problems a r e , i n f a c t , w e l l behaved i n 
th e lessons t h e y l i k e , s u g g e s t i n g t h a t d e v i a n t behaviour 
i s b a s i c a l l y not a deep r o o t e d p s y c h i a t r i c problem but 
more o f a p r o t e s t a t a b o r i n g academic c u r r i c u l u m . 
The Q u e s t i o n n a i r e - S t r u c t u r e 
T h i s d e a l t w i t h p u p i l s ' and t e a c h e r s ' views on f r e q u e n t 
m i s b e h a v i o u r . The columns were as f o l l o w s : -
1. Number o f Academic s u b j e c t s s t u d i e d by the p u p i l . 
2. Number o f P r a c t i c a l s u b j e c t s s t u d i e d by t h e p u p i l . 
3. Frequent m i s b e h a v i o u r i n Academic s u b j e c t s as a d m i t t e d 
by p u p i l s . 
4. Frequent m i s b e h a v i o u r i n P r a c t i c a l s u b j e c t s as a d m i t t e d 
by p u p i l s . 
5. Frequent m i s b e h a v i o u r i n Academic s u b j e c t s as i n d i c a t e d 
by t e a c h e r s . 
6. Frequent m i s b e h a v i o u r i n P r a c t i c a l s u b j e c t s as i n d i c a t e d 
by t e a c h e r s . 
46 -
T a b l e 13 
B e h a v i o u r C h a r t Comparison 
PUPILS TEACHERS 
NAME No:Acad No:Prac F's i n F's i n F's i n F's i n Subs Subs Ac . Sub Pr.Sub Ac.Sub Pr.Sub 
1 . M i c h a e l 5 4 21 7 0 0 
2 . Mark 6 3 7 1 0 0 
3 . D a v i d 5 4 0 5 0 0 
4 . I a n 6 3 2 0 0 0 
5 . I v a n 5 4 0 0 0 0 
6 . P a u l 6 3 23 10 0 0 
7 . George 5 4 1 1 0 0 
8 . M i c h a e l 5 4 0 0 7 0 
9 . Mark 7__ 2 10 3 0 _ 0 
1 0 ' I ' l i i i y A 0 n H (1 
11 Graham 5 4 0 0 11 0 
1 2 nav i d 5 4 5 0 0 0 
J 3 David 5 4 0 0 0 0 
14 G a r y 5 4 0 0 0 0 
15 R o n a l d 5 4 0 0 1 1 
1 6 lia v i d 7 2 6 2 0 0 
17 'J'oney 5 4 0 0 12 0 
18 P h i l i p 6 3 0 1 7 0 
19 . Shaun 5 4 0 0 0 0 
20 . G a r y 6 3 7 2 0 0 
21 . G a r r y 6 3 0 0 5 0 
22 . John 5 4 10 7 0 1 
23 . S imon 4 5 0 0 0 0 
24 . N e v i l l e 5 4 5 3 0 i 
25 . Annet t e 5 4 3 11 0 0 
26. J u l i e 5 4 3 3 0 0 
27 . Su s a n 4 5 0 0 0 0 
28 '. Kim 4 5 0 0 0 __0_ 
?.<) . 1 I ' l M l C f) . 4 0 0 0 (1 
30 . J i .1 1 5 4 0 0 0 0 
3 1 . Mi cho l i e 4 5 0 0 
i 
0 0 
32 . J u l i e 5 4 0 0 0 0 
33 . Avr i l 4 5 3 1 , 0 0 
34 . L i s a 4 5 0 0 0 0 
35 . Suzanne 5 4 0 0 0 0 
36 . J u l i e 5 4 3 0 5 0 
37 . C h r i s t i n e 4 5 0 0 0 0 
38 . C a t h e r i n e 4 5 0 0 0 0 
39 . B e v e r l e y 5 4 3 0 16 0 
40 . Debbie 4 5 4 3 0 0 
41. C a r o l 5 4 0 3 0 0 
42 . J i l l i a n 5 4 0 0 
(— 
0 0 
43 . Debbie 6 3 0 0 0 0 
44 . Sh a r o n 4 5 2 0 0 0 
TOTALS 221 _17.i ] .38 i . 3 _ 7 2 3 
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FINDINGS 
A. From t h e p u p i l s ' scores t h e y are almost t w i c e as 
l i k e l y t o get i n v o l v e d i n d i s r u p t i v e behaviour i n 
academic lessons as p r a c t i c a l . (138 i n s t a n c e s a g a i n s t 
6 3 ) . (62.44 cases per thousand a g a i n s t 36.2 cases 
per thousand). 
B. From t h e t e a c h e r s ' scores the p u p i l s are 20 times 
as l i k e l y t o get i n v o l v e d i n d i s r u p t i v e behaviour 
i n academic lessons as p r a c t i c a l . (72 i n s t a n c e s a g a i n s t 
3 ) . (33.58 cases per thousand a g a i n s t .02 cases per 
t h o u s a n d ) . 
C. P u p i l s views on t h e i r own behaviour o f t e n d i f f e r e d 
w i l d l y f rom t h e t e a c h e r s ' views. I n g e n e r a l teachers 
viewed t h e i r b e h a v i o u r more f a v o u r a b l y than t h e y 
d i d themselves by c i t i n g fewer i n s t a n c e s of d e v i a n t 
b e h a v i o u r . 
D. Teachers i d e n t i f i e d 8 p u p i l s , who engaged i n r e g u l a r 
d i s r u p t i v e b e h a v i o u r , a l l of which o c c u r r e d i n academic 
s u b j e c t s . (18% o f s u r v e y g r o u p ) . 
E. The 3 cases of d i s r u p t i v e behaviour i n p r a c t i c a l 
l e s s o n s r e f e r r e d t o t h e l e a s t s e r i o u s problem i . e . 
daydreaming. T h i s was 6.8% of survey group. 
CONCLUSION 
A l t h o u g h t h e r e i s l i t t l e c o r r e l a t i o n between the 
two s e t s of scores i . e . t e a c h e r survey and p u p i l scores, 
t h e y b o t h i n d i c a t e disenchantment w i t h the academic c u r r i c u l u m 
as a major cause of d i s r u p t i v e b e h a v i o u r . To improve 
b e h a v i o u r Cleugh (1971) recommends t h e f o l l o w i n g : 
( 1) a c h i l d c e n t r e d approach 
(2) a more e x c i t i n g c u r r i c u l u m 
(3) b e t t e r methods o f s c h o o l o r g a n i s a t i o n 
(4) t h a t e d u c a t i o n must be r e l e v a n t t o the needs of 
s o c i e t y 
He blames much of t h e poor d i s c i p l i n e i n schools as:-
(a) a f e a r of f a i l u r e by s t u d e n t s 
( b ) l e c t u r e r - c e n t r e d approaches 
( c ) a l a c k of i n v o l v e m e n t by s t u d e n t s . 
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His views are s u p p o r t e d by L i n d g r e n ( 1969 )''' who s t a t e s 
t h a t g r e a t e r p u p i l i n v o l v e m e n t not o n l y leads t o b e t t e r 
a t t i t u d e s b u t a l s o improved m o t i v a t i o n and l e a r n i n g . 
A l s o Rogers ( 1 9 6 1 ) ^ s u p p o r t s t h e view t h a t t h e n o n - d i r e c t i v e 
approach leads t o b e t t e r p u p i l - t e a c h e r r e l a t i o n s h i p s . 
T h i s was born out by many schools i n t h e D.E.S. (1979 ) 
when r a d i c a l changes were made. I n s i m i l a r v e i n Purkey 
(1978)'^ s t a t e s t h a t f o r d i s c i p l i n e problems t o d i m i n i s h 
t e a c h e r s must be as r e l e v a n t and e x c i t i n g as p o s s i b l e . 
F i n a l l y , Young (1984 r e p o r t s of r a d i c a l l y improved behaviour 
by s t u d e n t s i n t h e 88 p i l o t s chools i n v o l v e d i n the T e c h n i c a l 
& V o c a t i o n a l E d u c a t i o n a l I n i t i a t i v e which began i n 1983. 
Th i s i s f u r t h e r evidence t h a t the p r a c t i c a l l y focussed 
work of the T.V.E.I, scheme i s a more e f f e c t i v e m o t i v a t o r 
o f young p e o p l e . T h e r e f o r e t h e evidence o f the q u e s t i o n n a i r e s 
and t h e l i t e r a t u r e i s t h a t c h i l d r e n are much b e t t e r behaved 
i n p r a c t i c a l l essons than i n f o r m a l lessons g i v i n g over-
whelming s u p p o r t t o t h e h y p o t h e s i s t h a t t h e t r a d i t i o n a l 
c u r r i c u l u m i s t o t a l l y u n s u i t a b l e f o r the below average 
c h i l d and mer e l y p r e s e n t s t h e s c h o o l and teachers w i t h 
a v o i d a b l e d i s c i p l i n e problems. 
H.C. L i n g r e n (1969) 'Contemporary Research i n S o c i a l Psychology' 
C. Rogers (1961) 'On Becoming a Person' 
D. E.S. ( 1 9 7 9 ) . 
W. Purkey (1978) ' I n v i t i n g School Success'. 
D. Young (1984) 'T.V.E.I. Review' p.6. 
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S e c t i o n 4 
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Q u e s t i o n n a i r e Three Teaching S t y l e s 
This q u e s t i o n n a i r e was d e v i s e d t o i n v e s t i g a t e the 
e x t e n t t o w h i c h t e a c h e r s r e f l e c t e d the g e n e r a l academic 
aims of t h e s c h o o l . Having more freedom when not t i e d 
t o an e x a m i n a t i o n s y l l a b u s , as would be the s i t u a t i o n 
f o r most o f these c h i l d r e n , s h o u l d enable teachers t o 
experiment w i t h f o r m a l approaches. 
Thus t h e q u e s t i o n n a i r e i s l a r g e l y p r e o c c u p i e d w i t h 
t h e c o n s i d e r a t i o n of t e a c h i n g s t y l e s . S t e r o t y p e s of these 
t e a c h i n g s t y l e s have been w e l l d e s c r i b e d by L i p p i t t and 
White ( 1 9 4 3 ) , Ryans (196 0 ) , Lynch and P l u n k e t t (1973), 
Woods (1979) and Best e t a l ( 1 9 8 3 ) . A f u r t h e r c o n s i d e r a t i o n 
i s t h a t t e a c h e r s are b a s i c a l l y m i d d l e c l a s s and perhaps 
have communication problems w i t h w o r k i n g c l a s s c h i l d r e n . 
On t h i s t o p i c I c o n s i d e r e d r e s e a r c h from Floud and S c o t t 
( 1 9 6 1 ) , McLeish (19 7 0 ) , Cane and Schroeder (1970) and 
B e r n s t e i n ( 1 9 5 1 ) . They do p r o v i d e s u p p o r t f o r the argument 
t h a t t h e r e i s a c l a s s and language b a r r i e r between teachers 
and many c h i l d r e n . 
I n c o n c l u d i n g I c o n s i d e r e d r e s e a r c h i n t o what methods 
o b t a i n t h e b e s t t e a c h i n g r e s u l t s . Overwhelming support 
came fr o m r a d i c a l c o n s e r v a t i v e s t y l e s from Flanders (1964), 
G l i d e w e l l e t a l (1966),Hinsen and Hughes (1982), Schools 
C o u n c i l (1980) and S t o l z ( 1 9 8 1 ) . 
Much of t h e q u e s t i o n n a i r e was designed from the f o u r 
t e a c h i n g s t y l e s o u t l i n e d by Lynch and P l u n k e t t (1973) 
i . e . s u b j e c t c e n t r e d , system c e n t r e d , c h i l d c e n t r e d and 
community c e n t r e d . 
(1) S u b j e c t c e n t r e d . The a u t h o r s d e f i n e t h i s type of 
t e a c h e r as a s c h o l a r l y p u r v e y o r of the accepted view 
of knowledge. T h e r e f o r e the s u b j e c t i s more i m p o r t a n t 
than the c h i l d and the teacher t r i e s t o pass on h i s 
own enthusiasm t o the s t u d e n t . Some of the t r a i t s 
o f t h i s t y p e of t e a c h e r which I b u i l t i n t o the q u e s t i o n -
n a i r e were:-
a) Does t h e t e a c h e r t a l k t o o long? 
b) I s t h e t e a c h e r i n t e r e s t i n g ? 
c) Does he have a good knowledge of the s u b j e c t ? 
d) . Does he g i v e copious notes? 
J. Lynch & H.D. P l u n k e t t (1973) 
'Teacher E d u c a t i o n & C u l t u r a l Change' 
- 51 
(2) System Centred. This type of t e a c h e r conforms t o 
t r a d i t i o n and s o c i a l norms. Of course these values 
might not be shared by youngsters w i t h an u n c e r t a i n 
f u t u r e l e a d i n g t o c o n f l i c t . These c h i l d r e n might 
r e g a r d t h i s t y p e of t e a c h e r as best p o r t r a y e d by 
th e phrases used by Dunview c h i l d r e n , such as:-
a) T r e a t s us l i k e k i d s . 
b) Makes f u n of us. 
c) I s t o o s t r i c t . 
d) I s bossy. 
e) Moans. 
(3) C h i l d C e n t r e d . T h i s t y p e of t e a c h e r f a v o u r s i n f o r m a l 
approaches such as i n d i v i d u a l i s e d l e a r n i n g . The 
c h i l d i s seen as b e i n g more i m p o r t a n t than the s u b j e c t . 
He can be c h a r a c t e r i s e d i n these phrases:-
a) Chats t o us. 
b ) I s f r i e n d l y . 
c) E x p l a i n s t h i n g s w e l l . 
d) I s happy. 
e) Takes t i m e t o l i s t e n . 
f ) I s t o o s o f t . 
(4) Community Centred. This type of teacher gets i n v o l v e d 
i n guidance, c o u n s e l l i n g , home-school r e l a t i o n s h i p s 
and t h e o u t s i d e w o r l d i n g e n e r a l . There i s an o v e r l a p 
w i t h t h e c h i l d - c e n t r e d t e a c h e r as many of the p r e v i o u s 
s i x phrases would a p p l y t o the c o u n s e l l o r . His w o r l d l y 
knowledge however s h o u l d a l s o make him:-
a) i n t e r e s t i n g . 
b) show f i l m s . 
c) have a good knowledge of the w o r l d . 
W h i l s t m o d e l l i n g the q u e s t i o n n a i r e on these s t e r e o -
t y p e s i t would be mistaken t o t h i n k t h a t teachers f i t 
n e a t l y i n t o one d i s t i n c t r o l e . E ighteen of the f i f t y 
f o u r s t a f f have a w e l l d e f i n e d p a s t o r a l r o l e as Year Heads, 
A s s i s t a n t s and House Heads. Indeed almost a l l teachers 
have a minor p a s t o r a l r o l e as form t u t o r s . Yet, a l l of 
these t e a c h e r s have a s u b j e c t r o l e . 
The system c e n t r e d t e a c h e r ' s t r u e r o l e may not be 
f u l l y r e c o g n i s e d i n t h e q u e s t i o n n a i r e as the Head, two 
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Deputies and two Seni o r Teachers w h i l s t h a v ing a s m a l l 
t e a c h i n g l o a d p r o v i d e a major i n f l u e n c e on the r u n n i n g 
o f t h e s c h o o l . 
T h e r e f o r e , t h e q u e s t i o n n a i r e w i l l a t t e m p t t o determine 
i f t e a c h e r s are combining these d i f f e r i n g r o l e s and i f 
t h e y a r e , are t h e y l a r g e l y f o r m a l or i n f o r m a l i n t h e i r 
approach? L i p p i t t & White (1943) r e c o g n i s e d two ba s i c 
t e a c h i n g s t y l e s : -
1. A u t h o r i t a r i a n Teacher c e n t r e d , h i g h teacher dominance, 
f o r m a l , c o m p e t i t i v e , t e a c h e r d i r e c t e d w i t h low p u p i l 
p a r t i c i p a t i o n . 
2. Democratic Learner c e n t r e d , h i g h p u p i l autonomy, encouraging 
d i v e r g e n t t h i n k i n g . G r e a t e r concern f o r i n d i v i d u a l 
needs, h i g h p u p i l v e r b a l a c t i v i t y , group work and d i s c u s s i o n . 
Ryans ( 1 9 6 0 ) ^ would d e s c r i b e these two s t e r e o t y p e s 
t h u s : -
1. A u t h o r i t a r i a n a l o o f , e g o c e n t r i c , r e s t r i c t e d , evading, 
unplanned, s l i p s h o d , d u l l and r o u t i n e . 
2. Democratic warm, u n d e r s t a n d i n g , f r i e n d l y , r e s p o n s i b l e , 
business l i k e , s y s t e m a t i c , s t i m u l a t i n g and i m a g i n a t i v e . 
B a s i c a l l y these s t e r e o t y p e s have not been r a d i c a l l y 
a l t e r e d and when Woods (1979) r e f e r s t o tea c h e r s as Formal-
t r a d i t i o n a l and I n f o r m a l - p r o g r e s s i v e , h i s d i s c r i p t i o n s 
are v e r y s i m i l a r t o t h e c l a s s i c model of L i p p i t t and White 
4 
(1 9 4 3 ) . T h i s c o u l d a l s o be s a i d o f Best e t a l (1983) who 
d e s c r i b e s t h e t e a c h e r as A d m i n i s t r a t i v e and Execu t i v e 
a g a i n s t I n s t r u c t i o n a l . I n so doing they are r e c o g n i s i n g 
t h e i n c r e a s e i n t e c h n o l o g y and bureaucracy i n the modern 
s c h o o l w i t h t h e f o r m a l t e a c h e r b e i n g compared t o the p o l i c e -
man, c l e r k , l i b r a r i a n and p l a n n e r . 
R. L i p p i t t S, R.K. White (1943) 'The s o c i a l c l i m a t e of 
c h i l d r e n ' s groups' 
' C h i l d Behaviour & Development' 
D.G. Ryans (1960) ' C h a r a c t e r i s t i c s o f Teachers, T h e i r 
D e s c r i p t i o n , Comparison and Appraisal-' . (American C o u n c i l 
i n E d u c a t i o n , Washington, D.C.). 
P. Woods (1979) 'The D i v i d e d School' 
R. Best, P. Gibbons, C. J a r v i s & D. Oddy (198 3 ) . 
'Education & Care'. 
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The q u e s t i o n n a i r e would f a l l n e a t l y i n t o t e n q u e s t i o n s 
which would d e s c r i b e t h e a u t h o r i t a r i a n t e a c h e r i f answered 
p o s i t i v e l y and t e n d e s c r i b i n g t h e democratic teacher i f 
answered p o s i t i v e l y . 
Yet one f i n a l t h o u g h t went i n t o t he wording of the 
q u e s t i o n n a i r e . Teachers were more c o n s e r v a t i v e i n t h e i r 
b e l i e f s and language than L h o i r s L u d c i i t s . Although Floud 
and S c o t t (19 62)-'-found t h a t 40% men and 35% women were 
of w o r k i n g c l a s s o r i g i n McLeish (1970)^found teachers conser-
v a t i v e i n t h e i r p o l i t i c a l a t t i t u d e s and a l l e g i a n c e . 
T h i s c o n s e r v a t i s m has r e s u l t e d i n an u n w i l l i n g n e s s 
t o r e s e a r c h i n t o new methodsand a t o t a l u n f a m i l i a r i t y w i t h 
l e a d i n g e d u c a t i o n a l i s t s . Cane & Shroeder (1970)^summarise 
what t h e y c o n s i d e r t o be t y p i c a l o f t e a c h e r a t t i t u d e s 
towards r e s e a r c h : -
"We know b e s t , and t h e r e i s n o t h i n g t h a t r e s e a r c h 
can t e l l us". 
There i s a l s o t h e problem of speaking above the heads 
of c h i l d r e n who u n d e r s t a n d a r e s t r i c t e d code not the e l a b -
o r a t e d code of t e a c h e r s . (Borns t e i n (1961) . Thus c h i l d r e n 
l o s e c o n c e n t r a t i o n because t h e y cannot understand teacher 
v o c a b u l a r y . 
Floud & S c o t t (1961) 'Recruitment t o t e a c h i n g i n England 
& Wales' i n Halsey, Floud and Anderson. 
'Education, Economy & S o c i e t y ' 
McLeish (1970) 'Students A t t i t u d e s and C o l l e g e Environments' 
Cane & Shroeder (1970) 'The Teacher & Research' 
B. B e r n s t e i n ( 1 9 6 1 ) ' S o c i a l s t r u c t u r e , language & l e a r n i n g ' 
E d u c a t i o n a l Research V o l . 3 , p.163-76. 
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H a l f Most 
1. T r e a t us l i k e k i d s . 61.4 20.5 18.2 
2 . Chat. 82.9 17.1 _ 
3. T a l k t o o l o n g . 40.9 50.0 9.1 
4 . I n t e r e s t i n g . 54 . 5 40 . 9 4 . 5 
5 . Make f u n . 69 . 8 23.3 7.0 
6. Give f i l m s . 4 7.7 36.4 15.9 
7 . Too s t r i c t . 31.0 54 .8 14 . 3 
8. Good g e n e r a l knowledge. 16.3 37.2 46 . 5 
9 . Use d i f f i c u l t words. 50 . 0 34 .1 15 .9 
10. Knowledge o f w o r l d . 34 .1 48.8 17.1 
11. F r i e n d l y . 18.2 45 . 5 36.4 
12. Bossy. 48.8 34 .9 16. 3 
13. E x p l a i n t h i n g s w e l l . 29.5 3118 38.6 
14 . Ta1k above us . 54 . 8 35 . 7 9 . 5 
15 . Happy. 54 . 5 40 . 9 4 . 5 
16 . Copious notes . 43.2 43.2 13 . 6 
17 . Spend t i m e d i s c u s s i n g problems. 50.0 38.6 9.1 
18 . Too s o f t . 54 .5 40 . 9 4.5 
19 . Know s u b j e c t . 14 .0 27.9 58.1 
20 . Moan . 18.2 61. 4 20 . 5-
Questions r e l a t i n g t o t h e system c e n t r e d , s u b j e c t 
c e n t r e d , a u t h o r i t a r i a n t y p e of te a c h e r were 1,3,5,7,9, 
12,14,16,18 and 20. 63.5% of our survey sample b e l i e v e 
t h a t h a l f o r more of t h e t e a c h e r s a t Dunview use t h i s 
f o r m a l s t y l e o f i n s t r u c t i o n . 
Q uestions r e l a t i n g t o t h e c h i l d c e n t r e d , community 
c e n t r e d , d e m o c r a t i c t y p e o f t e a c h e r were 2,4,6,8,10,11, 
13,15,17 and 19. 54% of" our survey sample b e l i e v e t h a t 
h a l f o r more of t h e t e a c h e r s a t Dunview use t h i s i n f o r m a l 
s t y l e o f t e a c h i n g . 
These f i n d i n g s are not p a r t i c u l a r l y d e c i s i v e i n d i c a t i n g 
o n l y a m a r g i n a l p r e f e r e n c e f o r t r a d i t i o n a l s t y l e s amongst 
Dunview s t a f f . To t h e p u p i l s i t meant t h a t r o u g h l y 22 lessons 
a week would be f o r m a l w h i l s t t h e r e m a i n i n g 18 would be 
i n f o r m a l i f t h e i r q u e s t i o n n a i r e answers a c c u r a t e l y p o r t r a y e d 
Dunview t e a c h e r s . 
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On t h e s u b j e c t of the r e s t r i c t e d code:-
a) 50% o f c h i l d r e n b e l i e v e t h a t h or most use 
words which are t o o d i f f i c u l t . 
b) 45.2% o f c h i l d r e n b e l i e v e t h a t h or most 
t a l k above them. 
This shows s o l i d i f not overwhelming support f o r 
B e r n s t e i n ' s t h e o r y t h a t t h e r e i s a language b a r r i e r between 
t e a c h e r s and w o r k i n g c l a s s c h i l d r e n . 
From t h i s q u e s t i o n n a i r e a r a t h e r complex, c o n f u s i n g , 
s t e r e o t y p e emerges o f a t e a c h e r who i s l a r g e l y a u t h o r i t -
a r i a n , s u b j e c t and system c e n t r e d w i t h c o n s e r v a t i v e tendencies 
y e t community c e n t r e d , f r i e n d l y , communicating q u i t e w e l l 
and g a i n i n g r e a s o n a b l e r e s p e c t . 
Many t e a c h e r s have thus walked t h e e d u c a t i o n a l t i g h t -
rope and watered down t h e i r academic approach and made 
c o n s t a n t use of the v i d e o (now f o u r i n s c h o o l ) t o prevent 
a l i e n a t i o n . However a much more r a d i c a l approach would 
have been more l i k e l y t o have achieved b e t t e r e d u c a t i o n a l 
r e s u l t s . For example Flanders (1964) found much more 
f a v o u r a b l e a t t i t u d e s by p u p i l s t o t e a c h e r s where i n d i r e c t 
t e a c h i n g methods were used. This r e s e a r c h was s t r e n g t h e n e d 
by t h e f i n d i n g s o f G l i d e w e l l , Kanter & Smith (19 6 6 ) ^ who 
f o u n d where p r o g r e s s i v e s t y l e s were used:-
( 1 ) More p l e a s a n t atmosphere eg. l e s s moaning t e a c h e r s . • 
( 2 ) Less c o n f l i c t & a n x i e t y eg. more happy t e a c h e r s . 
(3) Teachers h e l d i n h i g h esteem. 
(4) More p u p i l i n t e r a c t i o n and r e s p o n s i b i l i t y . 
Even academic s u b j e c t s can be made more i n t e r e s t i n g : 
" I n t h e p a s t , over d i r e c t e d t e a c h i n g , d i c t a t e d 
notes and v i g o r o u s u n i f o r m i t y have been major 
f e a t u r e s o f t h e Science, Geography and H i s t o r y 
l e s s o n s " . 
(Hinsens, Hughes. 1982)."^ 
The a u t h o r s recommend c l e a r o b j e c t i v e s , f l e x i b l e 
s t r a t e g i e s , a p p r o p r i a t e c o n t e n t and r e g u l a r m o n i t o r i n g 
t o make these s u b j e c t s more i n t e r e s t i n g . S i m i l a r recommend-
N.A..Flanders (1964) 'Some r e l a t i o n s h i p s among teacher 
i n f l u e n c e , p u p i l a t t i t u d e s & achievement' i n B i d d l e . 
'Contemporary Research on Teacher Effectiveness.' 
J. G l i d e w e l l , M. Kanter, L. Smith & L . S t r i n g e r (1966) 
'Classroom s o c i a l i z a t i o n & s o c i a l s t r u c t u r e ' i n 'Review 
of C h i l d Development Research". H o f f r a n & H o f f r a n . 
M. Hinsens M. Hughes(1982) 'Planning E f f e c t i v e Progress' 
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a t i o n s were made towards--improving t h e t e a c h i n g of Mathematics 
by t h e School C o u n c i l (1980)''' and S t o l z ( 1 9 8 1 ) ^ . 
T h e r e f o r e t h e evidence o f the l i t e r a t u r e i s t h a t 
t h e s t y l e o f t e a c h i n g a t Dunview needs t o be r a d i c a l l y 
a l t e r e d i f b e t t e r r e l a t i o n s h i p s between t e a c h e r s and l e s s 
academic c h i l d r e n are t o be achieved. Less t a l k i n g and 
l e c t u r i n g by t e a c h e r s would a l s o d i m i n i s h the problem 
o f poor communication because of t e a c h e r ' s use of the ' 
e l a b o r a t e d code. 
Schools C o u n c i l (1980) (Pamphlet 17) 
'Mathematics Teaching i n Schools.' 
C. S t o l z 'Lpw A t t a i n e r s i n Mathematics 5-16' 
Schools C o u n c i l P r o j e c t . 'Times E d u c a t i o n a l Supplement 27.3.81 
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S e c t i o n 5 
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Q u e s t i o n n a i r e Four Classroom A c t i v i t i e s 
A number o f r e s e a r c h e r s have i n v e s t i g a t e d t h e scope, 
t y p e , e f f e c t s and i n c i d e n c e o f the a c t i v i t i e s e xperienced 
by p u p i l s i n E n g l i s h and Welsh Secondary Schools e.g. 
Lawton ( 1 9 7 7 ) , Welsh o f f i c e (1978), Robertson (1980) and 
Schools C o u n c i l ( 1 9 8 0 ) . There i s common agreement t h a t 
many of our schoo l s spend f a r t o o much t i m e on r e p e t i t i v e 
u n s t i m u l a t i n g e x e r c i s e s such as l i s t e n i n g , copying and 
note l e a r n i n g . Research from B r i e r l y (1980) Tough (1977) 
Schools C o u n c i l (1980) J o i n t Board f o r P r e - V o c a t i o n a l 
E d u c a t i o n (1984) O'Connor (1984) Newman (1984) and Hofkins 
(1984) i n d i c a t e s t h a t t h e r e i s g e n e r a l agreement t h a t 
c h i l d r e n need t o l e a r n by ex p e r i e n c e and t h e r e f o r e the 
balance o f e d u c a t i o n must s w i t c h from academic t o the 
p r a c t i c a l w i t h t h e most r e c e n t r e s e a r c h e.g. O'Connor 
(1984) Newman (1984) and H o f k i n s (1984) s u g g e s t i n g T.V.E.I, 
as t h e most p r o b a b l e way f o r w a r d . Using t h i s l i t e r a t u r e 
base t h i s q u e s t i o n n a i r e was designed t o f i n d out how much 
c h i l d r e n e n j o y e d o r d i s l i k e d s c h o o l a c t i v i t i e s e.g. w r i t i n g , 
l i s t e n i n g , d r a w i n g as opposed t o s p e c i f i c s u b j e c t s e.g. 
E n g l i s h , H i s t o r y , A r t . Rather than depend w h o l l y on l i t e r -
a t u r e o r c h i l d r e n ' s a t t i t u d e s towards classroom a c t i v i t i e s 
t h e a u t h o r assembled t he survey group and asked them i n 
an i n f o r m a l b r a i n s t o r m i n g s e s s i o n which a c t i v i t i e s t hey 
had e x p e r i e n c e of a t secondary s c h o o l s . 
A mass of v a r i e d answers added we i g h t t o the argument 
put' f o r w a r d by Lawton (1977) t h a t t h e modern comprehensive 
s c h o o l had combined:-
a) The l e a d e r s h i p and h i g h s t a t u s v a l u e s from 
t h e grammar s c h o o l . 
b) Basic s k i l l s and t r a i n i n g from t he o l d 
e l e m e n t a r y s c h o o l . 
His comment on t h e r e s u l t a n t m i x t u r e was:-
"The r e s u l t i s o f t e n an i n c o h e r e n t mess". 
Out o f t h e mass of answers as t o which a c t i v i t i e s 
t h e y had e x p e r i e n c e d , t h e aut h o r s e l e c t e d 24 d i f f e r e n t 
a c t i v i t i e s , i d e n t i f i e d by t h e p u p i l s , which grouped as 
D. Lawton (1977) ' C u r r i c u l a r R e o r i a t i o n ' I n E. King (Ed). 
' R e o r g a n i s i n g E d u c a t i o n : Management and P a r t i c i p a t i o n f o r 
Change'. 
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f o l l o w s : -
a) Academic/formal T h i s i n v o l v e d l i s t e n i n g , l e a r n i n g 
from books, r e v i s i o n and r o l e l e a r n i n g . 
b) Communication This was based on d i s c u s s i o n and 
f i n d i n g out t h i n g s from people. 
c) P r a c t i c a l (non v o c a t i o n a l ) . 
d) P r a c t i c a l ( v o c a t i o n a l ) . 
L i t e r a t u r e a p u p i l s views on the c u r r i c u l u m would 
suggest t h a t t h e academic/formal approach c o n s t i t u t e s 
by f a r t h e l a r g e s t p a r t of t h e c u r r i c u l u m a l t h o u g h i t 
o n l y c o n s t i t u t e s 25% of t h e q u e s t i o n n a i r e . T h e r e f o r e 
the p u p i l s have had f a r g r e a t e r e x p e r i e n c e o f academic/ 
f o r m a l a c t i v i t i e s as opposed t o those which c o n s t i t u t e 
75% o f t h e q u e s t i o n n a i r e . 
For example a Welsh O f f i c e r e p o r t (1978) found t h a t 
below average p u p i l s spent s e v e r a l lessons every day copying 
out passages from books. A l s o Robertson (1980) found a 
t y p i c a l comment from p u p i l s was t h a t t e a c h e r s spent h a l f 
a l e s s o n e x p l a i n i n g a concept which t h e p u p i l s f a i l e d 
t o comprehend. However, when th e y d i d e v e n t u a l l y grasp 
the concept i t was so s i m p l e t h a t i s was d i f f i c u l t t o 
u n d e r s t a n d why i t had taken so long t o be p r e s e n t e d . There-
f o r e i t seems t h a t a g r e a t d e a l of t e a c h e r t a l k confuses 
r a t h e r t h a n h e l p s c h i l d r e n . 
The Schools C o u n c i l Working Paper 70 (1981) makes 
a number of o b s e r v a t i o n s on t h e r o u t i n e academic r i t u a l 
so p r e v a l e n t i n many s c h o o l s : -
(1) One form was g i v e n workcards every lesson t h a t 
day. 
(2) H.M.I.'s f o l l o w e d groups of p u p i l s and found 
t o o much r e a d i n g and w r i t i n g and too l i t t l e 
d i s c u s s i o n . . 
(3) P u p i l s became i n a t t e n t i v e a f t e r l o ng p e r i o d s 
of l i s t e n i n g and o b s e r v i n g . 
(4) E x e r c i s e books r e v e a l e d t h a t almost 50% of the 
c o n t e n t had been c o p i e d or d i c t a t e d . 
Welsh O f f i c e (1978) ' L i t e r a c y and Numeracy and Examination 
Achievements i n Wales ' p.27. 
I . Robertson (1980) 'Language across the C u r r i c u l u m ' 
Schools C o u n c i l Working Paper 67 p.65-6,77,98,103-111. 
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(5) A week l o n g survey found p u p i l s time spent as 
f o l l o w s : - 32% w r i t i n g , 30% l i s t e n i n g , 18% t h i n k i n g , 
10% speaking and 10% r e a d i n g . 
So i f these comments r e p r e s e n t what a l s o happens 
i n Dunview, and my d i s c u s s i o n w i t h t he group seems t o 
suggest t h e y do, then t h e p u p i l s are w e l l q u a l i f i e d t o 
g i v e an a c c u r a t e o p i n i o n on academic a c t i v i t i e s . 
The a c t i v i t i e s i n t h e q u e s t i o n n a i r e were grouped 
as f o l l o w s : -
(1) Academic/Formal:- Questions 1, 5, 9, .13, 17, 21. 
(2) Communication:- Questions 2, 6, 10, 14, 18, 22. 
(3) P r a c t i c a l : - Questions 3, 7, 11, 15, 19, 23. 
(4) V o c a t i o n a l : - Questions 4, 8, 12, 16, 20, 24. 
Table 15 A c t i v i t i e s Q u e s t i o n n a i r e F i n d i n g s 
Questions D i s l i k e Aver L i k e 
1. T a l k from t e a c h e r s 4 .5% 79. 5 15. 9 
2 . D i s c u s s i o n i n c l a s s 9 . 1 47 . 7 43. 2 
3. Drawing maps 53 . 5 23. 3 23. 3 
4 . Making t h i n g s from wood or m e t a l 26 .2 26. 2 47 . 6 
5. Taking notes 40 .9 54 . 5. 4 . 5 
6 . D i s c u s s i o n i n s m a l l groups 15 .9 34 . 1 50. 0 
7 . Doing P.E./Games 9 .1 22 . 7 68 . 2 
8. Cooking or sewing 36 . 6 24 . 4 39 . 0 
9 . F i n d i n g t h i n g s out from books 23 .3 60. 5 16. 3 
10 . Drawing or p a i n t i n g 16 .3 23. 3 60 . 5 
11. Watching v i d e o s , f i l m s e t c . - 19. 0 81. 0 
12 . Running e r r a n d s / d o i n g odd jobs 9 .3 41. 5 44 . 2 
13 . R e v i s i n g f o r exams 52 . 3 43 . 2 4 . 5 
14 . Ta l k s from o u t s i d e speakers 36 .4 52 . 3 11. 4 
15 . Making models 27 .9 16. 3 55. 8 
16 . Making p o t t e r y o r t o y s 22 . 7 22 . 7 54 . 5 
17 . Reading a l o u d 59 . 1 36 . 4 4 . 5 
18 . iMndinq out t h i n g s from people 9 . 1 65 . 9 25 . 0 
19 . Reading comics or magazines 7 . 1 45 . 2 47 . 6 
20 . Working on t y p e w r i t e r s / c o m p u t e r s 19 .0 21. 4 59 . 5 
21 . L e a r n i n g f o r e i g n words & phrases 56 . 8 34 . 1 9 . 1 
22. Going on o u t s i d e v i s i t s - 18. 6 81. 4 
23 . A c t i n g or miming 47 . 7 34 . 1 18. 2 
24 . G e t t i n g work e x p e r i e n c e 2 . 3 30 . 2 67 . 4 
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Table 16 F i n d i n g s o f Academic/Formal A c t i v i t i e s 
Q u e s t i o n n a i r e . 
(a) D i s l i k e Aver L i k e 
T a l k from t e a c h e r s 4.5 79 . 5 15.9 
T a k i n g notes 40.9 54 . 5 4.5 
F i n d i n g t h i n g s out of books 23.3 60.5 16.3 
R e v i s i n g f o r exams 52.3 43.2 4 . 5 
Reading a l o u d 59.1 31.4 4 . 5 
L e a r n i n g f o r e i g n words or phrases 56.8 34 .1 9 .1 
(MEANS) 39 52 9 
I n l i n e w i t h t h e i n t r o d u c t i o n on t h e f a i l u r e of the 
academic - exam o r i e n t a t e d c u r r i c u l u m t h e r e was no g r e a t 
l i k i n g f o r any of these a c t i v i t i e s . A l t h o u g h somewhat 
s u r p r i s i n g l y i n t h e a u t h o r ' s p e r s o n a l o p i n i o n , a h i g h 
p e r c e n t a g e of t h e group found these a c t i v i t i e s , average. 
When q u e s t i o n e d t h e y s t a t e d t h a t t h e y became bored f a i r l y 
q u i c k l y (10-20 mins) s u g g e s t i n g t h a t f o r m a l i n s t r u c t i o n 
o r t e a c h e r e x p l a n a t i o n s h o u l d be kept b r i e f . Indeed o n l y 
one person (4.5%) d i s l i k e d l i s t e n i n g t o the te a c h e r . 
T h i s i n d i c a t e s a rea s o n a b l e l e v e l of r e c e p t i v e n e s s g i v i n g 
t h e t e a c h e r scope f o r e x p l a n a t i o n and o r g a n i s a t i o n i f 
not f o r sermons or l e c t u r e s . 
There was a much g r e a t e r d i s l i k e f o r o t h e r f o r m a l 
a c t i v i t i e s w i t h r e v i s i o n , r e a d i n g a l o u d and l e a r n i n g a 
f o r e i g n language b e i n g d i s l i k e d by over 50% of the survey 
group. At t h e o t h e r end of the s c a l e t h e r e were v e r y 
few p u p i l s who a c t u a l l y l i k e d any of these a c t i v i t i e s . 
Only f o u r (15.9%) a c t u a l l y l i k e d t a l k s from t he teachers 
or f i n d i n g o u t from books w h i l s t o n l y one (4.5%) enjoyed 
t a k i n g n o t e s , r e v i s i n g f o r exams or r e a d i n g a l o u d . 
Not o n l y do c h i l d r e n see these a c t i v i t i e s as b o r i n g 
i t can a l s o be argued t h a t t h e y are e d u c a t i o n a l l y unsound 
( B r i e r l y 1980). He argues t h a t each c h i l d develops a t 
a d i f f e r e n t pace p h y s i c a l l y , m e n t a l l y and e m o t i o n a l l y 
and t h a t e d u c a t i o n s h o u l d f i t t h i s development r a t h e r 
t h a n some t h e o r e t i c a l composite c u r r i c u l u m u s i n g f o r m a l 
methods t o measure o n l y academic o b j e c t i v e t e s t s and exams, 
w h i c h are based l a r g e l y on c h r o n o l o g i c a l age. 
J. B r i e r l y 1980. ' C h i l d r e n ' s W e l l Being: Growth, Development 
and L e a r n i n g f r o m Conception t o Adolescence'. 
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Table 16 Communication F i n d i n g s 
(b) D i s l i k e Aver L i k e 
D i s c u s s i o n i n c l a s s 9.1% 47.7 43.2 
D i s c u s s i o n i n s m a l l groups 15.9 36.1 50.0 
Watching f i l m s , v i d e o s e t c . - 19 . 0 81.0 
T a l k s from o u t s i d e speakers 36 .4 52.3 11.4 
F i n d i n g t h i n g s out from people 9.1 65.9 25 .0 
A c t i n g or miming 47 . 7 34 .1 18.2 
(MEANS) 20 42 38 
There was a l i t t l e d i f f i c u l t y i n s t r u c t u r i n g t h i s 
group o f q u e s t i o n s . The a u t h o r i n c l u d e d watching f i l m s 
e t c and t a l k s from o u t s i d e speakers as a c t i v i t i e s which 
s h o u l d s t i m u l a t e i n t e r e s t and d i s c u s s i o n a l t h o u g h they 
need not i i e c o s s a r i l y do so. Indeed a t a l k from an o u t s i d e 
speaker, who l a c k s the t e a c h e r ' s experience of knowing 
when t o f i n i s h , might be b o r i n g t o these c h i l d r e n . 
N e v e r t h e l e s s t h e r e was a much h i g h e r p o s i t i v e response 
t o t h i s area of a c t i v i t i e s . Not one c h i l d d i s l i k e d v i s u a l 
a i d s as a means of l e a r n i n g w h i l s t o n l y 4 (9.1%) d i s l i k e d 
c l a s s d i s c u s s i o n s and f i n d i n g t h i n g s out from people. 
S l i g h t l y more 7 (15.9%) d i s l i k e d d i s c u s s i o n i n s m a l l groups. 
Least l i k e d o f a l l t h e a c t i v i t i e s were t a l k s from o u t s i d e 
speakers 36.4% and a c t i n g or miming 47.7%, the l a t t e r 
p o s s i b l y because of a l a c k of r o l e p l a y experience a t 
Dunview. 
T h e r e f o r e , a l t h o u g h t h e r e was a h i g h l e v e l of average 
responses, t h e c h i l d r e n s t i l l showed a marked p r e f e r e n c e 
towards t a l k i n g a c t i v i t i e s as opposed t o j u s t l i s t e n i n g . 
Not o n l y arc these a c t i v i t i e s more e n j o y a b l e t o them, 
t h e y are e d u c a t i o n a l l y more b e n e f i c i a l . Tough (1977) 
speaking of language development s t a t e s : -
" C h i l d r e n l e a r n what becomes a v a i l a b l e t o them 
t h r o u g h t h e i r e x p e r i e n c e s " . 
J. Tough 1977. ' T a l k i n g and L e a r n i n g ' 
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Table 17— P r a c t i c a l F i n d i n g s 
( c ) D i s l i k e Aver L i k e 
1) Drawing maps 53.5% 23.3 23.3 
2) Doing P.E./Games 9.1 22 . 7 68.2 
3) Drawing or p a i n t i n g 16.3 23.3 60.5 
4) Making models 27.9 16. 3 55.8 
5) Reading comics or magazines 7.1 45 . 2 47.6 
6) Going on o u t s i d e v i s i t s - 18 . 6 81.4 
(MEANS) 19 2 5 56 
A l t h o u g h these a c t i v i t i e s were of l i m i t e d v o c a t i o n a l 
p o t e n t i a l t h e y were enj o y e d by the v a s t m a j o r i t y of the 
group. The e x c e p t i o n t o t h i s r u l e was drawing maps which 
was o b v i o u s l y r e g a r d e d as an academic e x e r c i s e and d i s l i k e d 
by 53.5% w i t h an eq u a l number (23.3%) f i n d i n g t h i s a c t i v i t y 
average and e n j o y a b l e . A l l o t h e r a c t i v i t i e s had low ' d i s l i k e ' 
scores and h i g h ' l i k e ' scores r a n g i n g from 47.6% f o r r e a d i n g 
comics or magazines t o 81.4% t o going on o u t s i d e v i s i t s . 
Not o n l y are these experiences more e n j o y a b l e they 
a i d t h e l e a r n i n g process (Schools C o u n c i l Working Paper 
70) 1981:-
"Whatever t h e i r a b i l i t i e s p u p i l s can l e a r n some 
t h i n g s o n l y t h r o u g h c o n c r e t e and p r a c t i c a l 
e x p e r i e n c e " . 
Table 18 V o c a t i o n a l F i n d i n g s 
(d) D i s l i k e Aver L i k e 
1) Making t h i n g s from wood or 
m e t a l 26.2% 26.2 47 . 6 
2) Cooking or sewing 36.6 24 .4 39.0 
3) Errands or odd j o b s 9.3 46.5 44.2 
4 ) Making p o t t e r y o r t o y s 22.7 22 . 7 54 . 5 
5) Working w i t h t y p e w r i t e r s / o r 
computers 19.0 21.4 59 . 5 
6) G e t t i n g work e x p e r i e n c e 2 . 3 30 . 2 67 . 4 
(MEANS) 19 29 52 
Again these a c t i v i t i e s were of a p r a c t i c a l n a t u r e 
but more r e l a t e d t o t h e w o r l d of work. T h e r e f o r e i t was 
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hoped t h a t c h i l d r e n would f i n d them u s e f u l as w e l l as 
e n j o y a b l e . 
There were f a i r l y h i g h l e v e l s of d i s l i k e 26.2% f o r 
making t h i n g s from wood or m e t a l and 36.6% f o r cooking 
or sewing. Here t h e r e was s t r o n g evidence of sexual d i f f e r e n c e 
as t h e 26.2% were a l l g i r l s and t h e 36.6% a l l boys. This 
a s i d e t h e r e were low l e v e l s o f d i s l i k e f o r a l l a c t i v i t i e s . 
For example o n l y one p u p i l (2.3%) d i s l i k e d 'work experience' 
and o n l y 4 (9.3%) d i s l i k e d d o i n g errands or odd j o b s . 
P o s i t i v e enjoyment ranged from 39% f o r cooking or 
sewing ( t h i s would p r o b a b l y have been h i g h e r but t h e r e 
were o n l y 20 g i r l s out of 44 i n the survey group) t o 67.4% 
who e n j o y e d work e x p e r i e n c e . The Schools C o u n c i l Working 
Paper 70 a l s o r e g a r d s t h i s t y p e of a c t i v i t y as a b s o l u t e l y 
v i t a l : -
"We b e l i e v e s c h o o l s ought t o emphasize the 
development o f s k i l l " . 
CONCLUSION 
Taki n g an o v e r v i e w of t h i s q u e s t i o n n a i r e t h e r e i s 
a s t r o n g case and t h i s i s s u p p o r t e d by t h e f o l l o w i n g l i t e r a t u r e , 
f o r more p u p i l i n v o l v e m e n t , b o t h p r a c t i c a l and v e r b a l , 
i n c l a s s r o o m a c t i v i t i e s . The planned C e r t i f i c a t e of Pre-
V o c a t i o n a l E d u c a t i o n (1984) ( r u n by Business & T e c h n i c i a n 
E d u c a t i o n C o u n c i l and C i t y & G u i l d s ) has recommended 10 
core s k i l l s : -
P e r s o n a l and c a r e e r development 
Communication 
Numeracy 
Science & Technology 
I n d u s t r i a l , S o c i a l & Economic S t u d i e s 
I n f o r m a t i o n Technology 
S k i l l s f o r L e a r n i n g , D e c i s i o n making & 
A d a p t a b i l i t y 
8) P r a c t i c a l s k i l l s 
9) S o c i a l s k i l l s 
10) C r e a t i v e development. 
The s t r o n g case f o r v o c a t i o n a l s t u d i e s i s based on 
t h e f o l l o w i n g reasons:-
'The C e r t i f i c a t e of P r e - V o c a t i o n a l E d u c a t i o n ' p.10-16 
1984 
The J o i n t Board f o r P r e - V o c a t i o n a l E d u c a t i o n . 
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a) r e l e v a n c e and m o t i v a t i o n 
b) t h e need t o develop core s k i l l s and broad v o c a t i o n a l 
s k i l l s 
c) t o a i d p r o g r e s s i o n i n t o a d u l t l i f e , f u r t h e r e d u c a t i o n , 
t r a i n i n g and employment. 
The j o i n t board was a l s o i n v i t e d i n 1983 by the Depart-
ment of Ed u c a t i o n and Science t o : -
a) Improve p r e - v o c a t i o n a l e d u c a t i o n i n the f i n a l 
two years a t s c h o o l . 
b) C o - o r d i n a t e t h i s programme w i t h t h e Youth T r a i n i n g 
Scheme. Th i s t a s k became known as the T e c h n i c a l 
and V o c a t i o n a l E d u c a t i o n I n i t i a t i v e . A l t h o u g h 
i n i t s i n f a n c y , and v e r y much a t the e x p e r i m e n t a l 
stage t h e r e i s s t r o n g s u p p o r t f o r the i n i t i a t i v e 
by (M. O'Connor) i n 'The Guardian' 23.10.84. 
"David Young's e r s t w h i l e Manpower Ser v i c e s empire 
whic h are a p p a r e n t l y wowing t he teenagers and 
m o t i v a t i n g t h e p r e v i o u s l y t u r n e d o f f " . 
F u r t h e r s u p p o r t comes from Newman (1984) who has t h i s 
t o say a f t e r c o n s i d e r i n g r e p o r t s from t he 14 l o c a l a u t h o r i t i e s 
w h i c h launched t h e scheme: 
"We are even more convinced t h a t l e a r n i n g by doing 
and i n d i v i d u a l resource-based l e a r n i n g programmes 
are t h e answer t o many of t h e s e r i o u s problems 
f a c i n g e d u c a t i o n a l e s t a b l i s h m e n t s today". 
Newman h i g h l i g h t s these improvements i n p a r t i c u l a r : -
1) B e t t e r p u p i l / t e a c h e r r e l a t i o n s h i p s . 
2) L o c a l i n d u s t r i a l i s t s are b e g i n n i n g t o co-operate 
w i t h t h e scheme. 
3) There were l e s s sex d i f f e r e n c e s i n choosing o p t i o n 
modules. 
4) P u p i l s l e a r n e f f e c t i v e l y and r a p i d l y . 
5) Improved b e h a v i o u r and at t e n d a n c e . 
T h e r e f o r e i t seems rea s o n a b l e t o conclude t h a t s c h o o l s , 
i n c l u d i n g Dunview, would b e n e f i t a l o n g t h e l i n e s suggested 
by Newman (1984), from a r a d i c a l adjustment i n classroom 
a c t i v i t i e s away from t e a c h e r dominance towards p u p i l i n v o l v e -
ment-. The evidence p r e s e n t e d from b o t h t he q u e s t i o n n a i r e 
and t h e l i t e r a t u r e suggests t h a t not o n l y would teachers and 
p u p i l s e s t a b l i s h b e t t e r r e l a t i o n s h i p s but t h e p u p i l s would 
l e a r n more and what t h e y l e a r n t would be more r e l e v a n t 
t o l i f e a f t e r s c h o o l . I n t h e o p i n i o n of D. Hofkins (1984) 
M O'Connor 'Guardian' 23.10.84 p.13. 
G. Newman Sept.1984 'T.V.E.I. I n s i g h t ' p.7. 
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" I t i s c l e a r t h a t t h e concept o f combining broad 
t e c h n i c a l and v o c a t i o n a l e d u c a t i o n w i t h t he 
academic f a r e i s here t o s t a y and w i l l c o n t i n u e 
t o d e v e l o p " . 
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S e c t i o n 6 
68 -
Q u e s t i o n n a i r e Five Achievement 
To date t h i s s u rvey i n d i c a t e s poor attendance 
( Q u e s t i o n n a i r e 1) and poor m o t i v a t i o n towards f o r m a l a c t i v i t i e s 
and lessons ( Q u e s t i o n n a i r e s 2,3, and 4) amongst the chosen 
group of s t u d e n t s . Research by Galloway (1976) Douglas and 
Ross (1965) Fogelman and Richardson (1974) Fogelman (1982) 
c l e a r l y demonstrates t h a t poor attendance is- d e f i n i t e l y 
d e t r i m e n t a l towards measured achievement. T u r n i n g t o 
r e s e a r c h on m o t i v a t i o n Davies (1981, Maslow (1954) 
Herzberg (1966) C h i l d s (1976) H u r l o c k " (1925) Johannesson 
(1962) S k i n n e r (1953) Sears (1940) M c C l e l l a n d (1953 
Binney e t a l (1969) Woods (1975 argue t h a t c h i l d r e n need 
t o be s t i m u l a t e d p o s i t i v e l y and t h a t r e p e a t e d f a i l u r e 
and c r i t i c i s m , as e x p e r i e n c e d by our l e s s a b le c h i l d r e n , 
r e s u l t s i n a l i e n a t i o n and reduced achievement. When e d u c a t i o n 
becomes more v a r i e d and i n t e r e s t i n g c h i l d r e n can be p o s i t i v e l y 
m o t i v a t e d and so a c h i e v e g r e a t e r success as r e s e a r c h from 
F l a n d e r s (1970) Rogers (1973) Rosenthal and Zimmerman 
(1972) McGregor (1960) Davies (1981) Munn (1983) and 
M o r r i s o n (1984) i n d i c a t e s . The overwhelming weight of t h i s 
r e s e a r c h i n d i c a t e s t h a t c h i l d r e n l e a r n when th e y are i n t e r e s t e d 
and s t i m u l a t e d and when t h e y become i n v o l v e d a c t i v e l y 
i n t h e l e a r n i n g p r o c e s s . 
Absenteeism I t would seem f a i r l y l o g i c a l t h a t performance 
a t s c h o o l might be f a i r l y c l o s e l y l i n k e d w i t h attendance. 
The evidence of t h e l i t e r a t u r e on t h i s s u b j e c t c e r t a i n l y 
s u p p o r t s t h i s view. For i n s t a n c e Galloway ( 1976 )-*-refers 
t o t h e p e r s i s t e n t absentee:-
"His absences caused him t o be e d u c a t i o n a l l y 
backward and s o c i a l l y p o o r l y a d j u s t e d " . 
Thus, Galloway argues, not o n l y d i d the c h i l d ' s academic 
s t a n d a r d s f a l l but a l s o h i s a b i l i t y t o become s o c i a l l y 
a c c e p t a b l e . 
Douglas and Ros.s (1965 )^ and Fogelman and Richardson ( 1974 )^ 
f o u n d a d i r e c t r e l a t i o n s h i p between poor a t t a i n m e n t and poor 
a t t e n d a n c e where p a r e n t s were i n manual o c c u p a t i o n s . This 
D. Galloway (1976) ' P e r s i s t e n t U n j u s t i f i e d Absence from School' 
'Trends i n E d u c a t i o n ' 4 p.22-7. 
J.W.B. Douglas & J.Ross (1965) 'The e f f e c t s of absence on 
P r i m a r y s c h o o l performance' ( B r i t i s h J o u r n a l of Ed.Psychology) 
35. p.18-14. 
K. Fogelman & K. Richardson (1974) 'School Attendance some 
r e s u l t s f o r t h e N a t i o n a l C h i l d Development Study' 
E d i t o r B. Turner 'Truancy,'; 
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r e s e a r c h was conducted upon p r i m a r y s c h o o l c h i l d r e n but 
when Fogelmanl (1982) f o l l o w e d up h i s e a r l i e r work w i t h r e -
s e a r c h i n t o 16 year o l d s he found a d i f f e r e n c e of 25% 
i n E n g l i s h and Maths scores between poor and good a t t e n d e r s , 
T h i s d i f f e r e n c e was e q u a l t o one s t a n d a r d d e v i a t i o n . 
M o t i v a t i o n T u r n i n g next t o m o t i v a t i o n D a v i e s ^ (1981) 
o u t l i n e s t h r e e major f e a t u r e s o f t h e academic c u r r i c u l u m 
w h i c h a l i e n a t e many of our c h i l d r e n : -
1) Passive e d u c a t i o n . 
2) Lack of r e i n f o r c e m e n t & feedback. 
3) Lack of enjoyment. 
The r e s u l t s of these f e a t u r e s are boredom and f a t i g u e 
c a u s i n g : -
1) reduced c o n c e n t r a t i o n ] , , 
reduced 
2) reduced a t t e n t i o n and i n t e r e s t ] achievement. 
The p o i n t s r a i s e d by Davies can be measured a g a i n s t 
a m o t i v a t i o n a l t h e o r y d e v i s e d by Maslow (1954). Davies' 
c r i t i c i s m o f s c h o o l can be seen as a c r i t i c i s m of the absence 
of i m p o r t a n t p e r s o n a l and s o c i a l needs. Below i s a diagram 
o f Maslow's H i e r a r c h y of needs which p r o g r e s s from the 
base of t h e pyramid - p e r s o n a l and s o c i a l needs having 
t o be f u l f i l l e d b e f o r e a person can p r o g r e s s t o i n t e l l e c t u a l 
needs. 
Table 19 Maslow's H i e r a r c h y of Needs 
I n t e l l e c t u a l 
S o c i a l 
P e r s o n a l 
U n d e r s t a n d i n g 
& 
Knowledge 
S e l f - e s t e e m 
Love & b e l o n g i n g 
S a f e t y 
P h y s i o l o g i c a l 
K. Fogelman (1982) 'Growing Up i n Great B r i t a i n ' 
N a t i o n a l C h i l d r e n s Bureau S e r i e s . 
I.K. Davies (1981) ' I n s t r u c t i o n a l Technique' 
- 70 -
Maslow i d e n t i f i e s — p eople as animals who want and 
who have c o n s t a n t l y changing needs. These needs are not 
c a t e r e d f o r by t h e i n f l e x i b l e s u b j e c t c e n t r e d t i m e t a b l e 
a t a modern comprehensive, Herzberg (1966) f u r t h e r q u a l i f i e d 
t h e i n t e l l e c t u a l m o t i v a t i o n a l needs of an i n d i v i d u a l as:-
1) Accomplishment 2) R e c o g n i t i o n 3) R e s p o n s i b i l i t y 
4) P e r s o n a l g r o w t h 5) S a t i s f a c t i o n f o r the act of l e a r n i n g , 
Again i t can be seen a t Dunview t h a t t h e r e i s an 
almost l a c k o f o p p o r t u n i t y t o f u l f i l l these needs amongst 
the l e s s academic c h i l d r e n who are more accustomed t o 
f a i l u r e and c r i t i c i s m . T h i s i s a l s o t r u e of the f i v e 
m o t i v a t i o n a l needs o u t l i n e d by C h i l d ( 1976 ).-^ L i k e Maslow's 
h i e r a r c h y these are p r o g r e s s i o n a l i n the f o l l o w i n g o r d e r : -
1) Need 2) D r i v e 3) A c t i v i t y 4) S a t i s f a c t i o n 
5) D r i v e r e d u c t i o n . D u r i n g (4) and ( 5 ) , a c c o r d i n g 
t o c h i l d , l e a r n i n g o c c u r s . Again i t must be noted t h a t 
t h e r e i s t o o l i t t l e a c t i v i t y and s a t i s f a c t i o n amongst 
t h e 'B' band s u r v e y group. This leads us t o c o n s i d e r 
t h e consequences o f t h e l a c k of p o s i t i v e m o t i v a t i o n or 
n e g a t i v e m o t i v a t i o n as e x p e r i e n c e d by c h i l d r e n who commonly 
meet f a i l u r e and d i s a p p o i n t m e n t . E a r l y work by Hurlock 
(1925) t e s t e d p o s i t i v e and n e g a t i v e m o t i v a t i o n and the 
r e s u l t i n g e f f e c t s on achievement. He s e t t e s t s of equal 
d i f f i c u l t y t o groups o f c h i l d r e n . . Then t h r e e equal groups 
were s e l e c t e d and s i n g l e d out f o r e i t h e r p r a i s e , c r i t i c i s m 
o r b e i n g t o t a l l y i g n o r e d . When the t e s t s were repeated 
t h e r e were wide d i f f e r e n c e s i n the scores w i t h the p r a i s e d 
group coming out b e t t e r than t h e o t h e r two. The r e p roved 
group d i d s l i g h t l y b e t t e r t h a n the i g n o r e d . Our survey 
group was c e r t a i n l y not s h o r t on e x p e r i e n c i n g c r i t i c i s m 
and l a c k o f a t t e n t i o n d u r i n g t h e i r s c h o o l c a r e e r s . 
Johannesson (1962) "^found s i m i l a r d i f f e r e n c e s between 
c h i l d r e n s i n g l e d out f o r p r a i s e or blame. Skinner (1953)^ 
f o u n d t h a t knowledge of f a i l u r e was d e v a s t a t i n g and so 
a t t e m p t e d t o e l i m i n a t e i t from h i s l i n e a r programmes. 
P r a i s e was h i g h l y m o t i v a t i o n a l e s p e c i a l l y when r e c e i v e d 
q u i c k l y . However many of t h e survey c h i l d r e n a t Dunview 
D. C h i l d (1976) 'Psychology and t h e Teacher' 
E. B. H u r l o c k (1925) 'An e v a l u a t i o n of c e r t a i n i n c e n t i v e s used 
i n s c h o o l work'. ( J . E d u c a t i o n a l Psychology 16. p.145-159). 
I . Johannesson (1962) ' E f f e c t s of p r a i s e & blame upon achieve-
ments and a t t i t u d e s i n s c h o o l c h i l d r e n ' . 
B.F. S k i n n e r (1953) 'The Science of Human Behaviour'. 
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commented t h a t t h e i r books, i n s e v e r a l s u b j e c t s , went 
unmarked f o r months a t a t i m e . 
1 
Other a u t h o r s P.S. Sears (1940).D.C. McC l e l l a n d (1953) 
and R.C.Binney e t a l (1969) % i n d t h a t : 
1. Not o n l y i s f a i l u r e damaging b u t so i s the f e a r 
of f a i l u r e . 
2. Fear o f f a i l u r e produces lower s e l f esteem, e f f o r t 
and r e s u l t s . 
3. C h i l d r e n used t o f a i l u r e s e t themselves u n r e a l i s t i c 
t a r g e t s - t h e y e i t h e r g r o s s l y over e s t i m a t e t h e i r 
p o t e n t i a l o r g r o s s l y under e s t i m a t e t h e i r p o t e n t i a l . 
4. Rather t h a n f a c e f a i l u r e c h i l d r e n o f t e n don't t r y 
and as C h i l d (1976) e x p l a i n s : -
"People s u b j e c t e d t o p r o l o n g e d i n a c t i o n become 
e x t r e m e l y f r u s t r a t e d " . 
F i n a l l y , and t h i s may o n l y be a comment on the m i n o r i t y 
4 
of t e a c h e r s a t Dunview, Woods (1975) argues t h a t teacher 
c e n t r e d s t y l e s are c o u n t e r - p r o d u c t i v e . They o f t e n r e s u l t 
i n sarcasm and "showing c h i l d r e n up" causi n g a l i e n a t i o n 
t h e r e b y t u r n i n g c h i l d r e n o f f s c h o o l and l e a r n i n g . Whether 
or n o t one agrees w i t h Wood, i t i s f a i r l y safe t o conclude 
t h a t t h e r e i s an absence of p o s i t i v e m o t i v a t e d a c t i v i t y 
t o s t i m u l a t e t h e survey c h i l d r e n towards s u c c e s s f u l l e a r n i n g . 
F i n d i n g s The f i n d i n g s o f t h e q u e s t i o n n a i r e are almost 
f u l l y i n l i n e w i t h my e x p e c t a t i o n s o u t l i n e d . A l l f o u r 
a r e a s : -
a) P e r s o n a l & S o c i a l 
b) P r a c t i c a l 
c) L i t e r a c y 
d) Numerical 
whether j u d g e d by themselves or by t h e i r s u b j e c t teacher 
have v e r y poor scores d e m o n s t r a t i n g t he n e g a t i v e e f f e c t s , 
p r e v i o u s l y o u t l i n e d , o f poor attendance and poor m o t i v a t i o n . 
P.S, Sears ( 1 9 4 0 ) ' L e v e l s o f A s p i r a t i o n i n Aca d e m i c a l l y 
S u c c e s s f u l and U n s u c c e s s f u l C h i l d r e n ' , T, Abnorn. 
S o c i a l Psychology 35. p.498-536. 
D.C. M c C l e l l a n d (1953) 'The Achievement M o t i v e ' . 
R.C.Binney H.Burdich & R.C.Teevan (1969) 'Fears of F a i l u r e ' 
P. Woods (1975) 'Showing them up i n Secondary School' 
i n ' F r o n t i e r s o f Classroom Research'. Ed. G. Chanon & 
S. Delamont. 
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Q u e s t i o n n a i r e F i n d i n g s 
T h i s q u e s t i o n n a i r e was aimed a t assessing t h e a b i l i t i e s 
o f t h e sur v e y group i n f o u r areas which can p r o v i d e d i r e c t 
comparison w i t h performance on t h e Youth T r a i n i n g Scheme. 
These a r e : 
1) P e r s o n a l & S o c i a l S k i l l s Q. 
2) P r a c t i c a l S k i l l s Q. 
3) Language s k i l l s Q. 
4) Maths s k i l l s Q. 
I n c o n s t r u c t i n g t h e q u e s t i o n n a i r e 
t o J. Balogh (1982) as she p r o v i d e s 
p r o f i l e s and assessment t e c h n i q u e s used by t h e C i t y and 
G u i l d s , Manpower S e r v i c e s Commission and sc h o o l s . I a l s o 
c o n s u l t e d s u b j e c t s p e c i a l i s t s a t Dunview Comprehensive. 
I n t h e i r o p i n i o n a l l t h e s p e c i f i c t a s k s or s k i l l s i n c l u d e d 
were w i t h i n t h e c a p a b i l i t i e s o f an average or above average 
14 year o l d p u p i l . As our survey group had two f u r t h e r 
years ( t o 16) b e f o r e l e a v i n g s c h o o l , t h e y should, one 
c o u l d r e a s o n a b l y e x p e c t , have moved c l o s e r t o t h e s k i l l 





I was much i n d e b t e d 
a v a r i e t y of p u p i l 
Table 20 F i n d i n g s A b i l i t i e s Q u e s t i o n n a i r e 
P u p i l s Above Average 
T h e i r View T e a c h e r s View 
1. P o p u l a r i t y w i t h f r i e n d s 52. 3% 25. 0% 
2 . Hand T o o l s 45. 5 34 . 1 
3. N e a t n e s s 15 . 9 36 . 4 
4 . A r i t h m e t i c 29. 5 29 . 5 
5 . P o p u l a r w i t h t e a c h e r s 22 . 7 34 . 9 
6 . Working m a c h i n e s 31. 8 16. 7 
7 . Read 'pop' p a p e r 25. 0 18. 2 
8 . Money pro b l e m s 29 . 5 20. 5 
9 . P r i d e i n work 36. 4 1816 
10. I r o n 54 . 5 14 . 3 
11. L e t t e r t o f r i e n d s 29 . 5 15. 9 
12 . Measure 29. 5 22 . 7 
13. Work on own 47 . 7 18. 6 
14 . Mend f u s e 61 . 4 10 . 0 
15. T e l e p h o n e 84 . 1 20. 5 
1 ( . . 1 1 : ; 1 • I J . 1 1 (• 11 1 , 1 1 . ( > i : 12 7 "J 1 
17 . Work i n group 43 2 16 7 
18. Use p l a n 15 9 29. 5 
19 . Use l i b r a r y 4 5 27 . 3 
20 D e c i m a l s & F r a c t i o n s 18 2 4 . 5 
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P e r s o n a l & S o c i a l S k i l l s 
1, 5, 9, 13, 17. 40.46% 22.76= 
P r a c t i c a l S k i l l s 
2, 6, 10, 14, 18. 41.82% 20.92% 
L i t e r a r y 
3, 7, 11, 15, 19. 31.8 % 23.66% 
Numerical/Maths 
4, 8, 12, 16, 20. 35.88% 17.26% 
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Of a l l t h e q u e s t i o n n a i r e s t h i s proved t o be the l e a s t 
c o n c l u s i v e . To b e g i n w i t h t h e r e are wide d i s c r e p a n c i e s 
between p u p i l s ' and t e a c h e r s ' scores. I t would be easy 
t o d i s c o u n t p u p i l s ' scores as u n p r o f e s s i o n a l and j u s t 
accept t e a c h e r s ' s c o r e s . W h i l s t a c c e p t i n g t h a t t eachers 
have g r e a t e r e x p e r t i s e a t marking and g r a d i n g , and t h a t 
t h e i r scores may be more a c c u r a t e , t h e y cannot be accepted 
as t o t a l l y a c c u r a t e . I n a number of areas, eg. boys using 
washing machines or i r o n i n g and g i r l s mending a f u s e , 
t e a c h e r s had no e x p e r i e n c e and so tended t o score the 
c h i l d i n t h e average column. T h e r e f o r e t h e c h i l d r e n might 
have been b e t t e r i n these areas than t e a c h e r s gave them 
c r e d i t f o r . 
As these c h i l d r e n have spent t h e i r s c h o o l l i f e i n 
t h e lower s e t s or streams t h e y have not a c q u i r e d an accurate 
p e r c e p t i o n of the f u l l range of p u p i l s a b i l i t i e s . T h e r e f o r e 
'good' t o them p r o b a b l y means good by 'B' band standards. 
They a l s o have a l i m i t e d knowledge as t o what i s an adequate 
s k i l l i n t h e eyes of t h e a d u l t w o r l d . For example 84.1% 
t h o u g h t t h a t t h e y were good a t answering the telephone 
but t e a c h e r s t h o u g h t t h a t o n l y 20.5% performed t h i s t a s k 
w e l l . There were s i m i l a r huge d i f f e r e n c e s f o r u s i n g a 
c a l c u l a t o r i . e . 72.7% t o 9.1% 
The f a c t t h a t p r a c t i c a l s k i l l s score no b e t t e r than 
t h e o t h e r t h r e e runs c o n t r a r y t o the h y p o t h e s i s t h a t these 
c h i l d r e n are b e t t e r p r a c t i c a l l y than a c a d e m i c a l l y . However 
th e p r a c t i c a l scores were d e f l a t e d because of the f o l l o w i n g 
r easons:-
1. Poor attendance a l r e a d y d i s c u s s e d a t l e n g t h . 
2. Poor knowledge of t e a c h e r s w i t h r e g a r d t o p r a c t i c a l 
s k i l l s not performed a t s c h o o l . 
3. D t j p i t e 'equal o p p o r t u n i t i e s ' l e g i s l a t i o n boys 
showed a r e v u l s i o n t o u s i n g washing machines and 
i r o n i n g , w h i l s t g i r l s had a s i m i l a r r e a c t i o n t o 
mending a f u s e . B e l a t e d l y , I r e g r e t not f o r e s e e i n g 
t h e s i g n i f i c a n c e of these problems i n c o n s t r u c t i n g 
t h e q u e s t i o n n a i r e . I f these s e x u a l d i f f e r e n c e s 
are e l i m i n a t e d then t h e amended scores would be: 
Washing Machine 
I r o n 
Mend Fuse 
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T h i s would g i v e amended percentages f o r p r a c t i c a l 
scores as: C h i l d r e n s Teachers 
63-28 26.22 
b e i n g average or above average. 
A l t h o u g h t h i s produced a s i g n i f i c a n t improvement 
i n p r a c t i c a l scores I s t i l l d i d not f e e l happy t h a t these 
scores gave an a c c u r a t e comparison. T h e r e f o r e I decided 
to i n c l u d e e x a m i n a t i o n r e s u l t s . ( l-'or copies ot' r e s u l t s 
see appendix 6 ( I I , & I I I ) 
Eng. Lang 
Eng O r a l 
Eng. L i t . . 
French 
German 
H i s t o r y 
Geography 
Maths 
A r i t h 
Computers 
rhys Science 
Phys i c s 
C h e m i s t r y 





A n a l y s i s of Examination R e s u l t s 









3 2 3 
1 3 8 






11 35 35 20 
E n t r i e s 102 Average Grade 4.6. 
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" PRACTICAL 
1 2 3 4 5 U 
Woodwork - 1 5 2 - -
Metalwork _ _ 4 4 _ _ 
Eng.Drawing - - 2 2 1 -
Home Econ. - - 2 6 - -
A r t 2 3 7 3 2 -
N/Work No e n t r i e s - t i m e t a b l e problem 
T y p i n g 1 3 2 2 1 2 
TOTALS . 3 7 22 19 4 2 
E n t r i e s 57 Average Grade 3.35. 
Examination R e s u l t s A n a l y s i s 
I n Academic s u b j e c t s t h e r e were 102 e n t r i e s c o v e r i n g 
6 s u b j e c t s . The average C.S.E. grade on a s c a l e of 1 
t o U came out as 4.6. Th i s would be an average percentage 
of i n t h e r e g i o n o f 34% 
I n P r a c t i c a l s u b j e c t s t h e r e were 57 e n t r i e s a l s o 
c o v e r i n g 6 s u b j e c t s . The average C.S.E. grade on a sc a l e 
of 1 t o U came out as 3.35. This would be an average 
pe r c e n t a g e i n th e r e g i o n o f 57% 
Thus t h e p u p i l s ' achievements i n p r a c t i c a l s u b j e c t s 
were f a r h i g h e r t h a n those i n academic s u b j e c t s . Above 
h a l f t h e e n t r i e s , 32/57 ( 56%) achieved grade 3 or above 
w i t h 7 (12%) grade 2's and 3 (.053%) grade I ' s . I n academic 
s u b j e c t s o n l y 12/102 (0.12%) achieved grade 3 or above 
w i t h 1 grade 2 (.009%) and 0 grade I ' s . At the o t h e r 
end o f t h e s c a l e o n l y 6 p u p i l s (.11%) got scores of 5 
o r u n c l a s s i f i e d i n p r a c t i c a l s u b j e c t s . However i n academic 
s u b j e c t s t h i s t o t a l was 55 (.54%). 
T h e r e f o r e t h e e x a m i n a t i o n r e s u l t s c l e a r up any doubts 
l e f t by t h e q u e s t i o n n a i r e and c o n f i r m t h e hyp o t h e s i s t h a t 
these c h i l d r e n are more g i f t e d p r a c t i c a l l y than a c a d e m i c a l l y . 
C o n c l u s i o n The evidence o f t h e l i t e r a t u r e a l s o 
s t r o n g l y suggests t h a t c h i l d r e n l e a r n much more when lessons 
are v a r i e d and i n t e r e s t i n g and the y become p r a c t i c a l l y 
i n v o l v e d . For i n s t a n c e Flanders (1970) s t a t e s t h a t s t u d e n t s 
N.A. Flanders ( 1970 ) 'An a l y s i n g Teaching Behaviour.' 
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l e a r n more when t e a c h e r s p r o v i d e f l e x i b l e p a t t e r n s of 
i n f l u e n c e . Rogers (1973)"*" r e p o r t s on g r e a t success i n 
an open s c h o o l amongst p r e v i o u s l y u n m o t i v a t e d c h i l d r e n . 
The v a s t m a j o r i t y developed a sense of p e r s o n a l respon-
s i b i l i t y , s e l f d i s c i p l i n e and a d a p t a b i l i t y i n response 
t o more p r o g r e s s i v e t e a c h i n g t e c h n i q u e s . 
T. L. Rosenthal & B. J. Zimmerman (1972) found concepts 
a c q u i r e d t h r o u g h d e m o n s t r a t i o n were r e t a i n e d much lo n g e r 
t h a n those a c q u i r e d t h r o u g h n a r r a t i o n . 
D. McGregor (1960)"^ goes f u r t h e r and d e t a i l s the 
s t y l e a t e a c h e r s h o u l d use:-
1. E x p l o r e t h e l i m i t s o f human a b i l i t y . 
2. Vary s t y l e between a u t o c r a t i c , p e r m i s s i v e , c o n s u l t -
a t i v e and p a r t i c i p a t i v e . 
3. Vary methods - t h e r e i s no s i n g l e , best way. 
4. L e a r n e r s s h o u l d be pushed t o r e a l i s e t h e i r p o t e n t i a l . 
4 
Davies (1981) l i s t s t h e f o l l o w i n g t e a c h i n g techniques 
as t h e best way o f a c q u i r i n g s k i l l s : -
1. D e m o n s t r a t i o n . 
2. I m i t a t i o n . 
3. P r a c t i c e . 
4. Knowledge o f r e s u l t s . 
5. Guidance and p e r s o n a l a s s i s t a n c e . 
A c c o r d i n g to Dr. Munn ( 1 9 8 3 ) ^ teachers can use the new 
t e c h n o l o g i e s t o a l l o w t h e p u p i l s t h e means of l e a r n i n g 
d i r e c t l y t h e r e b y f r e e i n g themselves t o diagnose weaknesses 
and problems and a l l o w i n g time t o promote d i s c u s s i o n , 
m o t i v a t e and g e n e r a l l y e n r i c h the l e a r n i n g process. 
F i n a l l y i f even more c o n c l u s i v e evidence i s needed 
i t i s p r o v i d e d by M o r r i s o n (1984) :-
"Young people l e a r n b e t t e r by e x p e r i e n c i n g than 
t h r o u g h a b s t r a c t t e a c h i n g . Time and again on my 
c ase-study v i s i t s , t e a c h e r s and t r a i n e r s s t a t e d 
t h a t t h e most s u c c e s s f u l approach t o use w i t h 
t r a i n e e s was e x p e r i e n t i a l l e a r n i n g or ' l e a r n i n g 
by d o i n g ' " . 
"T"! Rogers ( 1973 ) 'School f o r the Community.' 
T.L. R o s e n t h a l & B.J. Zimmerman (1972) ' M o d e l l i n g by e x e m p l i -
f i c a t i o n and i n s t r u c t i o n i n t r a i n i n g c o n v e r s a t i o n ' 'Develop-
m e n t a l ps y c h o l o g y ' 1972 6. p.392 - 401. 
D. McGregor (1960) 'The Human Side of Enterprise.' 
Davies (1981) ' I n s t r u c t i o n a l Technique'. 
Dr. J. Munn (1983) ' I n f o r m a t i o n Technology i n Education 5, 
T r a i n i n g , & the New T e c h n o l o g i e s . Ed.J. Tucker. 
T. M o r r i s o n (1984) 'Youth T r a i n i n g P r i n c i p l e s & Practice.' 
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S e c t i o n 7 
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E v a l u a t i o n o f School Leavers 
The f i n d i n g s o f t h e q u e s t i o n n a i r e s , t h e ex a m i n a t i o n 
r e s u l t s and t h e l i t e r a t u r e g i v e a c l e a r i n d i c a t i o n as 
t o why t h e s u r v e y c h i l d r e n have f a i l e d d u r i n g t h e i r s t a y 
at Dunview Comprehensive. They have been denied the opport-
u n i t y t o l e a r n by e x p e r i e n c e . I n s t e a d they have taken 
copious n o t e s , c o p i e d from t e x t books and been i n a c t i v e 
f o r l o n g p e r i o d s . 
These c h i l d r e n l e f t s c h o o l w i t h C o n f i d e n t i a l School 
References f i l l e d w i t h comments which were t y p i c a l of 
many such as:-
"Very poor a t t e n d a n c e " 
" P o o r l y m o t i v a t e d " 
" L i m i t e d p o t e n t i a l " 
" I n c o n s i s t e n t approach t o s t u d i e s " 
" I n c o n s i s t e n t a t t i t u d e " 
"Lacks s e l f c o n f i d e n c e " 
Favourable comments were: 
"Q u i e t " 
"Well mannered". 
These comments t e l l us v e r y l i t t l e about the p u p i l s 
but a g r e a t d e a l about t h e s c h o o l which values c o n f o r m i t y 
f a r more h i g h l y t h a n i n i t i a t i v e . 
The f a t e o f these 44 c h i l d r e n and t h e i r classmates, 
h a v i n g l e f t Dunview Comprehensive, was as f o l l o w s on 31st 
October 1984. F i g u r e s were s u p p l i e d by Shi p t o n Careers 
O f f i c e : 
Table 22 School Leaving A n a l y s i s 
505 5£6 507 
F u r t h e r E d u c a t i o n 0 1 ( 5 % ) 0 
Permanent Employment 4 (15%) 5 (26%) 4 (19%) 
S p e c i a l Programmes 19 (70%) 12 (63%) 14 (67%) 
Unemployment 2 (7.5%) 1 ( 5 % ) 2 (9.5%) 
Others 2 (7.5%) 2 (10.5%) 1 ( 5 % ) 
However t h e d e s t i n y of these c h i l d r e n , as o u t l i n e d , 
above i s more o f a comment on t h e economic c l i m a t e of 
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the N o r t h East than the v o c a t i o n a l p r e p a r a t i o n of the 
s c h o o l . Out of t h e t h r e e c l a s s e s 67% went onto Y.T.S. 






S e c t i o n 1 
T r a n s i t i o n from School t o Y.T.S. 
To a s s i s t s t u d e n t s w i t h t h e i r Y.T.S. placement a 
number o f t r a n s i t i o n a l a c t i v i t i e s t o o k p l a c e d u r i n g t h e i r 
f i n a l year a t s c h o o l . The purpose of t h e programme was 
v e r y much a l o n g t h e l i n e s advocated by Law & Watts (1977). -'• 
" T r a n s i t i o n l e a r n i n g i s , t h e r e f o r e concerned w i t h 
h e l p i n g t h e s t u d e n t g a i n a r e a l i s t i c u n d e r s t a n d i n g 
•of what w i l l come l a t e r i n h i s c a r e e r development". 
T h e r e f o r e f i f t h years f o l l o w e d the f o l l o w i n g programme 
aimed a t p r o v i d i n g a planned p r o g r e s s i o n from s c h o o l t o 
Y.T.S. or work:-
1. D u r i n g September a l l f i f t h year p u p i l s d i d one 
weeks work e x p e r i e n c e . Placements were matched 
as c l o s e l y as p o s s i b l e t o s t u d e n t s ' wishes. 
E x e r c i s e s and d i s c u s s i o n helped t h e young people 
make t h e most of t h e i r e x p e r i e n c e s . 
2. A l l p u p i l s f i l l e d o u t an o f f i c i a l Careers O f f i c e 
q u e s t i o n n a i r e and were g i v e n a h a l f - h o u r i n t e r v i e w 
w i t h a Careers O f f i c e r and o c c u p a t i o n a l i n t e r e s t s 
were d u l y n o t e d . The Careers O f f i c e r a l s o had 
a v a i l a b l e f o r m t u t o r s ' comments on p e r s o n a l i t y 
and s u b j e c t p o t e n t i a l . 
3. P u p i l s were a l s o a b l e t o make use of the Job 
Ideas and I n f o r m a t i o n Generator - Computer A s s i s t e d 
L e a r n i n g ( J l l G CAL) which was f i r s t developed 
by Thomas and Closs (1975). The system was adopted 
i n Gateshead i n 1982 and the aut h o r along w i t h 
o t h e r guidance t e a c h e r s t r a i n e d t o use i t . By 
f i l l i n g o ut a s e r i e s of m u l t i p l e choice q u e s t i o n s 
c l i e n t s f i n i s h up w i t h 20 j o b suggestions w i t h 
added refe^rences and d e s c r i p t i o n s . 
C l a r k e (1980) i n r e v i e w i n g computer a s s i s t e d career 
placement, b e l i e v e s J l l G CAL t o be a u s e f u l a i d i n o c c u p a t i o n a l 
c h o i c e and t h a t i t i s s u p e r i o r t o the o t h e r f o u r B r i t i s h 
systems i n o p e r a t i o n : -
B Law. & A.G. Watts ( 1977 ) 'Schools, Careers and Community.' 
A . I . Thomas and S.J. Closs (1975) 'Edinburgh Computer-aided 
p r o j e c t : a f i n a l r e p o r t ' . 
L. C l a r k e (1980) 'The P r a c t i c e o f V o c a t i o n a l Guidance : a 
c r i t i c a l view o f Research i n the U.K.' 
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a) Careers A d v i s o r y S e r v i c e Computer A i d (CASCAID). 
b) Computer A s s i s t e d Career & V o c a t i o n a l Guidance 
System (CACVG). 
c) Jobspy. 
d) I n t e r a c t i v e Careers Guidance System (ICGS). 
I n i t i a l r e s e a r c h g i v e n t o b o t h c l i e n t s and guidance 
o f f i c e r s by Thomas and Gloss (1975) found: 








C l i e n t s ' Q u e s t i o n n a i r e s on J l l G CAL 
Pr o v i d e u s e f u l i n f o r m a t i o n on j o b , 81.3% 
H e l p f u l i n s u g g e s t i n g j o b i d e a s . 93.8% 
I n c r e a s e d awareness o f f a c t o r s 
i n v o l v e d i n choosing a j o b . 46.9% 
Guidance O f f i c e r s F i n d i n g s on J l l G CAL 
Very u s e f u l i n 12.9% of cases. 
F a i r l y u s e f u l i n 51.3% o f cases. 
Small u s e i n 28.2% of cases. 
No use i n 7.7% of cases. 
C e r t a i n l y J l l G CAL was a v a i l a b l e t o a s s i s t our survey 
group w i t h t h e i r Y.T.C. c h o i c e . They were q u i t e f r e e 
t o use i t o r i g n o r e i t . The a u t h o r ' s own l i m i t e d experience 
of u s i n g t h e system, i s t h a t i n t h e v a s t m a j o r i t y of cases 
i t tends t o c o n f i r m t h e c l i e n t ' s own j o b suggestions but 
a l s o p r o v i d e s a number of s e n s i b l e s u i t a b l e a l t e r n a t i v e s . 
4. A second Careers i n t e r v i e w of 15 minutes was 
arr a n g e d i n March t o c o n f i r m t h e s t u d e n t ' s j o b 
i n t e r e s t s o r note changes and a l s o f i n d out which 
p u p i l s would be w i l l i n g t o p a r t i c i p a t e i n Y.T.S. 
5. B e f o r e l e a v i n g s c h o o l a l l p u p i l s were o f f e r e d 
t h r e e Y.T.S. placements c l o s e l y r e l a t e d t o t h e i r 
f i n a l i n t e r v i e w . They were then asked t o choose 
t h e i r o r d e r of p r e f e r e n c e . A c c o r d i n g t o M. Howard 
( A s s i s t a n t P r i n c i p a l Careers O f f i c e r ) ^ 1984^ the 
v a s t m a j o r i t y were p l a c e d i n l i n e w i t h t h e i r 
f i r s t c h o i c e , a few i n l i n e w i t h t h e i r second 
c h o i c e and none on t h e i r t h i r d c hoice s u g g e s t i o n . 
These s t e p s s h o u l d have i n s u r e d t h a t most, i f not 
a l l , o f t h e sur v e y group'were p l a c e d on an a p p r o p r i a t e Y.T.S. 
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scheme. C e r t a i n l y 92% f e l t t h a t t h e y were, a c c o r d i n g 
t o q u e s t i o n n a i r e 6. Whether or not t h i s i s t r u e w i l l 
be l a t e r demonstrated i n q u e s t i o n n a i r e s and records on 
at t e n d a n c e , "drop o u t " r a t e s and the t r a n s f e r r i n g t o a l t e r n -
a t i v e schemes by t r a i n e e s i . e . 'scheme hopping' as opposed 
t o ' j o b hopping'. 
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S e c t i o n 2 Summary of Argument 
I n t h i s c h a p t e r , f i v e q u e s t i o n n a i r e s w i l l be examined 
i n d e t a i l . They d e a l w i t h t h e f o l l o w i n g aspects o f the 
Youth T r a i n i n g Scheme and a l l o w c l o s e comparison w i t h 
the p r e v i o u s l y a d m i n i s t e r e d School Q u e s t i o n n a i r e s . 
(Q.6.) Attendance 
(Q.2.) T r a i n e e b e h a v i o u r 
(Q.8.) T r a i n i n g s t y l e s 
(Q.9.) T r a i n i n g a c t i v i t i e s 
(Q..10) T r a i n e e achievement. 
The g e n e r a l aim of t h i s second group o f q u e s t i o n n a i r e s 
was t o t e s t t h e p a r t o f t h e h y p o t h e s i s , which p o s t u l a t e s 
t h a t our l e s s a b l e c h i l d r e n a t s c h o o l s h o u l d respond t o 
the p r a c t i c a l / v o c a t i o n a l n a t u r e o f the Youth T r a i n i n g 
Scheme w i t h improved a t t e n d a n c e , b e t t e r behaviour, good 
r e l a t i o n s h i p s w i t h t h e i r t r a i n e r s and improved a b i l i t y . 
I f t h e h y p o t h e s i s i s c o r r e c t one would expect q u e s t i o n -
n a i r e s i x d e a l i n g w i t h attendance t o show a marked improvement 
fr o m s c h o o l and low absenteeism, except i n cases of s e r i o u s 
i l l n e s s , because of t h e t r a i n e e s ' i n t e r e s t i n Y.T.S. 
Again i f t h e h y p o t h e s i s i s c o r r e c t one would expect 
q u e s t i o n n a i r e seven d e a l i n g w i t h t r a i n e e s ' behaviour i n 
c o l l e g e p r a c t i c a l s , c o l l e g e l e c t u r e s and a t work t o be 
g r e a t l y improved from s c h o o l , w i t h t h e p o s s i b l e e x c e p t i o n 
of t h e c o l l e g e l e c t u r e . The t r a i n e e s ' views of t h e i r 
own b e h a v i o u r w i l l be supplemented by c o n f i d e n t i a l r e p o r t s 
made by t h e Careers S e r v i c e . 
Q u e s t i o n n a i r e e i g h t d e a l s w i t h s t y l e s of i n s t r u c t i o n 
and here i f t h e h y p o t h e s i s i s c o r r e c t t h e y should be l e s s 
f o r m a l t h a n s c h o o l and c o n s e q u e n t l y t r a i n e e / s u p e r v i s o r 
r e l a t i o n s h i p s s h o u l d show an improvement on p u p i l / t e a c h e r 
r e l a t i o n s h i p s . 
Q u e s t i o n n a i r e n i n e d e a l s w i t h Y.T.S. a c t i v i t i e s which 
have been s u b - d i v i d e d i n t o f o r m a l , s o c i a l , p r a c t i c a l and 
v o c a t i o n a l areas. We might w e l l expect t r a i n e e s , i f the 
o r i g i n a l h y p o t h e s i s i s c o r r e c t , t o c o n t i n u e t o show a 
p r e f e r e n c e f o r t h e p r a c t i c a l and v o c a t i o n a l areas over 
t h e f o r m a l t y p e o f i n s t r u c t i o n . However, w i t h t h e more 
p r o g r e s s i v e methods f a v o u r e d and mixed a b i l i t y groups 
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adopted by Y.T.S. t h e t r a i n e e s resentment f o r the f o r m a l 
and academic s h o u l d have waned. 
F i n a l l y q u e s t i o n n a i r e t e n i n v e s t i g a t e s the achievements 
and p r o g r e s s made by t r a i n e e s d u r i n g t h e i r year on Y.T.S. 
W i t h t h e whole emphasis on the p r a c t i c a l and v o c a t i o n a l 
made by Y.T.S. one would expect, i f the h y p o t h e s i s i s 
agai n c o r r e c t , t o see a marked improvement i n the f o u r 
key areas o f numeracy, communication, s o c i a l s k i l l s and 
p r a c t i c a l s k i l l s . 
A l l q u e s t i o n n a i r e s were l e f t t o resemble t he o r i g i n a l 
s c h o o l q u e s t i o n n a i r e s as c l o s e l y as p o s s i b l e . Only i n 
t h i s way c o u l d p r o g r e s s o r improvements be measured. 
Q u e s t i o n n a i r e P a i r i n g s 
1 - 6 
2 - 7 
3 - 8 
4 - 9 
5 - 10 
C e r t a i n words or phrases had t o be changed t o take 
account o f the changed s i t u a t i o n eg. tea c h e r became s u p e r v i s o r 
or l e c t u r e r and classmate became worker or t r a i n e e . 
I n s t e a d o f i n d i v i d u a l classroom l e s s o n , as a t s c h o o l , 
q u e s t i o n n a i r e seven was broken i n t o t h r e e areas,- a) workplace, 
b) c o l l e g e p r a c t i c a l , c) c o l l e g e l e c t u r e . 
More r a d i c a l changes had t o be made t o q u e s t i o n n a i r e s 
n i n e and t e n . C e r t a i n a c t i v i t i e s f rom q u e s t i o n n a i r e f o u r 
were i n a p p r o p r i a t e f o r Y.T.S. 
eg. a) Doing • P.E. and Games. 
b) r e v i s i n g f o r exams. 
c) making p o t t e r y o r t o y s . 
T h e r e f o r e q u e s t i o n n a i r e n i n e was reduced t o 20 q u e s t i o n s 
( Q u e s t i o n n a i r e 4 had 2 4 ) b u t t h e balance remained u n a l t e r e d 
i . e . f o u r areas o f a c t i v i t y . On q u e s t i o n n a i r e f i v e I 
found a s e x u a l r e s i s t a n c e t o boys o p e r a t i n g a washing 
machine or i r o n i n g and t o g i r l s - mending a f u s e . This 
served t o depress the scores f o r p r a c t i c a l work. T h e r e f o r e 
i n q u e s t i o n n a i r e t e n 'male' and 'female' p r a c t i c a l a c t i v i t i e s 
were p a i r e d eg. How do you r a t e y o u r s e l f i n the f o l l o w i n g 
areas ?: 
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a) Can use a washing machine or lawnmower. 
b) I r o n o r mend a f u s e . 
c) A b i l i t y t o use power t o o l s eg. food mixer or d r i l l . 
A l l o t h e r q u e s t i o n s on t h i s q u e s t i o n n a i r e were i d e n t i c a l 
t o q u e s t i o n n a i r e f i v e . None of the changes made were 
i n t e n d e d t o w e i g h t t h e f i n d i n g s towards t he h y p o t h e s i s . 
I n balance and c o n t e n t comparisons between the two sets 
of q u e s t i o n n a i r e s s h o u l d be f a i r and m e a n i n g f u l . 
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S e c t i o n 3 Q u e s t i o n n a i r e S i x A b s e n t e e i s m 
A number o f r e s e a r c h e r s have i n v e s t i g a t e d t h e c o n n e c t i o n 
b e t w e e n absence f r o m w o r k and l a c k o f j o b s a t i s f a c t i o n 
eg. K o r n h a u s e r & S h arp ( 1 9 3 2 ) M e t z n e r and Mann ( 1 9 5 3 ) 
F l e i s h m a n , H a r r i s & B u r t t ( 1 9 5 5 ) H a r d i n g & B o t t e n b e r g 
( 1 9 6 1 ) Vroom ( 1 9 6 7 ) and Handy ( 1 9 8 5 ) . The o v e r w h e l m i n g 
e v i d e n c e i s t h a t t h e r e i s a s t r o n g c o n n e c t i o n between 
p o o r a t t e n d a n c e and l a c k o f e n j o y m e n t o f w o r k i n g l i f e . 
W i t h t h e q u e s t i o n n a i r e s h o w i n g g r e a t l y i m p r o v e d a t t e n d a n c e 
by o u r s a m p l e on t h e Y.T.S. i t was n e c e s s a r y t o c o n s i d e r 
w h e t h e r t h i s was b ecause t h e y were p a i d , g a i n e d g e n u i n e 
j o b s a t i s f a c t i o n o r w e r e w o r r i e d a b o u t unemployment. 
R e s e a r c h i n t o t h e i m p o r t a n c e o f wages as a r e a s o n f o r 
a t t e n d i n g w o r k has been s t u d i e d by Brown ( 1 9 5 4 ) Morse 
& Weiss ( 1 9 5 5 ) and Handy ( 1 9 8 5 ) . The r e s e a r c h i n d i c a t e s 
a v e r y s m a l l c o n n e c t i o n b e t w e e n wages and a b s e n t e e i s m . 
R e s e a r c h i n t o o t h e r a r e a s o f j o b s a t i s f a c t i o n has 
been c o n d u c t e d by F r i e d m a n & R o s e u b u r g ( 1957 ) and H a v i g h u r s t 
( 1 9 5 4 ) , Morse & Weiss ( 1 9 5 5 ) T u r n e r & M i c h l e t t e ( 1 9 6 2 ) 
and P o r t e r ( 1 9 6 3 ) . I n t h i s r e s e a r c h w o r k was f o u n d t o 
f i l l many s o c i a l and e m o t i o n a l needs, r e l i e v e boredom 
and p r o v i d e i m p r o v e d s t a t u s . The r e a l v a l u e o f w o r k i n g 
< 
i s o f t e n b e t t e r u n d e r s t o od when t h e o p p o r t u n i t y i s t a k e n 
away and r e s e a r c h i n t o t h e p s y c h o l o g i c a l e f f e c t s o f un-
e mployment has been c o n d u c t e d by Babbe ( 1 9 4 0 ) Warr ( 1 9 8 3 ) 
and Hawkins ( 1 9 8 4 ) . They p r o v i d e e v i d e n c e t o show t h a t 
u n e m ployment i s e m o t i o n a l l y as w e l l as e c o n o m i c a l l y damaging 
e s p e c i a l l y a f t e r l o n g p e r i o d s i n w o r k . 
The o r i g i n a l h y p o t h e s i s was t h a t t h e young p e o p l e 
i n the- s u r v e y w o u l d e n j o y t h e Y.T.S. more t h a n s c h o o l 
and t h e r e f o r e one w o u l d e x p e c t much b e t t e r a t t e n d a n c e 
f i g u r e s p r o v i d e d t h a t t h e r e i s a l i n k between h i g h j o b 
s a t i s f a c t i o n and good a t t e n d a n c e . 
The p o s s i b i l i t i e s o f s u c h a c o n n e c t i o n was f i r s t 
i n v e s t i g a t e d by K o r n h a u s e r & Sharp ( 1 9 3 2 ) . They s t u d i e d 
t h e a b s e n c e s o f women f a c t o r y w o r k e r s and f o u n d : 
" U n f a v o u r a b l e n e s s o f j o b a t t i t u d e s i s s l i g h t l y c o r r e l a t e d 
w i t h l o s t t i m e b ecause o f s i c k n e s s and w i t h r a t i n g s 
o f h e a l t h by t h e f o r e l a d i e s " . 
A.W. K o r n h a u s e r & A.A. S h arp ( 1 9 3 2 ) 'Employee A t t i t u d e s : 
S u g g e s t i o n s f r o m a s t u d y i n a f a c t o r y ' . ' P e r s o n n e l ' J-
1932. 10. P. 393-404. 
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S i m i l a r f i n d i n g s w e r e o b t a i n e d by F l e i s h m a n , H a r r i s & 
B u r t t ( 1955 )"'' who f o u n d a c o r r e l a t i o n o f .25 between m o r a l e 
and a bsence r a t e s amongst w o r k e r s i n a d e p a r t m e n t s t o r e 
and by H a r d i n g and B o t t e n b e r g ( 1 9 6 1 ) ^ who f o u n d a c o r r e l a t i o n 
o f .38 b e t w e e n t h e same v a r i a b l e s amongst a s u r v e y o f 
376 a i r m e n . 
W h i l s t Vroom ( 1 9 6 7 ) f o u n d a c o r r e l a t i o n o f o n l y 
.07 b e t w e e n absence and j o b s a t i s f a c t i o n i n a s t u d y o f 
489 o i l r e f i n e r y e m p l o y e e s he does concede t h a t where 
g e n u i n e i l l n e s s i s t a k e n o u t o f a b s e n t e e f i g u r e s t h e r e 
i s a c o r r e l a t i o n i n t h e r e g i o n 'Of .5. A l s o M e t z n e r 
4 
and Mann ( 1 9 5 3 ) f o u n d t h a t w h i l s t t h e r e i s p r a c t i c a l l y 
no r e l a t i o n s h i p b e t w e e n absence and j o b s a t i s f a c t i o n amongst 
h i g h l y s k i l l e d male w o r k e r s t h e r e i s a s t r o n g c o n n e c t i o n 
w h ere w o r k e r s have l o w l e v e l s o f s k i l l , i e . t h e non academics 
o f y e s t e r y e a r who may w e l l compare t o o u r s u r v e y g r o u p . 
So t h e e v i d e n c e does p o i n t h e a v i l y t o a c o n n e c t i o n between 
good a t t e n d a n c e and h i g h j o b s a t i s f a c t i o n . R e s e a r c h i n t o 
t h i s a r e a i s s u m m a r i s e d by Handy ( 1 9 8 5 ) ^ who c o n c l u d e s t h a t 
t h e more e x c i t i n g and v a r i e d t h e j o b t h e l e s s i s t h e a b s e n t -
e e i s m and t u r n o v e r . 
B e f o r e t u r n i n g t o t h e q u e s t i o n n a i r e on a b s e n t e e i s m 
i t s h o u l d be n o t e d t h a t o n l y one o f t h e s u r v e y g r o u p d r o p p e d 
o u t o f t h e scheme, i e . 4%, T h i s was because she o b j e c t e d 
t o b e i n g t r a n s f e r r e d b y t h e Managing Agency f r o m a p l a c e m e n t 
w h ere she had s e t t l e d i n f o r s i x months t o a n o t h e r . She 
c o u l d n o t f a c e up t o what she r e g a r d e d as a t r a u m a t i c 
move. 
An e x a c t c o m p a r i s o n w i t h q u e s t i o n n a i r e one, q u e s t i o n n a i r e 
s i x i s s t r u c t u r e d as f o l l o w s : 
S l i g h t i l l n e s s Q. 1 , 4, 7, 10, 13, 16. 
S o c i a l r e a s o n Q. 2, 5, 8, 1 1 , 14, 17. 
S e r i o u s i l l n e s s Q. 3, 6, 9, 12, 15, 17. 
M o t i v a t i o n Q. 19 & 20. 
E. A. F l e i s h m a n , A. H a r r i s & F.E. B u r t t ( 1 9 5 5 ) . ' L e a d e r s h i p 
& S u p e r v i s i o n i n I n d u s t r y ' . (Columbus: Ohio S t a t e U n i v e r s i t y 
B u r e a u o f E d u c a t i o n a l R e s e a r c h ) . 
F. D. H a r d i n g & R.A. B o t t e n b e r g ( 1 9 6 1 ) . ' E f f e c t o f P e r s o n a l 
C h a r a c t e r i s t i c s a R e l a t i o n s h i p b e t w e e n a t t i t u d e s & j o b 
p e r f o r m a n c e ' . ( J o u r n a l A p p l i e d P s y c h o l o g y 1961) 45, 428-430. 
V.H. Vroom ( 1967) 'Work & M o t i v a t i o n . ' 
H. M e t z n e r & F. Mann ( 1 9 5 3 ) 'Employee A t t i t u d e s & Absences' 
( P e r s o n n e l P s y c h o l o g y 1953 ) . 6. 467-485. 
C.B. Handy 1985. ' U n d e r s t a n d i n g O r g a n i s a t i o n s , ' 
- 90 -
T a b l e 24 Y.T.S. Absence Q u e s t i o n n a i r e F i n d i n g s 
I have been a b s e n t d u r i n g my t i m e on t h e Y.T.S . f o r 
t h e f o l l o w i n g r e a s o n s : 
Never ( 1 - 2 ) 
More 
t h a n 
T w i ce 
1. Headache 84% 8% 8% 
2. B u l l i e d o r r i d i c u l e d b y o t h e r s 92% 8% -
3. F r a c t u r e o r d i s l o c a t i o n 92% 8% -
4 . C o l d 56% 40% 4% 
5. Had somewhere i n t e r e s t i n g t o go 88% 12% -
6.' C h i c k e n p o x , m e a s l e s e t c . 96% 4% -
7 . Too t i r e d 88% 8% 4% 
8 . D i d n ' t l i k e w o r k o r c o l l e g e t h a t day • 84% 16% -
9 . Asthma, b r o n c h i t i s , f l u e t c 88% 8% 4% 
10. F e l t o f f c o l o u r 80% 20% -
1 1 . Was b e h i n d i n my w o r k 96% 4% -
12. D e n t a l o r h o s p i t a l a p p o i n t m e n t 72% 28% -
13 . R u n n i n g messages f o r p a r e n t s 100% - -
14 . S o m e t h i n g good on T.V. 96% 4% -
15 . R e l a t i v e was s e r i o u s l y i l l 96% 4% -
16 . Bad b a c k o r s t o m a c h 72% 28% -
17 . P e r s u a d e d by f r i e n d s 88% 12% -
18. F u n e r a l 92% 8% -
19 . Cheap l a b o u r 88% 12% -
20 . I n t e r v i e w o r t e s t . 52% 8% 40% 
W h i l s t n e i t h e r t h e C a r e e r s S e r v i c e n o r t h e Manpower 
S e r v i c e s C o m m i s s i o n keep a t t e n d a n c e r e g i s t e r s , t h u s p r e v e n t -
i n g a t o t a l l y a c c u r a t e c o m p a r i s o n w i t h s c h o o l , t h e r e i s 
l i t t l e d o u b t t h a t a t t e n d a n c e r a t e s have, been g r e a t l y 
i m p r o v e d . O v e r l e a f , i s a c o m p a r i s o n o f q u e s t i o n n a i r e s 
one and s i x , i e . t h e f i n a l y e a r a t s c h o o l and t h e Y.T.S. 
A v e r a g e f i g u r e s a r e t a k e n . 
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T a b l e 25 School/Y.T.S. Absence C o m p a r i s o n 
More 
Never ( 1 o r 2) t h a n 
T w ice 
1 . S e r i o u s i l l n e s s a t s c h o o l 52.2% 33 . 7% 9 . 1 % 
I I I I on Y.T.S. 89.33% 10.67% -
2. S l i g h t i l l n e s s a t s c h o o l 58 .25% 26.79% 14 .96% 
•1 I I on Y.T.S. 80% 16.67% 3.33% 
3. S o c i a l r e a s o n s a t s c h o o l 82.5% 12.15% 5 .35% 
I I I I on Y.T.S. 90.67% 9 . 33% -
4. U s e l e s s n e s s o f s c h o o l . 88 . 6% 11.4% -
on Y.T.S. 88% 12% -
5. I n t e r v i e w / t e s t f r o m s c h o o l 67.4% 27.9% 4 . 7% 
I I I I Y.T.S. 52% 8% 40% 
From t h e s e f i g u r e s one can see t h a t absence f o r s o c i a l 
r e a s o n s , i e . t r u a n c y , i s down bv 505, a b s e n c e f o r s l i g h t 
i l l n e s s down 50% and absence f o r s e r i o u s i l l n e s s down 
t o 25% o f t h e s c h o o l l e v e l . 
I t c o u l d be a r g u e d t h a t t h i s i m p r o v e d a t t e n d a n c e 
may be l a r g e l y due t o t h e f a c t t h a t y oung p e o p l e a r e p a i d 
on t h e Y.T.S. b u t n o t a t s c h o o l . R e s e a r c h i n t o t h e i m p o r t a n c e 
o f wages w o u l d s u g g e s t them t o be a m i n o r f a c t o r i n a t t e n d -
ance f i g u r e s . F o r ex a m p l e Brown ( 1 9 5 4 ) s t u d i e d t h r e e men 
who won s u f f i c i e n t money on t h e ' p o o l s ' t o have l i v e d 
c o m f o r t a b l y f o r t h e r e s t o f t h e i r l i v e s on t h e income. 
I n a l l t h r e e c a s e s t h e s e men r e t u r n e d t o w o r k . Two were 
i n s e m i - s k i l l e d o c c u p a t i o n s and one e m p l o y e d as a c r a f t s -
man. Morse and Weiss ( 1 9 5 5 ) i n t e r v i e w e d 4 0 1 employed men 
and a s k e d them i f t h e y w o u l d c o n t i n u e w o r k i n g i f t h e y 
had enough money t o l i v e c o m f o r t a b l y . 80% s a i d t h e y 
w o u l d c o n t i n u e w o r k i n g and i f o n l y t h e u n d e r 34's were 
c o n s i d e r e d , t h i s f i g u r e became 90% s u g g e s t i n g t h a t young 
p e o p l e have a d e f i n i t e w i s h t o w o r k even i f i t i s n o t 
f i n a n c i a l l y n e c e s s a r y . 
J.A.C. Brown ( 1 9 5 4 ) . 'The S o c i a l P s y c h o l o g y o f I n d u s t r y ' . 
N. Morse & R. Weiss ( 1 9 5 5 ) 'The F u n c t i o n & Meaning 
o f Work and t h e J o b ' . A m e r i c a n S o c i o l o g i c a l Review 
1955. 20. 191-198. 
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Handy ( 1 9 8 5 ) does comment t h a t money can be and o f t e n 
i s u s e d as a s t r o n g m o t i v a t o r where s u c h schemes i n v o l v i n g 
p i e c e - w o r k , b o n u s e s and c o m m i s s i o n a r e u s e d . However 
s u c h schemes a r e n o t a p p l i c a b l e t o t h e Y.T.S. t r a i n e e s 
who r e c e i v e a f l a t wage. F u r t h e r m o r e o n l y 48% o f t h e 
s u r v e y g r o u p had money d e d u c t e d when t h e y were a b s e n t 
and a mere 8% d e c l a r e d t h a t t h e y w o u l d have been a b s e n t 
more o f t e n had t h e y n o t been p a i d . T h e r e f o r e f r o m t h e 
l i t e r a t u r e and g r o u p s u r v e y i t w o u l d seem t h a t money and 
a t t e n d a n c e have a v e r y l o w c o r r e l a t i o n as f a r as Y.T.S. 
t r a i n e e s a r e c o n c e r n e d . 
T h e r e f o r e i t i s n e c e s s a r y t o l o o k f o r o t h e r r e a s o n s 
f o r t h i s g r e a t l y i m p r o v e d a t t e n d a n c e . I n t h e Morse and 
Weiss s u r v e y ( 1954 ) p e o p l e were a s k e d what t h e y w o u l d 
m i s s most a b o u t w o r k and gave t h e s e a n s w e r s : -
T a b l e 26 Morse & Weiss S u r v e y 1954 
1. P e o p l e a t w o r k 3 1 % 
2 . F e e l i n g o f d o i n g s o m e t h i n g 25% 
3 . The k i n d o f w o r k I do 12% 
4 . F e e l i n g o f d o i n g s o m e t h i n g 
w o r t h w h i l e 9% 
5 . R e g u l a r r o u t i n e 6% 
6 . F e e l i n g o f i n t e r e s t 5% 
7 . N o t h i n g 6% 
8. O t h e r s 6% 
I n t h e same s u r v e y o n l y 10% o f w o r k i n g c l a s s p e o p l e 
s a i d t h e y w ere d i s s a t i s f i e d w i t h t h e i r j o b . However my 
t h e s i s i s m a i n l y c o n c e r n e d w i t h t h e r e a s o n s why young 
p e o p l e p r e f e r g o i n g t o w o r k ( e v e n Y.T.S. w o r k ) r a t h e r 
t h a n a t t e n d s c h o o l . S c h o o l s c e r t a i n l y f u l f i l l a number 
o f t h e needs l i s t e d i n t h e q u e s t i o n n a i r e , f o r example 
t h e y p r o v i d e an o p p o r t u n i t y f o r s o c i a l i n t e r a c t i o n , i e . 
m e e t i n g f r i e n d s , d o i n g s o m e t h i n g and a r e g u l a r r o u t i n e , -
t h u s a c c o u n t i n g f o r 62% o f t h e p o s i t i v e answers i n t h e 
s u r v e y . However t h e r e i s a number o f a r e a s i n w h i c h s c h o o l s 
w i t h an a c a d e m i c c u r r i c u l u m do n o t f u l f i l l t h e s o c i a l 
needs w h i c h w o r k d o e s . F o r example F r i e d m a n & Havighutet ( 1 9 5 4 ) 
E.A. F r i e d m a n & R.J. H a v i g h u r s t ( 1 9 5 4 ) . 'The Meaning o f Work 
& R e t i r e m e n t ' . 
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f o u n d a l a r g e p r o p o r t i o n . o f w o r k e r s who j u s t w a n t e d t o 
e x p e n d e n e r g y and be a c t i v e . I f t h e y were n o t a c t i v e t h e y 
f e l t t h a t t h e y w o u l d n o t be a b l e t o f u l f i l l t h e i r t i m e 
i n an i n t e r e s t i n g way. R e s e a r c h e r s o f whom. T u r n e r & I ' J i c h l e t t e 
(1962)"^" and P o r t e r ( 1 9 6 3 ) ^ a r e t y p i c a l o f j o b s a t i s f a c t i o n eg. 
m a k i n g s o m e t h i n g o r h e l p i n g o t h e r s t o be t h e m a j o r r e a s o n 
f o r p e o p l e g o i n g t o w o r k . The d e s i r e t o w o r k i s p a r t -
i c u l a r l y s t r o n g amongst males as Rosenburg ( 1 9 5 7 ) ^ f o u n d t h a t 
t h e m a j o r i t y o f men i n h i s s u r v e y r e g a r d e d t h e i r c a r e e r 
o r o c c u p a t i o n as t h e most i m p o r t a n t p a r t o f t h e i r l i v e s . 
Women p u t c a r e e r s e c o n d b e h i n d t h e i r f a m i l y . 
O t h e r p o s i t i v e a t t r i b u t e s o f w o r k i n g can be i d e n t i f i e d 
by t h e u n e m p l o y e d , p a r t i c u l a r l y t h o s e who had w o r k e d 
4 
f o r a c o n s i d e r a b l e t i m e . Babbe ( 1 9 4 0 ) i n a s t u d y o f un-
e m p l o y e d d u r i n g t h e d e p r e s s i o n f o u n d a marked l o s s . o f 
s t a t u s and s e l f r e s p e c t . 
W arr ( 1 9 8 3 ) l i s t s n i n e l i k e l y p s y c h o l o g i c a l e f f e c t s o f 
u n e m p l o y m e n t : -
1. F i n a n c i a l a n x i e t y . 
2. Loss o f v a r i e t y . 
3. L oss o f t r a c t i o n ( g o a l s i n l i f e ) . 
4. Reduced scope f o r d e c i s i o n s . 
5. Less s k i l l d e v e l o p m e n t . 
6. More r e j e c t i o n s eg. i n t e r v i e w s , c r e d i t a p p l i c a t i o n s . 
7. More i n s e c u r i t y . 
8. Less i n t e r p e r s o n a l c o n t a c t . 
9. L oss o f s t a t u s . 
G e n e r a l s u p p o r t f o r t h e s e f i n d i n g s comes f r o m Hawkins 
( 1 9 8 4 ) ^ who has f o u n d t h a t l a c k o f s u c c e s s i n j o b f i n d i n g 
r e d u c e s m o t i v a t i o n and s u b s e q u e n t l y r e d u c e s even f u r t h e r 
t h e c h a n c e s o f f i n d i n g w o r k and: 
" T h e r e a r e now s i g n s t h a t t h i s ' d i s c o u r a g e d - w o r k e r ' 
syndrome has begun t o a f f e c t e n t i r e c o m m u n i t i e s " . 
I n c o n c l u s i o n , q u e s t i o n n a i r e s i x i n d i c a t e s a much 
b e t t e r a t t e n d a n c e r a t e t h a n d u r i n g t h e s u r v e y g r o u p ' s 
f i n a l , y e a r a t s c h o o l . T h e r e can be l i t t l e d o u b t f r o m 
A.N. T u r n e r & A.L. Mii : ! i l e t 1 : e ( 1962 ) . 'Sources o f S a t i s f a c t i o n 
and R e p e t i t i v e Work'. ( O c c u p a t i o n a l P s y c h o l o g y ) 1962.36. 215-231) 
L.W. P o r t e r ( 1 9 6 3 ) 'Job A t t i t u d e s i n Management I I ' ( J o u r n a l 
A p p l i e d P s y c h o l o g y 1963. 47. 1 4 1 - 1 4 8 ) . 
M. R o s e n b e r g ( 1 9 5 7 ) . ' V a l u e s ' . 
E.W. Babbe ( 1 9 4 0 ) . ' C i t i z e n s W i t h o u t Work'. 
P. Warr ( 1 9 8 3 ) . 'Work, Jobs and Unemployment'. ( B u l l e t i n o f 
t h e B r i t i s h P s y c h o l o g i c a l S o c i e t y 1 9 8 3 ) . 
K. H awkins 1984. 'Unemployment'. 
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The r e s e a r c h and t h e e v i d e n c e o f t h e l i t e r a t u r e t h a t t h i s 
i s n o t j u s t b e c a u s e o f t h e f i n a n c i a l r e w a r d s b u t because 
t h e Y.T.S. i s much more i n t e r e s t i n g t h a n s c h o o l . The 
r e a s o n t r a i n e e s have f o r e n j o y i n g t h e i r own p a r t i c u l a r 
scheme a r e p r o b a b l y v a r i e d b u t t h e r e i s l i t t l e d o u b t t h a t 
t h e y e n j o y e d a s t a t u s on Y.T.S. f a r above t h a t h e l d a t 
s c h o o l . A l s o i f Warr ( 1 9 8 3 ) and Hawkins ( 1 9 8 4 ) a r e t o be 
b e l i e v e d f a r above t h a t o f unemployment w h i c h r e g r e t t a b l y 
i s a r e a l p o s s i b i l i t y f o r many o f them a t ' t h e end o f t h e i r 
y e a r ' s t r a i n i n g . 
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S e c t i o n 4 Q u e s t i o n n a i r e Seven B e h a v i o u r 
A number o f r e s e a r c h e r s , o f whom R o t t e r ( 1 9 5 5 ) " A t k i n s o n 
2 3 4 
( 1 9 5 8 ) Tolman ( 1959 ) Luce ( 1 9 6 2 ) ^ Vroom ( 1967) a r e t y p i c a l , 
have s t u d i e d b e h a v i o u r i n i n d u s t r y and f o u n d i t t o be 
t h e p r o d u c t o f a v a r i e t y o f f o r c e s . Not o n l y i s i t seen 
as c o n t r o l l a b l e b u t a l s o as m a t h e m a t i c a l l y m e a s u r a b l e . 
U n s u c c e s s f u l a t t e m p t s t o m o d i f y b e h a v i o u r i n s c h o o l s , 
as o u t l i n e d i n c h a p t e r 2 can be and a r e b e i n g b e t t e r e d 
by i n d u s t r y as i s i n d i c a t e d i n t h e r e s e a r c h o f Rogers 
( 1 9 8 2 ) S k i n n e r ( 1 9 7 3 ) Handy ( 1 9 8 5 ) . C o n c e n t r a t i n g more 
s p e c i f i c a l l y on Y.T.S. I l o o k e d a t v a r i o u s schemes t o 
see how t h e y a c h i e v e d good b e h a v i o u r f r o m t h e t r a i n e e s , 
eg. Mode A Schemes I i n v e s t i g a t e d . Rank Xerox L t d . , ( 1 9 8 3 ) 
V i c k e r s N o r t h E a s t ( 1 9 8 3 ) I . C . I . W i l t o n ( 1 9 8 3 ) and John 
M e n z i e s ( 1 9 8 3 ) and t h e Road T r a n s p o r t I n d u s t r y T r a i n i n g 
B o a r d ( 1 9 8 3 ) . As F.E. C o l l e g e i s an i m p o r t a n t p a r t o f 
t h e t r a i n i n g I l o o k e d a t R u p e r t S t a n l e y C o l l e g e ( 1 9 8 3 ) 
F u r t h e r E d u c a t i o n U n i t ( 1 9 8 2 ) S t a n n i n g t a n C o l l e g e , S h e f f i e l d 
( 1 9 8 3 ) B l a c k p o o o l & F y l d e C o l l e g e and t h e N o r t h O x f o r d s h i r e 
T e c h n i c a l C o l l e g e ( 1 9 8 3 ) . 
Mode, B F i n a l l y t h e Mode B schemes I c o n s i d e r e d were 
P r o j e c t F u l l e m p l o y , B i r m i n g h a m ( 1 9 8 3 ) Community I n d u s t r y 
( 1 9 8 0 ) G r a m p i a n R e g i o n a l C o u n c i l ( 1 9 8 4 ) N o r t h West 
C e n t r e f o r L e a r n i n g & D e velopment ( 1 9 8 3 ) and t h e N e a t h 
D e v e l o p m e n t P a r t n e r s h i p ( 1 9 8 1 ) . 
The way w o r k e r s behave depends on t h e e n v i r o n m e n t 
i f r e s e a r c h i s t o be b e l i e v e d . A l m o s t i d e n t i c a l f i n d i n g 
on b e h a v i o u r m o o d i f i c a t i o n have been p r o d u c e d f r o m R o t t e r ' s 
b e h a v i o u r p o t e n t i a l ( 1 9 5 5 ) A t k i n s o n ' s a r o u s e d m o t i v a t i o n 
( 1 9 5 8 ) Tolman's p e r f o r m a n c e v e c t o r ( 1 9 5 9 ) and Luce's 
s u b j e c t i v e e x p e c t e d u t i l i t y ( 1 9 6 2 ) They f o u n d b e h a v i o u r 
on t h e p a r t o f a p e r s o n t o be t h e r e s u l t o f a f i e l d o f 
f o r c e s e a c h o f w h i c h has d i r e c t i o n and m a g n i t u d e . As 
Vroom ( 1 9 6 7 ) i n d i c a t e s t h e s e f o r c e s can be measured 
m a t h e m a t i c a l l y : 
J.B. R o t t e r ( 1 9 5 5 ) . 'The R o l e o f t h e p s y c h o l o g i c a l s i t u a t i o n 
i n d e t e r m i n i n g t h e d i r e c t i o n o f human b e h a v i o u r ' i n Nebraska 
Symposium on M o t i v a t i o n . (M.R. Jones ED.) 
J.W. A t k i n s o n ( 1 9 5 8 ) . ' M o t i v e s i n F a n t a s y , A c t i o n & S o c i e t y ' . 
E.C. Tolman ( 1 9 5 9 ) . ' P r i n c i ^ - l e s o f p u r p o s i v e B e h a v i o u r ' i n 
P s y c h o l o g y : A S t u d y o f S c i e n c e V o l . 2 . ( S . K o c h . E d ) 
R.D. Luce ( 1 9 6 2 ) . ' P s y c h o l o g i c a l S t u d i e s o f R i s k y D e c i s i o n 
M a k i n g ' i n ' S o c i a l S c i e n c e A p p r o a c h e s t o B u s i n e s s B e h a v i o u r ' 
0,0. Sl.ro t i e r F.d . ) 
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"The f o r c e on a p e r s o n t o p e r f o r m an a c t i s a mono-
t o n i c a l l y i n c r e a s i n g f u n c t i o n o f t h e a l g e b r a i c sum 
o f t h e p r o d u c t s o f t h e v a l e n c e s o f a l l outcomes and 
t h e s t r e n g t h o f h i s e x p e c t a n c i e s t h a t t h e a c t w i l l 
be f o l l o w e d b y t h e a t t a i n m e n t o f t h e s e outcomes". 
W i t h t h e h y p o t h e s i s t h a t c h i l d r e n w i l l r e s p o n d more 
f a v o u r a b l y t o Y.T.S. t h a n s c h o o l t h e n t h e f o r c e s g e n e r a t e d 
by w o r k must be g r e a t e r t h a n t h o s e b y s c h o o l . Rogers 
( 1 9 8 2 ) blames t h e s c h o o l a p p r a i s a l s y s t e m w h i c h r e l i e s 
h e a v i l y on end o f t e r m e x a m i n a t i o n s and r e p o r t s f o r i t s 
r e w a r d s and p u n i s h m e n t r e i n f o r c e m e n t , s y s t e m . T h i s s y s t e m 
i s i n d i r e c t c o n f l i c t w i t h t h e v i e w s o f S k i n n e r ( 1 9 7 3 ) who 
b e l i e v e s t h a t r e i n f o r c e m e n t must: 
"Be i m m e d i a t e , g i v e t h e bonus o r t h e p a t - o n - t h e -
b a c k t o d a y , n o t a t t h e a n n u a l a p p r a i s a l " . 
T h i s i s c e r t a i n l y a s t r o n g a r g u m e n t a g a i n s t t h e once 
a y e a r s c h o o l s ' s p e e c h d a y . T h e r e f o r e a c o n t i n u o u s r e v i e w 
and a p p r a i s a l o f b e h a v i o u r i s n e c e s s a r y n o t m e r e l y a few 
comments on t h e a n n u a l r e p o r t o r a t a p r i z e p r e s e n t a t i o n . 
Handy ( 1 9 8 5 ) s u g g e s t s a number o f ways o f i m p r o v i n g b e h a v i o u r 
a t w o r k e g . v a r i e t y , o p e n - p l a n o f f i c e s , s a f e c o n d i t i o n s , 
s m a l l g r o u p s , c h a l l e n g a b l e b u t a t t a i n a b l e t a r g e t s , i n c r e a s e d 
i n t e r a c t i o n and p a r t i c i p a t i o n . H o p e f u l l y , t h e Y.T.S. 
has more commitment t o c r e a t i n g t h e s e c o n d i t i o n s t h a n 
d i d D unview s c h o o l d u r i n g t h e e d u c a t i o n p e r i o d o f t h e 
s u r v e y g r o u p f r o m 1980-84. The q u e s t i o n n a i r e was a d m i n i s t e r e d 
t o compare t h e r e s p o n s e s o f t h e t r a i n e e s on t h e Y.T.S. 
so t h a t an e x a c t c o m p a r i s o n c o u l d be made w i t h s c h o o l . 
T h r e e s i t u a t i o n s were c o n s i d e r e d : ( a ) wo r k ( b ) c o l l e g e 
p r a c t i c a l ( c ) c o l l e g e l e c t u r e s . 
A f ew m i n o r changes were made t o t u r n c l a s s r o o m p h r a s e -
o l o g y i n t o w o r k and t r a i n i n g p h r a s e o l o g y . 
1 . F o u l l a n g u a g e t o t e a c h e r became cheek t o s u p e r v i s o r 
o r l e c t u r e r . 
2. F o u l and a g g r e s i v e l a n g u a g e t o w o r k m a t e s . R e p l a c e 
w o r k m a t e s by c l a s s m a t e s . 
3. L e a v i n g s e a t w i t h o u t p e r m i s s i o n became l e a v i n g 
j o b w i t h o u t p e r m i s s i o n . 
C. Rogers ( 1 9 8 2 ) . 'A S o c i a l P s y c h o l o g y o f S c h o o l i n g ' . 
B.F. S k i n n e r ( 1 9 7 3 ) . 'Beyond Freedom & D i g n i t y ' . 
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4. D i s r u p t i v e s i l l y n o i s e s became f o o l i n g a r o u n d . 
6. Not l i s t e n i n g - t u r n i n g head o r body became n o t 
l i s t e n i n g t o i n s t r u c t i o n s . 
7. B l u r t i n g o u t n o t r a i s i n g hand became t a l k i n g when 
s o m e t h i n g i s b e i n g e x p l a i n e d . 
9. I g n o r i n g t e a c h e r s commands became i g n o r i n g i n s t r u c t i o n s 
T a b l e 27 Y.T.S. B e h a v i o u r 
Q u e s t i o n n a i r e 7 F i n d i n g s 
I n d i c a t e i f y o u have done any o f t h e f o l l o w i n g on Y.T.S. 
w o r k p l a c e p°lit?cal C o l l e g e L e c t u r e r s 
1 . Cheek t o s u p e r v i s o r o r 
l e c t u r e r . 12% 12% 8% 
2 . F o u l o r a g g r e s i v e l a n g u a g e 
t o w o r k m a t e s . 28% 4% — 
3. L e a v i n g j o b w i t h o u t 
p e r m i s s i o n . 12% 12% 4% 
4 . F o o l i n g a r o u n d . 28% 20% -
5 . P e s t e r i n g o t h e r s . 8% 12% -
6. Not l i s t e n i n g t o 
i n s t r u c t i o n s . 16% 12% 8% 
7 . T a l k i n g when s o m e t h i n g i s 
b e i n g e x p l a i n e d . 16% 20% 20% 
8 . T a l k i n g a b o u t u n r e l a t e d 
t o p i c s . 24% 24% 12% 
9 . I g n o r i n g i n s t r u c t i o n s . 4% 8% 12% 
10 . D a y d r e a m i n g . 8% 12% 24% 
T o t a l s 156 136 88 
A v e r a g e 15.6% 13 .6% 8.8% 
S c h o o l F i g u r e s 14.3% P r a c t i c a l S u b j e c t s 
31.36% Academic S u b j e c t s 
I t i s d i f f i c u l t t o g e t a c o m p l e t e l y a c c u r a t e c o m p a r i s o n 
b e t w e e n s c h o o l and Y.T.S. because d i f f e r e n t p r a c t i s e s 
a r e f o l l o w e d eg. c a l l i n g t h e t e a c h e r " S i r " and h a v i n g 
t o r a i s e a hand t o s p e a k . A l s o b e h a v i o u r s u c h as bad 
l a n g u a g e r e g a r d e d as a s e r i o u s o f f e n c e a t s c h o o l c o u l d 
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w e l l be t o t a l l y a c c e p t a b l e a t w o r k . W i t h t h e s e r e s e r v a t i o n s 
i n m i n d i t does however seem t h a t t h e g r o u p ' s b e h a v i o u r 
on Y.T.S. i s c o m p a r a b l e t o t h a t o f p r a c t i c a l s u b j e c t s 
and a l m o s t t h r e e t i m e s as good as i n academic s u b j e c t s 
a t s c h o o l . W h i l s t b e h a v i o u r i n c o l l e g e l e c t u r e s seems 
e x c e l l e n t i t s h o u l d be n o t e d t h a t t i m e i n l e c t u r e s a c c o u n t s 
f o r o n l y 10% o f t h e week so t h e r e was f a r more o p p o r t u n i t y 
t o m i s b e h a v e a t t h e w o r k p l a c e o r i n t h e w o r k s h o p . I t 
s h o u l d a l s o be remembered t h a t w h i l s t a t s c h o o l t h e s t u d e n t s 
were more c r i t i c a l o f t h e i r b e h a v i o u r t h a n were t h e t e a c h e r s . 
R e p o r t s on B e h a v i o u r - f r o m S u p e r v i s o r s 
B e h a v i o u r r e p o r t s on t h e t r a i n e e s c o n f i r m t h a t i t 
was much b e t t e r t h a n s c h o o l . T wenty one o f t h e s u r v e y 
( 8 4 % ) g r o u p r e c e i v e d r e p o r t s f r o m "okay" t o e x c e l l e n t . 
O n l y f o u r ( 1 6 % ) had p r o b l e m s w h i c h w e r e : -
( a ) One boy s t a r t e d b a d l y b u t h i s b e h a v i o u r i m p r o v e d 
a f t e r a ' t r o u b l e maker' l e f t . 
( b ) One boy s t a r t e d w e l l b u t s t a r t e d ' s k i v i n g o f f 
and a f t e r n i n e months was t r a n s f e r r e d f r o m a 
h o t e l t o a b a k e r y b y h i s managing agency. 
( c ) One g i r l p l a c e d i n a s u p e r m a r k e t was i n c o n s t a n t 
t r o u b l e b e cause o f t h e c l o t h e s she wore; she 
u p s e t o t h e r t r a i n e e s and was s u r l y t o cusLomers. 
T h i s g i r l had been 'okay' f o r s i x months b u t 
ch a n g e d when she became a n t i Y.T.S. L e f t f o r j o b . 
( d ) A b o y was f i n i s h e d a f t e r one month because o f 
b e h a v i o u r p r o b l e m s a t t e c h n i c a l c o l l e g e where he 
was s e n t on b l o c k r e l e a s e as a Y.T.S. a p p r e n t i c e 
b u i l d e r . 
E xamples o f how Y.T.S. i m p r o v e s b e h a v i o u r a r e as f o l l o w s 
Mode A Schemes 
1. Rank X e r o x L t d . , ( 1 9 8 3 ) 
"Time s p e n t i n c o n s u l t i n g s t a f f t h r o u g h o u t t h e 
o r g a n i s a t i o n i s a l w a y s w e l l s p e n t " . 
2. V i c k e r s P.L.C. N e w c a s t l e . ( 1 9 8 3 ) 
" T r a i n e e s a r e t r e a t e d as i f t h e y a r e a p p r e n t i c e s 
o r f u l l e m p l o y e e s o f t h e company". 
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I . C . I . W i l t o n . (1983) 
"Guidance and s u p p o r t f o r t r a i n e e s i s the r e s p o n s i b i l i t y 
o f a group t u t o r (one t u t o r per t w e l v e t r a i n e e s ) " . 
John Menzies P.L.C. (1983) 
"There i s an u n d e r s t a n d i n g t o c o n s i d e r t r a i n e e s f o r 
p o s s i b l e f u t u r e employment w i t h the company and t h i s 
a c t s t o i n c r e a s e m o t i v a t i o n " . 
Road T r a n s p o r t I n d u s t r y T r a i n i n g Board (1983) 
"The board i s e x p e r i m e n t i n g w i t h a g e n e r a l p r o f i l e 
aimed a t r e c o r d i n g more s u b j e c t i v e l y , b e h a v i o u r a l 
q u a l i t i e s " . 
I'urLhcr EducaLloii 
Rupert S t a n l e y C o l l e g e . B e l f a s t (1983) 
"The s t a f f o f t h e Community S t u d i e s Department a t 
Rupert S t a n l e y C o l l e g e have developed a more l e a r n e r 
c e n t r e d approach t h a n i s found i n most c o l l e g e s i n 
t h e U n i t e d Kingdom". 
B l a c k p o o l & Fylde C o l l e g e (1983) 
"The t r a d i t i o n a l classroom environment w i l l be i n -
a p p r o p r i a t e f o r many N.T.I, courses". 
S t a n n i n g t o n C o l l e g e , S h e f f i e l d (1983) 
On t h e v e r y s u c c e s s f u l Trades Education scheme which the 
c o l l e g e r u n s : -
" V o c a t i o n a l e d u c a t i o n r e q u i r e s a three-way p a r t n e r s h i p 
o f worker, employer and t e a c h e r " . 
N o r t h O x f o r d s h i r e T e c h n i c a l C o l l e g e & School of A r t (1983 
" A l l p r o j e c t s are a c t i v i t y based". Richard L i n g a r d . 
Mode B Schemes 
P r o j e c t F u l l e m p l o y , Birmingham (1983) 
"The importance o f t r e a t i n g t r a i n e e s as r e s p o n s i b l e 
a d u l t s and showing them p o l i t e n e s s " . 
Community I n d u s t r y (1980) 
"CI's s t a f f are chosen f o r t h e i r p r a c t i c a l competence 
and t h e i r p e r c e i v e d a b i l i t y t o r e l a t e p o s i t i v e l y t o 
young p e o p l e " . 
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3. Grampion R e g i o n a l C o u n c i l 
" T r a i n e e s a r e o f f e r e d a r a n g e o f 'add.on' o p t i o n s -
f o r e x a m p l e a s p e c i a l cheap r a t e has been a g r e e d 
w i t h d r i v i n g s c h o o l s f o r 17 y r o l d t r a i n e e s w i s h i n g 
t u i t i o n " . 
4. N o r t h West C e n t r e f o r L e a n i n g & Development L t d . , ( 1 9 8 3 ) 
"Our needs i n c l u d e t h e nee d t o know more a b o u t o u r s e l v e s , 
o u r r e l a t i o n s h i p s w i t h o t h e r s and w i t h o u r e n v i r o n m e n t " . 
5. N e a t h Town S t u d y ( 1 9 8 1 ) 
"T h e r e a r e f e w schemes i n t h e U n i t e d Kingdom where 
t r a i n i n g and employment c r e a t i o n a r e as s u c c e s s f u l l y 
i n t e g r a t e d as i n t h e w o r k o f N e a t h Development 
P a r t n e r s h i p " . 
So w h i l s t Mode A schemes i m p r o v e d b e h a v i o u r by m a k i n g 
e m p l o y e e s f e e l p a r t o f t h e company. Mode B schemes t e n d e d 
t o l e a n t o w a r d s p e r s o n a l d e v e l o p m e n t and t h e F.E. c o l l e g e s 
c o n c e n t r a t e d on i n f o r m a l t e a c h i n g methods t h e r e i s l i t t l e 
d o u b t t h a t Mode A schemes have an a d v a n t a g e o v e r t h e m a j o r i t y 
o f Mode B schemes b e c a u s e t h e y o f f e r t h e p r o s p e c t o f 
emp l o y m e n t a t t h e end o f t r a i n i n g a t t h e Y.T.S. p l a c e m e n t . 
D u r i n g p e r i o d ' s o f h i g h unemployment w o r k e r s t r y much 
h a r d e r t o keep t h e i r j o b s . T h i s i s r e f l e c t e d i n a marked 
r e d u c t i o n i n t h e r a t e o f v o l u n t a r y t u r n o v e r . B e h rend 
( 1953) f o u n d e v i d e n c e o f t h i s i n a s t u d y o f 55 l a r g e 
f a c t o r i e s . S i m i l a r f i n d i n g s were r e p o r t e d by B r i s s e n d e n 
and F r a n k e l ( 1 9 2 2 ) ^  W a y t i n s b y ( 1942 ) and H a w k i n s ( 1984 )^^ 
I n my s u r v e y g r o u p t h e r e was o n l y one v o l u n t a r y 'drop 
o u t ' f r o m Y.T.S. O t h e r s o n l y l e f t a scheme i f t h e r e was 
a j o b t o go t o . D e s p i t e a l l t h e good t h i n g s done on Y.T.S., 
w h i c h i s p r o d u c i n g good b e h a v i o u r t h e p r o s p e c t o f a j o b 
a t t h e end o f a scheme i s a w o n d e r f u l i n c e n t i v e t o behave. 
So p e r h a p s Y.T.S. c o u l d d e v e l o p a l o n g t h e s e l i n e s : -
1 . Mode A schemes s h o u l d o f f e r a j o b t o a l l t r a i n e e s 
who have c o m p l e t e d t h e i r t r a i n i n g i n a s a t i s f a c t o r y 
manner. T h e i r b e h a v i o u r c o u l d be m o n i t o r e d r e g u l a r l y 
a l l t r a i n e e s t o r e v i e w t h e i r own p r o g r e s s and 
make a d j u s t m e n t s i f n e c e s s a r y . Many Mode A t r a i n e e s 
h ad n o t been g i v e n any i n d i c a t i o n as t o t h e p o s s i b i l i t y 
o f a j o b a t t h e end o f t h e scheme. 
H. B e h r e n d . ( 1 5 5 3 ) "Absence and L a b o u r T u r n o v e r i n a C h a n g i n g 
Economic C l i m a t e ' . 
B r i s s e n d e n & F r a n k e l ( 1 9 2 2 ) . 'Labour T u r n o v e r i n I n d u s t r y ' . 
W a t i n s b y ( 1 9 4 2 ) . 'Three A s p e c t s o f L a b o r Dynamics' 
Hawkins K. ( 1 9 8 4 ) 'Unemployment'. 
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2. Mode B schemes s h o u l d be p h a s e d o u t o r be more 
h e a v i l y g e a r e d t o v o c a t i o n a l g u i d a n c e as i s t h e 
N e a t h Scheme. S p e a k i n g t o Mode B t r a i n e e s t o w a r d s 
t h e end o f t h e i r scheme I was a l a r m e d t o f i n d 
t h a t a number had r e c e i v e d no c a r e e r s g u i d a n c e . 
However l e a v i n g employment p r o s p e c t s a s i d e t h e Y.T.S. 
comes o u t way ahead o f Dunview s c h o o l i n g e t t i n g young 
p e o p l e t o behave a c c e p t a b l y . 
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S e c t i o n 5 Q u e s t i o n n a i r e E i g h t L e a d e r s h i p S t y l e s 
R e s e a r c h i n t o l e a d e r s h i p s t y l e s i n a w o r k i n g en-
v i r o n m e n t was f i r s t u n d e r t a k e n by K a t z e t a l ( 1 9 5 0 - 5 1 ) . 
T h i s w o r k has s i n c e been e x p a n d e d by a number o f r e s e a r c h e r s 
who i n c l u d e H o l p i n & W i n e r ( 1 9 5 7 ) Tannenbaum & S c h m i d t 
( 1 9 5 8 ) Vroom & Y e t t o n ( 1 9 7 3 ; and F i e l d e r ( 1 9 5 8 ) . These 
s t u d i e s f o u n d s u p e r v i s o r s t o be one o f two b a s i c t y p e s 
i e . a u t h o r i t a r i a n o r d e m o c r a t i c . F u r t h e r r e s e a r c h by 
H e m p h i l l and Coons ( 1 9 6 1 ) H a l p i n ( 1 9 5 7 ) F l e i s h m a n (1957 
and L i k e r t ( 1 9 6 1 ) m e a sured how employees r e g a r d e d t h e i r 
s u p e r v i s o r s on a c a r i n g / d o m i n e e r i n g s c a l e . 
From t h i s r e s e a r c h t h e a u t h o r f o u n d i t n e c e s s a r y 
t o c o n s i d e r w h i c h s t y l e o f i n s t r u c t i o n i s f a v o u r e d on. 
t h e Y.T.S. The M.S.C. ( 1 9 8 3 ) ' F u r t h e r E d u c a t i o n U n i t ( 1 9 8 1 ) 
NICEC ( 1 9 8 1 ) and M o r r i s o n ( 1 9 8 4 ) make i t c l e a r t h a t 
s u p e r v i s o r s and l e c t u r e r s on t h e Y.T.S. a r e e x p e c t e d t o 
a d o p t a v e r y i n f o r m a l a p p r o a c h . T h i s q u e s t i o n n a i r e w i l l 
d e t e r m i n e j u s t how t h e Y.T.S. t r a i n e e s r e g a r d t h o s e i n v o l v e d 
i n t h e i r g u i d a n c e . F i n a l l y r e s e a r c h by F l e i s h m a n & H a r r i s 
( 1 9 6 2 ) H o f s t e d e ( 1 9 8 0 ) Mant ( 1 9 8 4 ) A d a i r ( 1 9 8 3 ) and 
Maccoby ( 1 9 8 1 ) s h e d l i g h t on w h i c h o f t h e two s t y l e s 
o f l e a d e r s h i p i s most e f f e c t i v e . 
The e a r l i e s t r e s e a r c h on s u p e r v i s i n g s t y l e s was c a r r i e d 
o u t By K a t z e t a l a t U n i v e r s i t y o f M i c h i g a n R e s e a r c h C e n t r e 
b e t w e e n 1950 and 5 1 - . T h i s i d e n t i f i e d : 
( a ) Employee o r i e n t a t e d s u p e r v i s i o n : The s u p e r v i s o r 
t a k e s p e r s o n a l i n t e r e s t i n t h e w o r k e r s and shows 
u n d e r s t a n d i n g when m i s t a k e s a r e made. 
( b ) P r o d u c t i o n o r i e n t a t e d s u p e r v i s i o n : T h i s s u p e r v i s o r 
v i e w s h i s s u b o r d i n a t e s as p e o p l e t o g e t work 
done and was. p r i m a r i l y c o n c e r n e d w i t h h i g h p r o d -
u c t i o n l e v e l s . 
H a l p i n and W i n e r ( 1 9 5 1 f o u n d t h i s a n a l y s i s t o be 
a s l i g h t o v e r s i m p l i f i c a t i o n and f o u n d i t p o s s i b l e f o r 
t h e r o l e s t o be c o m b i n e d i e . a c o n c e r n a b o u t p e o p l e and 
p r o d u c t i o n . They r e d e f i n e d t h e s u p e r v i s o r a s : 
D. K a t z , N. Maccoby & N.C. Morse ( 1 9 5 0 ) . ' P r o d u c t i v i t y , 
s u p e r v i s i o n & m o r a l e i n an o f f i c e s i t u a t i o n , ' 
D. K a t z , N. Maccoby, G. G u r i n & L. F l o o r ( 1 9 5 1 ) ' P r o d u c t i v i t y , 
s u p e r v i s i o n & m o r a l e among r a i l r o a d w o r k e r s ' . 
A.W. H a l p i n & B.J. W i n e r ( 1 9 5 7 ) . 'A F a c t o r i a l S t u d y o f Leader 
B e h a v i o u r D e s c r i p t i o n s ' ( S t o g d i l l & Coons E d s ) . 
' Leader B e h a v i o u r : I t s D e s c r i p t i o n & Measurement'. 
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a. C o n s i d e r a t i n g T h i s s u p e r v i s o r behaves t o w a r d s 
h i s s t a f f w i t h f r i e n d s h i p , m u t u a l t r u s t , r e s p e c t 
and w a r m t h . 
b. I n i t i a t i n g T h i s s u p e r v i s o r o r g a n i s e s and d e f i n e s 
g r o u p a c t i v i t i e s and h i s own r e l a t i o n s h i p w i t h 
t h e g r o u p . 
L a t e r r e s e a r c h has m e r e l y changed t h e l a b e l s o f t h e 
two t y p e s o f s u p e r v i s o r r a t h e r t h a n come up w i t h a n y t h i n g 
r e m o t e l y o r i g i n a l . F or example Tannenbaum and S c h m i d t 
( 1 9 5 8 ) r e f e r t o l e a d e r c o n t r o l as opposed t o g r o u p c o n t r o l ; 
2 
Vroom & Y e t t o n ( 1 9 7 3 ) r e f e r t o l e a d e r d e c i s i o n as opposed 
t o g r o u p d e c i s i o n w h i l s t F i e l d e r ( 1958 )"^ speaks o f t h e p s y -
c h o l o g i c a l l y d i s t a n t (P.D.1 manager as opposed t o p s y c h o l o g -
i c a l l y c l o s e r (P.C.Omanager. The d e s c r i p t i o n s o f t h e two 
l e a d e r s h i p s t y l e s c o r r e s p o n d v e r y c l o s e l y w i t h t h e a u t h o r -
i t a r i a n o r d e m o c r a t i c t e a c h i n g s t y l e s c o n t r a s t e d i n q u e s t i o n -
n a i r e t h r e e . T h i s makes c o m p a r i s o n o f t h e two q u e s t i o n n a i r e s 
e v e n more m e a n i n g f u l . 
H a v i n g e m p l o y e e s a s s e s s t h e i r s u p e r v i s o r s has been 
• 4 5 u n d e r t a k e n by H e m p h i l l and Coons ( 1 9 5 7 ) H a l p i n ( 1 9 5 7 ) 
F l e i s h m a n ( 1957 ) ^ and L i b e r t ( 1 9 6 1 ) ? L i b e r t ' s q u e s t i o n s 
d r a w i n g h e a v i l y on t h e p r e d e c e s s o r s were g e a r e d t o t h e 
c a r i n g q u a l i t i e s o f t h e s u p e r v i s o r e.g. 
1 . Recommends p r o m o t i o n , t r a n s f e r s , pay i n c r e a s e s . -
2. I n f o r m s men on what i s h a p p e n i n g i n t h e company. 
3. Keeps men p o s t e d on how w e l l t h e y a r e d o i n g . 
4. Hears c o m p l a i n t s and g r i e v a n c e s . 
5. T h i n k s o f e m p l o y e e s as human b e i n g s r a t h e r t h a n 
as p e r s o n s t o g e t w o r k done. 
6. W i l l go t o b a t o r s t a n d up f o r me. 
7. U s u a l l y p u l l s f o r t h e men o r f o r b o t h t h e men 
and t h e company, r a t h e r t h a n f o r h i m s e l f o r f o r 
t h e company o n l y . 
8. Takes an i n t e r e s t i n me and u n d e r s t a n d s my p r o b l e m s . 
Tannenbaum & S c h m i d t ( 1 9 5 8 ) . 'How t o Choose a L e a d e r s h i p 
P a t t e r n ' . ('Harvard B u s i n e s s Review ' March-Apr i l ) . 
V.H. Vroom & P. Y e t t o n ( 1 9 7 3 ) . ' L e a d e r s h i p & D e c i s i o n M a k i n g ' 
F.E. F i e l d e r ( 1 9 5 8 ) . 'Leader A t t i t u d e s & Group E f f e c t i v e n e s s ' 
J.K. H e m p h i l l & A.E. Coons ( 1 9 5 7 ) . 'Development o f l e a d e r 
b e h a v i o u r d e s c r i p t i o n q u e s t i o n n a i r e ' . ( R . M . S t o g d i l l & 
A.E. Coons Eds.) 
E.A. F l e i s h m a n ( 1 9 5 7 ) . 'The L e a d e r s h i p O p i n i o n Q u e s t i o n n a i r e ' 
(R.M. S t o g d i l l & A.E. Coons Eds.) 
R. L i b e r t ( 1 9 6 1 ) 'New P a t t e r n s o f Management.' 
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9. I s r e a l l y p a r t o f the group; i n t e r e s t s are the same 
as those o f t h e people i n the group. 
10. L i k e s t o get our ideas and t r i e s t o do something about 
them. 
From t h i s s u r v e y t h e average f a v o u r a b l e score was 
72.78% i n f a v o u r o f s u p e r v i s o r s b e i n g c a r i n g , democratic 
i n d i v i d u a l s . The types o f q u a l i t i e s o u t l i n e d i n the L i b e r t 
q u e s t i o n n a i r e are v e r y much i n l i n e w i t h t h e p h i l o s o p h y 
b e h i n d t h e Y.T.S. e.g. Downs & P e r r y (1983) . 
"The r o l e o f t h e s u p e r v i s o r , as w i t h t e a c h e r s has 
t o be a d e v e l o p e r , f a c i l i t a t o r and source of s k i l l s 
and knowledge as w e l l as p r o v i d e r of feedback". 
A l s o M o r r i s o n (1984) s t a t e s t h a t t h e t r a i n e r must 
adopt a f a c i l i t a t i v e and e n a b l i n g s t y l e w h i l s t t h e F.E.U. 
(1981) s t a t e s t h a t s k i l l f u l q u e s t i o n i n g , group l e a d e r s h i p 
and good l i s t e n i n g remain t h e b a s i c t u t o r r e q u i r e m e n t s . 
These c a r i n g , u n d e r s t a n d i n g s k i l l s may be d i f f i c u l t at 
f i r s t b ut t h e y s h o u l d be developed w i t h p r o f e s s i o n a l support 
from managing agenciesand t h e Careers s e r v i c e (NICEC/MSC 
1981). How s u c c e s s f u l t h i s p h i l o s o p h y and t r a i n i n g has 
been I s h a l l l e a v e t o our survey group t o pass judgement. 
I n t h e f o l l o w i n g q u e s t i o n n a i r e a u t h o r i t a t i a n or 
do m i n e e r i n g t r a i t s are i n d i c a t e d by q u e s t i o n s 1, 3, 5, 
7, 9, 12, 14, 16 and 20. Democratic or t r a i n e e c e n t r e d 
t r a i t s are i d e n t i f i e d by q u e s t i o n s 2, 4, 6, 8, 10, 11, 
13, 15, 17 and 19. 
S y l v i a Downs & Pat P e r r y ( 1 9 8 3 ) . 'Youth T r a i n i n g News' 
Iss u e 5. 
'Experience, R e f l e c t i o n , L e a r n i n g ' ( 1 9 8 1 ) . F.E.U. 
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Q u e s t i o n n a i r e E i g h t 
Table 28 Y.T.S. S t y l e s F i n d i n g s 
How many l e c t u r e r s / s u p e r v i s o r s do you f e e l t r e a t you or a c t 
i n t h e f o l l o w i n g ways:-
None/Few Approx \ M o s t / A l l 
1. T r e a t us l i k e young 
c h i l d r e n . 84 12 4 
2 . Chat about our problems. ' 2 8 52 20 
3. T a l k f o r t o o l o n g . 48 36 16 
4 . Present t h i n g s i n an 
i n t e r e s t i n g way. 
12 60 28 
5 . Make f u n of us. 72 16 12 
6. Demonstrate w e l l . 4 60 36 
7 . Are t o o s t r i c t . 80 16 4 
8. Know t h e i r j o b s o r 
s u b j e c t v e r y w e l l . 4 40 56 
9 . Use d i f f i c u l t words. 60 36 4 
10. Have good knowledge 
of o u t s i d e w o r l d . 24 48 28 
11. Are f r i e n d l y . 8 32 60 
12. Are "bossy". 72 24 4 
1.3 . E x p l a i n t h i n g s c a r e f u l l y . 8 56 40 • 
14 . T a l k above our heads. 68 28 4 
15 . Are happy and t e l l j o k e s . 8 80 12 
16. Give t o o many n o t e s . 56 16 28 
17 . Have t i m e t o h e l p us. 24 40 36 
18. A l l o w some wo r k e r s / 
s t u d e n t s t o go t o o f a r . 72 20 8 
19 . Are s k i l l e d a t t h e i r j o b s 8 24 68 
20. Moan or shout a t us. 72 20 8 
F i n d i n g s 
T r a i n e e s ' views on j u s t what p r o p o r t i o n of the super-
v i s o r s and l e c t u r e r s can be regarded as a u t h o r i t a r i a n 
are l i s t e d i n these average s c o r e s : 
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68.4% None or a few 
22.4% A p p r o x i m a t e l y h a l f 
9.2% Most or a l l . 
T h e r e f o r e v e r y few o f t h e survey group rec o g n i s e 
t h e i r t r a i n e r s as a u t h o r i t a r i a n . Taking i n t o account 
those who t h i n k a p p r o x i m a t e l y h a l f t o most of t h e i r guidance 
s t a f f are a u t h o r i t a r i a n , t h e r e i s a combined t o t a l .of 
31.6%. T h i s compares w i t h 75% who thought t h a t h a l f or 
more of t h e i r s c h o o l t e a c h e r s were s u b j e c t c e n t r e d and 
52% who t h o u g h t t h a t h a l f or more were system c e n t r e d . 
On a combined a u t h o r i t a r i a n s c a l e t h i s would be an average 
score o f 63.5%. Thus Y.T.S. t r a i n e r s would appear t o 
be f a r l e s s f o r m a l and a u t h o r i t a r i a n than the group's 
fo r m e r s c h o o l t e a c h e r s . I n p a r t i c u l a r t h e y score w e l l 
a g a i n s t t h e t e a c h e r s i n these ways: 
1. They don't t r e a t t r a i n e e s l i k e young c h i l d r e n . 
2. Are not t o o s t r i c t . 
3. They don't use d i f f i c u l t words. 
4. They are not bossy. 
5. They don't t a l k above t h e t r a i n e e s heads. 
P o s i t i v e comments on t h e t r a i n e e c e n t r e d approach 
of s u p e r v i s o r s and l e c t u r e r s are l i s t e d i n these average 
s c o r e s : 
12,8% None or a few 
49.2% A p p r o x i m a t e l y h a l f 
38% Most or a l l . 
T h e r e f o r e 87.2% of t h e Dunview group r e g a r d h a l f 
or more t r a i n e r s as b e i n g c a r i n g and h e l p f u l . This compares 
w i t h a score o f 54% f o r t h e former s c h o o l t e a c h e r s . 
So o v e r a l l t h e Y.T.S. t r a i n e r s are regarded as being much 
more i n f o r m a l t h a n t h e t e a c h e r s a l t h o u g h almost a m a j o r i t y 
of t h e group i . e . 49.2% t h i n k t h a t i n the r e g i o n of h a l f 
of t h e s u p e r v i s o r s o r l e c t u r e r s are not p r o g r e s s i v e and 
have t h e r e f o r e not moved c o m p l e t e l y away from academic 
t e a c h i n g o r l e c t u r i n g s t y l e s . Improvements c o u l d be made 
by: (1) c h a t t i n g about problems, (2) d e m o n s t r a t i n g c l e a r l y , 
(3) e x p l a i n i n g t h i n g s , ( 4 ) b e i n g happy, and (5) having 
more t i m e t o h e l p s t u d e n t s . 
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I n moving away from p r o d u c t i o n o r i e n t e d s u p e r v i s i o n 
towards employee o r i e n t e d s u p e r v i s i o n t h e evidence o f . 
l i t e r a t u r e r e s e a r c h i s t h a t Y.T.S. i s pro c e e d i n g i n the 
c o r r e c t d i r e c t i o n . For example Fleishman & H a r r i s (1962) 
f o u n d low c o n s i d e r a t i o n and h i g h s t r u c t u r e t o r e s u l t i n 
h i g h g r i e v a n c e s , absenteeism and t u r n o v e r . Hofstede (1980) 
s t a t e s t h a t r e s e a r c h has shown t h a t power s t y l e s of l e a d e r -
s h i p are not s u c c e s s f u l i n B r i t a i n a l o n g w i t h the U n i t e d 
S t a t e s , Canada and t h e N e t h e r l a n d s , even though they may 
be s u c c e s s f u l i n I t a l y , France and Mexico. Mant (1984)"^ 
s t a t e s t h a t system c e n t r e d l e a d e r s whom he r e f e r s t o as 
r a i d e r s o r bipods e v e n t u a l l y s e l f - d e s t r u c t . However he 
does concede t h a t t h e r e are f a r t o o many r a i d e r s i n B r i t i s h 
s c h o o l s and bus i n e s s e s . 
Handy (1984) s t a t e s t h a t s u p p o r t i v e s t y l e s of l e a d e r -
s h i p r e s u l t i n : -
1. S u b o r d i n a t e s a t i s f a c t i o n . 
2. Lower t u r n o v e r and g r i e v a n c e r a t e s . 
3. Less i n t e r - g r o u p c o n f l i c t . 
4. Are p r e f f e r e d by s u b o r d i n a t e s . 
Also t h e maximum p r o d u c t i o n d i f f e r e n t i a l between 
t h e extremes o f s t y l e s i s o n l y 15% and t h i s i s a s h o r t 
t e r m g a i n , as t h e s t r u c t u r e d s t y l e o f l e a d e r s h i p leads 
t o lower morale and, e v e n t u a l l y , t o reduced p r o d u c t i v i t y . 
A d a i r ( 1983 )"^ r e g a r d s t h e e i g h t main q u a l i t i e s of l e a d e r -
s h i p as: 
1. D e f i n i n g t h e t a s k 2. Pl a n n i n g 
3. B r i e f i n g 4. C o n t r o l l i n g 
5. E v a l u a t i n g 6. M o t i v a t i n g 
7. O r g a n i s i n g 8. S e t t i n g an Example. 
I n d e v e l o p i n g and u s i n g t h e q u a l i t i e s A d a i r emphasizes 
t h e i m p o r t a n c e o f d i s t i n g u i s h i n g the i n d i v i d u a l from the 
group. I n c o n c l u s i o n i n su p p o r t of the argument f o r 
c o n t i n u i n g and d e v e l o p i n g t r a i n e e c e n t r e d guidance I r e f e r 
A.E. Fleishman & E.F. H a r r i s (1962) ' P a t t e r n s of Leadership 
Behaviour R e l a t e d t o Employee g r i e v a n c e s & Turnover'.Personnel 
Psychology 1962. 15. 43-56. 
G. Hofstede (1980) 'Managing D i f f e r e n c e s i n the M u l t i c u l t u r a l 
O r ganisation.' 
A. Mant ( 1 9 8 4 ) . 'Leaders We Deserve'. 
J. A d a i r . 1983 ' E f f e c t i v e Leadership.' 
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t o Maccoby's views on t h e q u a l i t i e s of s i x good l e a d e r s : 
"They spend more t i m e d e v e l o p i n g consensus than 
c o n t r o l l i n g t h i n g s or d e a l i n g w i t h m i s t a k e s . 
They defend b a s i c v a l u e s o f human d i g n i t y , e q u i t y 
and l i b e r t y , i n c l u d i n g t h e r i g h t t o be heard, 
even when t h e m a j o r i t y i s opposed". 
I n c o n c l u d i n g , our survey group has found Y.T.S. 
s u p e r v i s o r s and c o l l e g e l e c t u r e r s t o be l e s s f o r m a l than 
t h e i r f ormer s c h o o l t e a c h e r s and the evidence of the l i t e r a t u r e 
i s t h a t t h i s s h o u l d produce b e t t e r r e l a t i o n s h i p s and improved 
performance. 
M. Maccoby (1981) 'The Leader' 
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S e c t i o n 6 Q u e s t i o n n a i r e Nine A c t i v i t i e s 
A l t h o u g h t h e Y.T.S. was not c r e a t e d t o merely e n t e r t a i n 
young people an i m p o r t a n t c o n s i d e r a t i o n i s how much the 
young people e n j o y t he scheme. This argument w i l l be 
f u r t h e r developed i n Q u e s t i o n n a i r e 10 d e a l i n g w i t h m o t i v a t i o n 
and i t s e f f e c t s on l e a r n i n g . From t h e aims and cont e n t 
of t h e scheme as expressed i n "A New T r a i n i n g I n i t i a t i v e " 
(1981) "A New T r a i n i n g I n i t i a t i v e " (1984) "Youth T r a i n i n g 
Scheme Review" (1984) and M o r r i s o n (1984) the author 
r e c o g n i s e d t h r e e key areas on which t h e r e i s r e s e a r c h 
i n t o j o b s a t i s f a c t i o n . 
1. V a r i e t y 
2. A c q u i s i t i o n and use of s k i l l s and a b i l i t i e s 
3. Success and F a i l u r e 
A f o u r t h area o f importance, a f f e c t i n g enjoyment of 
th e scheme i s , r e l a t i o n s h i p w i t h s u p e r v i s o r s . However 
t h i s was f u l l y covered i n t h e p r e v i o u s q u e s t i o n n a i r e . 
Research i n t o v a r i e t y a t ' work and i t s b e n e f i c i a l 
e f f e c t s on j o b enjoyment and p r o d u c t i o n have been undertaken 
by Walker and Guest ( 1952) Walker (1954) Mann and 
Hoffman (1960) T r i s t Murray and P o l l o c k (1963) and 
Bavelas and S t r a u s s ( 1 9 6 1 ) . 
Brophy (1959) Kornhauser (1966) Vroom (1962) and 
V e r o f f e t a l (1960) have i n v e s t i g a t e d t h e b e n e f i c i a l 
c o n n e c t i o n between t h e use of s k i l l s and a b i l i t i e s and 
j o b s a t i s f a c t i o n w h i l s t G u r i n e t a l (1960) L i b e r t (1961) 
and Kaufman (1962) have researched i n t o t h e c o n n e c t i o n 
between success a t work and j o b enjoyment and found a 
v e r y h i g h c o r r e l a t i o n . 
W h i l s t most of t h e Y.T.S. i s p r a c t i c a l and v o c a t i o n a l 
i n c o n t e n t t h e r e i s a p o t e n t i a l danger of the f u r t h e r 
e d u c a t i o n , c o l l e g e s b e i n g t o o f o r m a l and academic. However, 
examples f r o m B l a c k p o o l and Fylde (1983) S t a n n i n g t o n C o l l e g e , 
S h e f f i e l d (1983) and Rupert S t a n l e y C o l l e g e , B e l f a s t (1983) 
show a s t r o n g d e t e r m i n a t i o n t o a v o i d t he t r a d i t i o n a l methods 
i n e d u c a t i o n . 
'A New T r a i n i n g I n i t i a t i v e ' 1984. A P o s i t i v e Statement 
M.S.C. 
'Youth T r a i n i n g Scheme Review' 1984. M.S.C 
- 110 
A f t e r c o n s i d e r i n g the evidence of the q u e s t i o n n a i r e s , 
l i t e r a t u r e on how t h e Y.T.S. can be made even more e n j o y a b l e 
w i l l be c o n s i d e r e d from Youth T r a i n i n g Scheme Review (1984) 
and N a t i o n a l Youth Bureau ( 1 9 8 3 ) . 
One of t h e key i n g r e d i e n t s of the Y.T.S. i s v a r i e t y . 
Research has shown t h a t v a r i e t y i s the " s p i c e " of j o b 
enjoyment. For example Walker and Guest ( 1952)''' found 
i n a s t u d y of a car assembly p l a n t : 
a. Only 33% p e r f o r m i n g a s i n g l e o p e r a t i o n found t h e i r 
j o b s i n t e r e s t i n g . 
b. ,Only 44% p e r f o r m i n g 2-5 o p e r a t i o n s found t h e i r j o b s 
i n t e r e s t i n g . 
c. Only 69% p e r f o r m i n g 5+ o p e r a t i o n s found t h e i r j o b s 
i n t e r e s t i n g . 
I n a f u r t h e r s t u d y Walker (1954) found t h a t where 
more v a r i e d t a s k s were i n t r o d u c e d f e e l i n g s of f r u s t r a t i o n 
and boredom ( t h a t word used so o f t e n a t Dunview school 
by p u p i l s ) d i m i n i s h e d or disappeared. S i m i l a r f i n d i n g s 
were r e c o r d e d by Mann and Hoffman (1960) ^ where o p e r a t o r s 
moved fr o m an o l d power p l a n t t o a new one, w i t h more 
v a r i e d w o r k i n g methods. 94% of the survey s a i d t h e y 
were more s a t i s f i e d w i t h t h e i r j o b s a f t e r the change. 
Bavelas and S t r a u s s (1961) "^found t h a t when a group 
o f g i r l s were g i v e n c o n t r o l o f t h e i r own conveyor b e l t 
t h e r e was a phenomenal . p r o d u c t i o n i n c r e a s e w i t h no l o s s 
of q u a l i t y . F i n a l l y T r i s t , Murray and P o l l o c k (1963) ^ 
i n a s t u d y o f Durham miners found t h a t those u s i n g the 
'Longwall system' ( r e p e t i t i v e ) had f a r h i g h e r r a t e s of 
absenteeism and a c c i d e n t s than those u s i n g the 'Composite 
system' ( v a r i e d ) . 
T u r n i n g t o t h e c o n n e c t i o n between use of s k i l l s and 
a b i l i t i e s and j o b s a t i s f a c t i o n Brophy (1959)^ i n a survey 
of nurses found t h a t t h e l e s s s k i l l s t h e y used the lower 
t h e i r j o b s a t i s f a c t i o n . Kornhauser ( 1 9 6 4 ) ^ found a marked 
p o s i t i v e r e l a t i o n s h i p between how much workers' jobs enabled 
them t o use t h e i r a b i l i t i e s and t h e i r mental h e a l t h . 
C.R.Walker & R.H. Guest ( 1 9 5 2 ) . 'The Man on t h e Assembley L i n e ' 
C.R.Walker (195 4 } . 'Work Methods, Working C o n d i t i o n s & Morale' 
(Kornhauser, Dubin and Ross. Eds) ' I n d u s t r i a l C o n f l i c t . ' 
F.C. Mann & C.R. Hoffman (1960) 'Automation & the Worker' 
A.L.Brophy (1959 ) ' S e l f , Role S, S a t i s f a c t i o n ' . 
A.W. Kornhauscr. 'Mental H e a l t h Qf the I n d u s t r i a l Worker.' 1964. 
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The more t h e y used t h e i r s k i l l s and a b i l i t i e s t h e more 
s t a b l e t h e y were. Vroom (1962) found a c o r r e l a t i o n of 
.59 between o p p o r t u n i t y f o r s e l f e x p r e s s i o n i n the j o b 
and j o b s a t i s f a c t i o n f o r 489 b l u e c o l l a r workers i n an 
4 
o i l r e f i n e r y . F i n a l l y V e r o f f e t a l (1960) found t h a t 
scores on need f o r achievement, as r e v e a l e d i n f a n t a s y , 
are d i r e c t l y r e l a t e d t o o c c u p a t i o n a l l e v e l . 
Our t h i r d key area i s on t h e need f o r success, something 
w h i c h had l a r g e l y e l u d e d our survey y o u n g s t e r s , a t Dunview, 
A v e r y e x t e n s i v e n a t i o n a l survey of employed men was under-
taken by G u r i n , V e r o f f and Feld (1960) They found t h a t 
j o b s a t i s f a c t i o n was p o s i t i v e l y r e l a t e d t o j o b adequacy 
L i b e r t (1961) a l s o found a p o s i t i v e l i n k between j o b 
s a t i s f a c t i o n and performance w h i l s t Kaufmann (1962) 3 
found t h a t j o b enjoyment f e l l a l a r m i n g l y when workers 
b e l i e v e d t h e y were d o i n g b a d l y , 
Reading t h r o u g h t h e "Youth T r a i n i n g News" h i g h l i g h t i n g 
a r t i c l e s o r t r a i n e e a c t i v i t i e s one can f i n d many examples 
of these t h r e e areas o f enjoyment e.g. 
V a r i e t y 
1. Kensington and Chelsea Youth Trainees spent a 
week i n Northumberland d o i n g a host of a c t i v i t i e s 
such as m o u n t a i n e e r i n g , o r i e n t e e r i n g and canoeing. 
(Youth T r a i n i n g News December 1984). 
2. Two C o r n i s h teenagers r e p o r t e d how they p i c k e d 
up such a v a r i e t y o f s k i l l s i n e l e c t r o n i c s , m i c r o -
computing and e l e c t r o n i c o f f i c e equipment at 
an ITEC c e n t r e i n T r u r o t h a t t h e v were able t o 
se t up t h e i r own company. (Y.T. News May 1984 ) . 
Use o f S k i l l s 
1. T r a i n e e s a t a motor v e h i c l e workshop at S t a f f o r d 
d e signed and b u i l t t h e i r own s p o r t s c a r . (Y.T. 
News September 1984). 
2. T r a i n e e s i n County Durham b u i l t ramps t o enable 
handicapped t r a i n e e s t o have access t o a l l p a r t s 
o f t h e workshops a t Consett T e c h n i c a l C o l l e g e . 
(Y.T. News March 1^85) . 
G. Gurin, J. V e r o f f , S, F e l d , ( 1960 ) 'Americans View T h e i r 
Mental H e a l t h ' . 
R. L i b e r t (1961) 'New P a t t e r n s o f Management' 
H. Kaufmann (1962).'Task Performance, expected performance and 
responses t o f a i l u r e as f u n c t i o n s o f unbalance i n the s e l f 
c oncept'. ~ 
J. V e r o f f , J . Atkinson,J.W. F e l d & G. G i v i n . 'The Use o f Thematic 
A p p e r c e p t i o n t o Assess M o t i v a t i o n i n a Nationwide I n t e r v i e w Study' 
P s y c h o l o g i c a l Man, 1960. 74 No.12. 
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Success 
Jane Anning a 17 year o l d t r a i n e e won a n a t i o n a l 
c o m p e t i t i o n f o r young p l a y w r i g h t s . The p l a y 
' U n i t y ' was performed a t the Royal Court Theatre 
i n London and gained f a v o u r a b l e r e v i e w s . (Y. 
T r a i n i n g News May 1984). 
2. F i v e Y.T.S. t r a i n e e s won a t r i p t o the U.S.A. 
v i s i t i n g many p l a c e s i n c l u d i n g D a l l a s , Los Vegas 
and Los Angeles. H i g h l i g h t o f t h e t r i p was a 
v i s i t t o D i s n e y l a n d . (Y.T.News Jan/Feb 1985). 
So t h e Y.T.S. o f f e r s g r e a t scope f o r v a r i e t y , enjoyment 
and e x c i t e m e n t . However, t h e r e i s s t i l l t he one day a 
week a t f u r t h e r e d u c a t i o n c o l l e g e and a p o s s i b l e danger 
of f a l l i n g i n t o t h e o l d academic r o u t i n e . However f u r t h e r 
e d u c a t i o n c o l l e g e s are w e l l aware of t h e danger i f B l a c k p o o l 
and Fylde (1983) S t a n n i n g t o n C o l l e g e , S h e f f i e l d (1983) and 
S t a n l e y C o l l e g e -. B e l f a s t (1983)are t y p i c a l . 
They o f f e r : -
1. Ongoing and i n f o r m a l t e a c h i n g . 
2. A p r a c t i c a l / v o c a t i o n a l c u r r i c u l u m . 
3. S t r o n g l i n k s w i t h l o c a l i n d u s t r y eg. work exp e r i e n c e . 
4. S o c i a l and l i f e s k i l l s t r a i n i n g . 
5. R e s i d e n t i a l courses. 
6. Clubs and l e i s u r e a c t i v i t i e s e.g. games, videos 
d i s c o s and swimming. 
Such courses s h o u l d be b o t h r e l e v a n t and e n j o y a b l e . 
At t h i s stage t h e views o f the Dunview s t u d e n t s on these 
a c t i v i t i e s must be c o n s u l t e d . Again t he q u e s t i o n n a i r e 
i s almost i d e n t i c a l t o q u e s t i o n n a i r e 4. I t can be sub-
d i v i d e d i n t o 4 areas: 
a. Academic 
b. S o c i a l 
c. P r a c t i c a l 
d. V o c a t i o n a l 
Questions 1, 5, 9, 13 & 17. 
Questions 2, 6,10, 14 & 18. 
Questions 3, 7,11, 15 & 19. 
Questions 4, 8,12, 16 & 20. 
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Q u e s t i o n n a i r e Nine 
Table 29 Y.T.S. A c t i v i t i e s F i n d i n g s 
S t a t e how much you en j o y e d t h e f o l l o w i n g a c t i v i t i e s . I f you 
have never done them on Y.T.S. leave t h e column blank. 
D i s l i k e Av L i k e No Exper, 
1. T a l k from s u p e r v i s o r / 
l e c t u r e r . 4 84 4 8 
2 . D i s c u s s i o n i n l a r g e 
groups. 12 52 24. 12 
3 . Drawing p l a n s . 16 28 28 28 
4 . Making t h i n g s . 16 12 44 28 
5 . W r i t i n g up l o g book. 40 40 12 8 
6. D i s c u s s i o n i n s m a l l 
groups. 20 44 24 12 
7 . Doing p h y s i c a l l y 
demanding.work. 16 36 24 24 
8. Mending o r r e p a i r i n g 
t h i n g s . 16 60 24 — 
9. F i n d i n g o u t t h i n g s 
f r o m books. 16 52 12 20 
10. Watching v i d e o s , 
f i l m s e t c . 20 64 16 _ 
11. Drawing or p a i n t i n g . 12 28 28 32 
12 . Running e r r a n d s o r 
odd j obs. 20 48 24 8 
13 . Reading a l o u d . 64 16 - 20 
14 . Ta l k s f r o m o u t s i d e 
speakers. 40 20 16 24 
15. Reading comics or 
magaz i n e s . 8 40 12 40 
16 . Working on t y p e w r i t e r s 
o r computers. 4 20 60 16 
17 . L e a r n i n g t e c h n i c a l 
language. 16 28 16 40 
18. F i n d i n g out t h i n g s 
f r o m p e o p l e . 4 44 36 20 
19. Going on o u t s i d e v i s i t s . - 20 68 12 
20. G e t t i n g work e x p e r i e n c e . 4 12 68 16 
T o t a l s (Average) 
Academic 28 44 8.8 19.2 
S o c i a l 19.2' 44.8 23.2 12.8 
P r a c t i c a l 10.4 30.4 32 27.2 
V o c a t i o n a l 12 3014 44 13.6 
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The f i n d i n g s are almost i d e n t i c a l t o the group's 
responses w h i l s t a t Dunview s c h o o l . The youngsters 
s t i l l p l a c e a c t i v i t i e s i n t h i s o r d e r : (1) V o c a t i o n a l 
(2) P r a c t i c a l (3) S o c i a l (4) Academic. They s t i l l show 
a marked p r e f e r e n c e f o r b e i n g i n v o l v e d i n a c t i v i t i e s and 
a marked d i s l i k e f o r t h e l e c t u r e , s t u d y s e s s i o n or r o t e 
l e a r n i n g . The b i g d i f f e r e n c e from s c h o o l i s t h a t the 
balance has now moved s h a r p l y away from the classroom 
s i t u a t i o n so a p p r o x i m a t e l y o n l y 10% of the week i s spent 
behind a desk. However, i t does seem t h a t , d e s p i t e the 
sta t e m e n t s from f u r t h e r e d u c a t i o n c o l l e g e s , t h e r e i s s t i l l 
an element o f t h e t r a d i t i o n a l t e a c h i n g s t y l e l e f t . 
T h i s , however, i s o b v i o u s l y not the view o f the M.S.C. 
( 1984) as t h e r e v i e w suggests no changes i n the r o l e of 
the f u r t h e r e d u c a t i o n c o l l e g e s . There must have been 
an improvement i n r e c e n t years because s t a f f methods and 
f a c i l i t i e s a t c o l l e g e were h e a v i l y c r i t i c i s e d by Greaves 
et a l ( 1982 ) ^i-
"Other Y.O.P. U n i t s had l i t t l e or no p r o v i s i o n f o r 
p r a c t i c a l a c t i v i t i e s " . 
I n l i n e w i t h t h e a u t h o r ' s f i n d i n g s the M.S.C. does, 
however, see the need t o s t r e n g t h e n and develop the v o c a t i o n a l 
elements o f t h e scheme: 
" I n a d d i t i o n t o s t r e n g t h e n i n g t h e l i n k s between Y.T.S. 
and v o c a t i o n a l e d u c a t i o n , t he r e l a t i o n s h i p of Y.T.S. 
t o o c c u p a t i o n a l t r a i n i n g needs t o be cons i d e r e d " . 
(M.S.C. 1984).3 
A f u r t h e r s u g g e s t i o n f r o m t h e N a t i o n a l Youth Bureau 
(1983) f o r g r e a t e r p a r t i c i p a t i o n i n course c o n t e n t and 
de s i g n s h o u l d f u r t h e r improve t h e enjoyment o f Y.T.S. 
by t r a i n e e s . D e s p i t e these r e s e r v a t i o n s Y.T.S. appears 
t o be an e n j o y a b l e e x p e r i e n c e . Even t h e Y.O.P. s a t i s f i e d 
seven o u t of ev e r y t e n p a r t i c i p a n t s (Y.T. News Sept 1983) 
and f r o m t h e a u t h o r ' s own survey group found: 
a. 84% t h o u g h t Y.T.S. more i n t e r e s t i n g than s c h o o l . 
b. 80?; t h o u g h t Y.T.S. more u s e f u l than s c h o o l . 
c. 88% enjo y e d t h e i r year on the scheme. 
K. Greaves, P. .Gostyn S< C. B o n s a l l . 'Off t he Job T r a i n i n g 
on YOP". MSG. Research & Development S e r i e s No.121. 1982 
'Trainee P a r t i c i p a t i o n ' (1984). 
'Youth T r a i n i n g News.' No.6. Sept 1983 (M.S.C.) p.8-10. 
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W i t h f i g u r e s l i k e " " these i t i s d i f f i c u l t t o be too 
c r i t i c a l o f t h e p o p u l a r i t y of Y.T.S. and the f a v o u r a b l e 
i m p r e s s i o n i t i s making w i t h so many o f the t r a i n e e s . 
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S e c t i o n 7 Q u e s t i o n n a i r e Ten Achievement 
Just as q u e s t i o n n a i r e f i v e d e a l t w i t h m o t i v a t i o n 
and success a t s c h o o l t h i s q u e s t i o n n a i r e i s concerned 
w i t h t h e c o n n e c t i o n between m o t i v a t i o n and success on 
th e Y.T.S. The c l a s s i c a l m o t i v a t i o n a l models of Maslow 
(1954) and Herzberg (1966) form a s t a r t i n g pad t o launch 
i n t o t h e two key areas o f Y.T.S. i . e . work and t r a i n i n g . 
T h e o r i e s c o n c e r n i n g t h e c o n n e c t i o n between m o t i v a t i o n 
and work are c o n s i d e r e d from McGregor (1960) McClelland 
(1961) A r d r e y (1967) and H o l l a n d (1967). Theories concern-
i n g t h e c o n n e c t i o n between m o t i v a t i o n and t e a c h i n g are 
c o n s i d e r e d from F i t t s (1962) Keele (1968) Holloway (1974) 
M i l l e r e t a l (1960) F i t t s and Posner (1967) Adams (1968) 
and A n n e t t ( 1 9 6 9 ) . A l l t h e o r i e s on b o t h work and t r a i n i n g 
i n d i c a t e a s t r o n g c o n n e c t i o n between m o t i v a t i o n and success-
f u l l e a r n i n g . A f t e r s t u d y i n g t h e q u e s t i o n n a i r e on the 
t r a i n e e s ' achievements i t w i l l be compared w i t h achievements 
a t Dunview s c h o o l and t h e evidence o f r e s e a r c h on m o t i v a t i o n 
and success from Wyatt (1934) Maier (1955) Fleishman 
a 9 6 0 ) B a l w i n (1958) and Kolb, e t a l (1971). 
I n t h e process o f a n a l y s i n g q u e s t i o n n a i r e f i v e the author 
demonstrated how Dunview s c h o o l was f a i l i n g t o meet w i t h 
Maslow's (1954) h i e r a r c h y o f needs i . e . i n t e l l e c t u a l , 
s o c i a l o r p e r s o n a l or Herzberg's ( 1966 ) l i s t of f i v e needs 
i . e . (1) accomplishment (2) r e c o g n i t i o n (3) r e s p o n s i b i l i t y 
( 4) p e r s o n a l growth (5) s a t i s f a c t i o n f o r t he a c t of l e a r n i n g . 
W h i l s t these t h e o r i e s are most f r e q u e n t l y d iscussed i n 
e d u c a t i o n c i r c l e s and e s t a b l i s h m e n t s t h e y do form a found-
a t i o n f o r m o t i v a t i o n t h e o r i e s on work and t r a i n i n g . 
McGregor (1960) was under no i l l u s i o n s t h a t management 
had a d u t y t o c r e a t e t h e c o r r e c t environment t o m o t i v a t e 
employees: 
"People must be persuaded, rewarded, punished, con-
t r o l l e d , t h e i r a c t i v i t i e s must be d i r e c t e d " . 
M c C l e l l a n d (1961) i d e n t i f i e d the worker as having t h r e e 
b a s i c needs: 
1. Need f o r a f f i l i a t i o n . 
D. McGregor ( 1 9 6 0 ) . 'The Human Side o f E n t e r p r i s e ' 
D. M c C l e l l a n d ( 1 9 6 1 ) . 'The A c h i e v i n g S o c i e t y ' . 
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2. Need f o r power 
3. Need f o r achievement. 
W h i l s t i t i s d o u b t f u l i f Y.T.S. t r a i n e e s w i l l have 
much chance o f o b t a i n i n g a g r e a t d e a l of power, a t l e a s t 
w h i l s t on t h e scheme, t h e o t h e r two needs should be w e l l 
c a t e r e d f o r . 
A r d r e y (1967) i d e n t i f i e s t h e t h r e e needs of the employee 
as : -
1. i d e n t i t y 
2. s e c u r i t y 
3. s t i m u l a t i o n 
Again t h e second i n t h e l i s t may r e p r e s e n t a weakness 
of t h e Y.T.S. because of h i g h unemployment. These needs 
do not n e c e s s a r i l y c o n t r a d i c t each o t h e r and indeed c o u l d 
be extended t o t h i r t y (Handy 1985). I t i s s u f f i c i e n t 
f o r t h e purpose o f t h i s t h e s i s t o demonstrate t h a t t h e r e 
are many p o s i t i v e aspects of work t o a c t i v e l y m o t i v a t e 
e s p e c i a l l y i f p e r s o n a l i t i e s are matched t o c a r e e r s , Holland 
( 1973 ). At l e a s t our survey group d i d have the help of 
computer a s s i s t e d l e a r n i n g ( J l l G CAL) t o he l p them w i t h 
t h e i r c a r e e r c h o i c e . 
The a c q u i s i t i o n o f s k i l l can a l s o be a p o s i t i v e 
m o t i v a t i o n a l f o r c e . F i t t s (1962) s t a t e d t h a t s k i l l a c q u i s i t i o n 
passes t h r o u g h t h r e e s t a g e s : 
(a) The c o g n i t i v e 
(b) The a s s o c i a t i v e 
( c ) The autonomous 
Other r e s e a r c h e.g. Keele (1968) ^ Holloway ( 1 9 7 4 ) ^ 
M i l l e r e t a l ( 1 9 6 0 ) ^ and F i t t s & Posner ( 1 9 6 7 ) ^ a l l emphasise 
t h e need f o r l e a r n i n g one stage a t a time and ma s t e r i n g 
t h a t stage f u l l y b e f o r e moving on t o the ne x t . This t h e o r y 
s h o u l d be i n f u l l harmony w i t h t h e u n i t approach, as r e -
corded on p r o f i l e s , on Y.T.S. 
The word p r o f i l e s leads t o the o t h e r v e r y i m p o r t a n t 
t h e o r y on s k i l l a c q u i s i t i o n which i s feedback. L e a v i t t and 
R. A r d r e y ( 1 9 6 7 ) . 'The T e r r i t o r i a l I m p e r a t i v e ' . 
G. H o l l a n d ( 1 9 7 3 ) . 'Making V o c a t i o n a l Choices'. 
S.W. Keele ( 1 9 6 8 ) . 'Movement C o n t r o l i n S k i l l e d Motor 
Performance'. P s y c h o l o g i c a l B u l l e t i n 70. 387-403. 
C. Holloway ( 1 9 7 4 ) . ' O r g a n i s a t i o n Feedback & G o a l - d i r e c t e d 
Behaviour' i n Human I n f o r m a t i o n Processing ( P a r t 1) 
G.A. M i l l e r , E . Galanter,K.H. Pribram (1960). 'Plans & the 
S t r u c t u r e o f Behaviour.' 
P.M. F i t t s and M.I.Posner (19 6 7 ) . 'Human Performance'. 
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and M u e l l e r ( 1 9 5 1 ) A d a m s (1968)^ and Annett (1969) "^have 
a l l found t h a t performance improves i n r e a l i t i o n t o the 
q u a n t i t y o f feedback or knowledge of r e s u l t s . Again 
t h i s i s h o p e f u l l y a n t r o n g f e a t u r e o f the Y.T.S. The 
f o l l o w i n g q u e s t i o n n a i r e s h o u l d p r o v i d e an i n d i c a t i o n . 
The q u e s t i o n s were o r g a n i s e d as f o l l o w s : -
P e r s o n a l & S o c i a l S k i l l s 1, 5, 9, 13, 17. 
P r a c t i c a l S k i l l s 2, 6, 10, 14, 18. 
L i t e r a c y S k i l l s 3, 7, 11, 15, 19. 
Numerical/Maths s k i l l s 4, 8 , 12 , 16, 20. 
H.J. L e a v i t t and R.A.H. M u e l l e r (1951). 'Some E f f e c t s of 
Feedback and Communication'. 
J.A. Adams (1 9 6 8 ) . 'Response feedback and l e a r n i n g ' . 
P s y c h o l o g i c a l B u l l e t i n 70. 486-504. 
J.Annett ( 1 9 6 9 ) . 'Feedback and Human Behaviour'. 
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Table 30 Y.T.S. Q u e s t i o n n a i r e on A b i l i t i e s 
How do you r a t e y o u r s e l f i n the f o l l o w i n g areas:-
Poor Aver Good 
1. P o p u l a r i t y w i t h o t h e r 
young w o r k e r s . - 40 60 
2 . A b i l i t y t o use hand t o o l s . 8 36 56 
3 . Neatness of w r i t i n g . 16 52 32 
4 . Work Maths q u i c k l y . 32 44 24 
5 . P o p u l a r i t y w i t h s u p e r v i s o r s 
/ l e c t u r e r s . 
8 44 48 
6 . Can use washing machine or 
lawnmower. 16 28 56 
7 , Read and un d e r s t a n d p o p u l a r 
paper. 12 28 60 
8. C a l c u l a t e money problems. 12 52 36 
9 . Take p r i d e i n your work. 24 72 4 
10. I r o n o r mend a f u s e . 32 64 4 
11. W r i t e a p e r s o n a l l e t t e r . 8 48 44 
12 . Measure a c c u r a t e l y . 8 36 56 
13. Work w e l l w i t h o u t s u p e r v i s i o n . - 32 58 
14 . A b i l i t y t o use power t o o l s . 4 32 64 
15. Use a t e l e p h o n e . 8 8 82 
16 . Use a c a l c u l a t o r . 4 36 60 
17 . Work as a member of a group. 4 32 64 
18. Make something from s i m p l e 
p l a n o r i n s t r u c t i o n s . 16 36 48 
19 . Borrow books r e g u l a r l y from 
t h e l i b r a r y . 52 32 16 
20. C a l c u l a t e decimals & f r a c t i o n s . 44 36 20 
R e s u l t s - Averages 
P e r s o n a l & S o c i a l S k i l l s 7.2 44 48.8 
P r a c t i c a l S k i l l s 15.2 39.2 45 . 6 
L i t e r a c y 18.4 33.6 48 
Numerical/Maths 20 40.8 39.2 
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Comparison w i t h School and Res u l t s which are average 
or good are as f o l l o w s : 
Table 31 School/Y.T.S. Comparison o f A b i l i t i e s 
School Y . T .S. 
P e r s o n a l & S o c i a l S k i l l s 40.46 92 .8 
P r a c t i c a l S k i l l s 41.82* 84 .8 
L i t e r a c y 31.8 81 .6 
Numerical/Maths 35.88 80 
* F i g u r e lower because s e x u a l p r e f e r e n c e not c a t e r e d 
f o r . Ammended t o 63.28 when these were removed. 
A l l o w i n g f o r r e s e r v a t i o n s over p r a c t i c a l s k i l l s , 
t h e a l l round a b i l i t i e s o f t r a i n e e s have g r e a t l y improved. 
These young people are e i t h e r much more capable or much 
more s e l f c o n f i d e n t i n t h e i r own a b i l i t y o r , where the 
t r u t h p r o b a b l y l i e s , a c o m b i n a t i o n of b o t h . I t seems 
t h a t i n c r e a s e d m o t i v a t i o n ; (80% were pro Y.T.S. w h i l s t 
20"; a n t i Y.T.S. who regarded i t as cheap l a b o u r ) had r e s u l t e d 
i n improved a b i l i t y . T h is i s ve r y much i n l i n e w i t h research. 
For example Wyatt ( 1934)-'- s t a t e d t h a t t h e r e was a mathe-
m a t i c a l l i n k between a b i l i t y , m o t i v a t i o n and performance. 
These f i n d i n g s have been echoed by Maier (1955) ^ Baldwin 
(1958) ^ F l e i s h m a n (1960)"* and Kolb, e t a l (1971).^ 
I n each case, where m o t i v a t i o n has been i n c r e a s e d , a b i l i t i e s 
have been improved and t h e o v e r a l l performance has bene-
f i t e d . T h i s i s a l o g i c a l and p e r f e c t l y c r e d i b l e e x p l a n -
a t i o n o f t h e apparent remarkable p r o g r e s s o f the Dunview 
T r a i n e e s w h i c h i n t h e i r own o p i n i o n s i s as f o l l o w s : -
S. Wyatt (1934) ' I n c e n t i v e s i n R e p e t i t i v e Work: A P r a c t i c a l 
Experiment i n a F a c t o r y ' . 
N.R.F. Maier (1955) 'Psychology i n I n d u s t r y ' . 
E.A. Fleishman ( 1 9 6 0 ) . 'Manual f o r Leadership Opinion 
Q u e s t i o n n a i r e ' . Ai-.sociates ) . 
A.L. Baldwin (1 9 5 8 ) . 'The r o l e o f an " a b i l i t y " c o n s t u c t i n 
a Theory o f Behaviour'. I n ( M c C l e l l a n d , Baldwin, Brafenbrenner 
and S t r o d t b e c k ) Eds) 'Talent & S o c i e t y ' 
P.A. Kolb. I.M. Rubin J.M.McIntyre (1971). 
' O r g a n i s a t i o n a l Psychology' 
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Table 32 Y.T.S. Progress 
How much p r o g r e s s do you f e e l you have made on Y.T.S 
i n these areas: 
C a l c u l a t i n g & Measuring 
W r i t i n g & Speaking 
C o - o p e r a t i n g w i t h o t h e r s 
P r a c t i c a l s k i l l s 
None Some Great Deal 
12% 68% 20% 
20% 48% 32% 
- 24% 76% 
- 32% 68% 
T h i s seemingly s p e c t a c u l a r p r o g r e s s , f o r those of 
us b l i n k e r e d by t h e s c h o o l system, i s echoed i n the Careers 
S e r v i c e r e p o r t s w h i c h g i v e g l o w i n g r e p o r t s of progress 
t o a l l but a few of our group. 
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S e c t i o n 8 E v a l u a t i o n 
A l l who completed t h e year gained c e r t i f i c a t e s , t h e i r 
r eward f o r m a s t e r i n g a whole host o f new s k i l l s . I n t h e 
f i n a l a n a l y s i s Y.T.S. has achieved r e s u l t s , w i t h our survey 
group, f a r i n excess o f a n y t h i n g t h e y achieved w h i l s t 
a t Dunview Comprehensive School. A l t h o u g h a c c u r a t e comparisons 
are d i f f i c u l t i t - i s t h e a u t h o r ' s b e l i e f t h a t our sample 
p r o g r e s s e d more i n one year on Y.T.S. than t h e y d i d i n 




Conc l u s i o n 
The immediate f a t e o f these young t r a i n e e s on co m p l e t i n g 
t h e scheme was as f o l l o w s : -
Table 33 A f t e r Y.T.S October 1985 
Boys G i r l s Group T o t a l 
67% 20% 48% Unemployed 
3 3 V, 7 n •;, 4 8 V, Pimp .1 oyod 
- 10% 4% F u r t h e r Education 
From t h e o r i g i n a l sample o f 44, 25 (57%) are employed, 
15 (34%) are unemployed and t h e r e are 4 (9% ) o t h e r s . 
These o t h e r s are made up o f two a t t e n d i n g c o l l e g e , one 
pregnancy and one who has l e f t t h e area. 
These f i g u r e s are v e r y much i n l i n e w i t h M.S.C. o f f i c i a l 
f i g u r e s f o r t h e N o r t h e r n r e g i o n i . e . 46% of Y.T.S. t r a i n e e s 
i n employment (see appendix 7 ) . Our t a b l e i n d i c a t e s t h a t 
48% o f these t r a i n e e s found employment but had t h e r e been 
e q u a l number o f boys and g i r l s t h e Dunview f i g u r e would 
have been 52%. Als o i t s h o u l d be remembered t h a t the 
M.S.C. f i g u r e s r e p r e s e n t c h i l d r e n o f a l l a b i l i t i e s w h i l s t 
our s u r v e y group was r e p r e s e n t a t i v e of the bottom 40% 
of the a b i l i t y range a t s c h o o l . T h e r e f o r e the Dunview 
t r a i n e e s have gained enough a t t e n t i o n from employers t o 
be r e g a r d e d as average o r even s l i g h t l y b e t t e r i n terms 
of e m p l o y a b i l i t y . 
However, i t i s s t i l l d i s t u r b i n g t h a t so many young 
p e o p l e , h a v i n g responded so w e l l t o t h e Y.T.S. f i n d them 
s e l v e s unemployed. Indeed t h e major c r i t i c i s m of the 
scheme i s t h a t i t has not made any impact on yo u t h employment 
"Work e x p e r i e n c e schemes have done l i t t l e t o o f f s e t 
i n c r e a s i n g l e v e l s o f y o u t h unemployment". 
(Fi d d y 1985). 
Terence B e c k e t t D i r e c t o r General o f the C.B.I, s t a t e d 
t h a t n o t h i n g c o u l d be worse f o r a youngster than a d d i t i o n a l 
t r a i n i n g w i t h no j o b a t th e end of i t . (Guardian 5.3.82). 
R. Fiddy (1985) 'Youth Unemployment and T r a i n i n g ' 
T . B o c k e C t ( 1 9 8 2 ) . 'Guardian' 5 . 3 . 8 2 
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A f u r t h e r major c r i t i c i s m o f the Youth T r a i n i n g scheme 
i s t h a t i t can be used t o p r o v i d e cheap l a b o u r f o r f i r m s 
and s u b s t i t u t e t r a i n e e s f o r employees. Moos (1982) s t a t e s 
t h a t i t u n d e r c u t s y o u t h and a d u l t wages and a p p r e n t i c e s h i p s 
which leads t o a weakening of t r a d e union power. C e r t a i n l y 
on t h e vacancy board, a t Sh i p t o n Careers o f f i c e , on 22.7.85, 
of t h e ele v e n j o b s a d v e r t i s e d o n l y one o f f e r e d a wage 
of over £40 per week. 
Perhaps t h e most s e r i o u s c r i t i c i s m o f a l l i s t h a t 
i t g i v e s t h e government, t h r o u g h t h e M.S.C. and managing 
agencies, an unprecedented o p p o r t u n i t y t o r e g u l a t e and 
c o n t r o l t h e l i v e s o f young people. This i s c e r t a i n l y 
t h e view o f C r o f t and B e r e s f o r d ( 1983 ) and support f o r 
t h i s view can be found i n the ("Times E d u c a t i o n a l Supplement" 
9.9.83.) which r e p o r t e d t h a t c o l l e g e s of f u r t h e r e d u c a t i o n 
had been f o r c e d by t h e M.S.C. t o omit p o l i t i c a l e d u c a t i o n 
f r o m t h e i r s y l l a b u s e s . 
W h i l s t t h e a u t h o r i s w e l l aware of the l e s s a t t r a c t i v e 
aspects o f t h e M.S.C. and i t i s Y.T.S. scheme, he cannot, 
i n t h e scope o f t h i s s t u d y , weigh them a g a i n s t the b e n e f i t s 
t o young people i n d i c a t e d i n t h e p r e v i o u s pages. Only 
t i m e , as t h e scheme i s s t i l l i n i t s i n f a n c y , d e t a i l e d 
f u r t h e r s t u d y , and h o p e f u l l y a more buoyant economy, w i l l 
p r o v i d e us w i t h an a c c u r a t e e v a l u a t i o n of the scheme. 
At t h e o u t s e t of t h i s t h e s i s I s e t out to e x p l o r e 
t h e h y p o t h e s i s t h a t these u n m o t i v a t e d , low ac h i e v e r s a t 
sc h o o l would be m o t i v a t e d and g a i n q u i t e h i g h s k i l l l e v e l s 
on t h e Y.T.S. My q u e s t i o n n a i r e s covered f i v e areas o f 
comparison which c o u l d be used as an i n d i c a t o r of and 
i n f l u e n c e s on m o t i v a t i o n . 
1. . Attendance 
2. Behaviour 
3. T e a c h i n g / T r a i n i n g S t y l e s 
4. A c t i v i t i e s 
5. Achievement 
The main f i n d i n g s o f these comparisons can be summarised 
as f o l l o w s : -
M. Moos (1 9 8 2 ) . 'M.S.C. a Wolf i n Sheep's C l o t h i n g ' . 
(NATFE J o u r n a l . No.6. p. 2 7 ) . 
S. C r o f t & P. B e r e s f o r d ( 1 9 8 3 ) . 'Power p o l i t i c s and the 
Youth T r a i n i n g scheme'. (Youth and P o l i c y . Vol2.No.l 
Blayden pp 1-4). 
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1. Attendance 
Attendance a t s c h o o l was d e p l o r a b l e . - P u p i l s 
s t a y e d o f f f o r the most t r i v i a l o f reasons and 
t r u a n c y was e x c e p t i o n a l l y h i g h . On the o t h e r 
hand, even on schemes where money was not "docked" 
f o r absence, ( e . g . Community S e r v i c e ) , attendance 
was g r e a t l y improved on Y.T.S. Altho u g h g e t t i n g 
a t t endance f i g u r e s from t h e M.S.C. proved t o 
be i m p o s s i b l e , my f i n d i n g s were co n f i r m e d by 
s u p e r v i s o r s who assured me t h a t attendance was 
v e r y h i g h amongst t he v a s t m a j o r i t y of t r a i n e e s . 
S t u d y i n g c o n f i d e n t i a l attendance r e g i s t e r s I 
found h a r d l y any evidence o f the broken weeks 
p r e v a l e n t a t schools as shown i n appendix 6. 
2. Behaviour 
From t h e q u e s t i o n n a i r e i t appears t h a t much of 
the d i s r u p t i v e b e h a v i o u r which i s p r e v a l e n t i n 
sch o o l s i s a n e g a t i v e response t o the academic 
boredom t h a t stems from i n a p p r o p r i a t e c u r r i c u l a . 
W h i l s t b e h a v i o u r on the Y.T.S. was found t o be 
v e r y good, i t s h o u l d a l s o be noted t h a t i t was 
a l s o v e r y good i n s c h o o l p r a c t i c a l l e s s o n s . 
3. T e a c h e r / T r a i n i n g S t y l e s 
The q u e s t i o n n a i r e s i n d i c a t e t h a t i n both school 
and f u r t h e r e d u c a t i o n c o l l e g e t h e r e i s a c o n f l i c t 
between t h e a u t h o r i t a r i a n and t h e democratic 
s t y l e o f l e a d e r s h i p . I n g e n e r a l t h e q u e s t i o n n a i r e 
showed t h a t t h e balance i n schools veered towards 
a u t h o r i t a r i a n i s m w h i l s t i n g e n e r a l Y.T.S. s u p e r v i s o r s 
and c o l l e g e l e c t u r e r s f a v o u r e d and worked w i t h 
more d e m o c r a t i c s t y l e s . This r e s u l t e d i n improved 
r e l a t i o n s h i p s between t r a i n e r s and t r a i n e e s i n 
comparison t o those between te a c h e r s and p u p i l s . 
4. Ac L i v i t i c s 
At s c h o o l , a c t i v i t i e s were r o u g h l y i n the prop-
o r t i o n o f 40% p r a c t i c a l or v o c a t i o n a l and 60% 
academic. On Y.T.S. t h i s changed t o 90% p r a c t i c a l 
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or v o c a t i o n a l and o n l y 10% academic. Not s u r p r i s i n g -
l y 84% o f the sample enjoyed Y.T.S. more than 
s c h o o l d e s p i t e w o r k i n g t w e l v e hours per week 
more and h a v i n g nine weeks per year h o l i d a y l e s s . 
Achievements 
Apart from reasonable C.S.E. passes i n p r a c t i c a l 
s u b j e c t s these young people had l i t t l e t o show 
a f t e r f i v e years secondary e d u c a t i o n . Averaging 
out t h e s c h o o l survey scores on a wide range 
of f a i r l y s i m p l e s k i l l s o n l y 37% regarded them 
s e l v e s as average o r above. A f t e r one year o f 
Y.T.S. t h i s f i g u r e rose t o 84.5% S i g n i f i c a n t 
p r o g r e s s was made i n the f o l l o w i n g s k i l l areas: 
Table 34 Y.T.S. Progress 
F i g u r e s are based on t h e sample's own q u e s t i o n n a i r e 
responses on a b i l i t i e s where t h e y are average or above. 
Approx Gain Approx Imp 
1. Communications 40% 166% 
2. S o c i a l 52% 125% 
3 . Numerical 44% 133% 
4 . P r a c t i c a l 21% 50% 
The a u t h o r ' s o v e r a l l i m p r e s s i o n of most of these 
young people was t h a t t h e y were p o l i t e , s e l f c o n f i d e n t 
and proud o f t h e p r o g r e s s t h e y had made. 
A l t h o u g h t h e a u t h o r r e c o g n i s e s t he smallness of the 
sample i n v o l v e d i n h i s own r e s e a r c h he n e v e r t h e l e s s f e e l s 
j u s t i f i e d i n t h e l i g h t o f h i s f i n d i n g s and e i g h t e e n years 
of t e a c h i n g e x p e r i e n c e i n p r e s e n t i n g these p e r s o n a l thoughts 
on t h e Youth T r a i n i n g Scheme:-
1. T h e Youth T r a i n i n g S c h e m e should as f a r as p o s s i b l e , 
be e v a l u a t e d on i t ' s own m e r i t s as a t r a i n i n g / 
e d u c a t i o n a l e x e r c i s e . I t ' s many q u a l i t i e s are 
f r e q u e n t l y o v e r l o o k e d i n p o l i t i c a l and economic 
debates w h i c h q u i t e n a t u r a l l y focus on h i g h unemployment 
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The scheme p r e s e n t s t o t h i s t y pe of young person 
a unique o p p o r t u n i t y t o experien c e success w i t h 
a l l t h e consequences f o r s e l f esteem t h a t has. 
This i s an i n t r i n s i c v a l i d a t i o n f o r the Y.T.S. 
which must not be l o s t i n th e w i d e r (and of course 
i m p o r t a n t ) p o l i t i c a l debate. 
2 . The a u t h o r welcomes t h e f r e q u e n t m o n i t o r i n g of 
the scheme by the M.S.C. and looks f o r w a r d t o 
the e s t a b l i s h m e n t o f a q u a l i t y c o n t r o l i n s p e c t o r a t e . 
Together w i t h t h e e x t e n s i o n of the scheme t o 
two years t h i s s h o u l d r e s u l t i n even g r e a t e r s k i l l 
l e v e l s b e i n g achieved. 
3. Many o f t h e s u c c e s s f u l t r a i n i n g t echniques used 
on t h e Y.T.S. because o f t h e i r i n f o r m a l , p r a c t i c a l 
n a t u r e c o u l d be used s u c c e s s f u l l y i n sch o o l s . 
T h e r e f o r e t h e a u t h o r welcomes T.V.E.I, as a move 
i n t h i s d i r e c t i o n . 
4. F o l l o w i n g on from t h e p r e v i o u s recommendation 
the a u t h o r would welcome g r e a t e r c o - o p e r a t i o n 
between s c h o o l s , t h e C i t y and G u i l d s , The Examination 
Boards and th e M.S.C. This might l e a d t o a programme 
c o v e r i n g t h e f i n a l two years a t sch o o l and two 
years on Y.T.S. l e a d i n g t o a q u a l i f i c a t i o n of 
c r a f t a p p r e n t i c e s h i p l e v e l , a l b e i t , more b r o a d l y 
based than t r a d i t i o n a l o n e - s k i l l a p p r e n t i c e s h i p s . 
T h e r e f o r e t h e a u t h o r welcomes t h e M.S.C.'s r e -
commendation (1985) t o produce b e t t e r q u a l i f i e d 
young e n t r a n t s onto t h e l a b o u r market which h o p e f u l l y 
w i l l have s u f f i c i e n t vacancies t o accommodate them, 
5. The f i n a l year on Y.T.S. sh o u l d be on a Mode A scheme 
i . e . "be p r i m a r i l y employer - based" (M.S.C.1985) 
Thi s p r o p o s a l and an improved employment s i t u a t i o n 
s h o u l d mean t h a t s u c c e s s f u l t r a i n e e s would have 
a much enhanced p o s s i b i l i t y of permenant employment 
at t h e end of t h e i r t r a i n i n g . 
M.S.C. C n m m i s i o n o r s ( 1 9 8 5 ) 
'Expansion and Development o f the Youth T r a i n i n g 
Scheme' (M.S.C.). 
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6. The government s h o u l d c o n t i n u e t o be e c o n o m i c a l l y 
generous towards M.S.C. but must r e s i s t any t e m p t a t i o n 
towards p o l i t i c a l i n t e r f e r e n c e . P o l i t i c a l b i a s 
c o u l d p o s s i b l y endanger t he v e r y f u t u r e of Y.T.S. 
or a t t h e v e r y l e a s t weaken i t ' s c r e d i b i l i t y 
amongst non government s u p p o r t e r s . 
F i n a l l y r e t u r n i n g t o the Y.T.S. as i t fu n c t i o n r ^ d 
f o r t h e 1984 s c h o o l l e a v e r s , t h e aut h o r b e l i e v e s t h a t 
i t p e r formed a u s e f u l e d u c a t i o n a l and s o c i a l r o l e d u r i n g 
a t i m e o f s e r i o u s economic d e p r e s s i o n . As the evidence 
o f t h e q u e s t i o n n a i r e s d i s p l a y s , i t has succeeded i n m o t i v a t i n g ^ 
e d u c a t i n g and t r a i n i n g those c h i l d r e n who f a i l e d a t s c h o o l . 
The overwhelming evidence of t h i s t h e s i s i s t h a t i t i s 
not the c h i l d r e n who f a i l e d s c h o o l but r a t h e r the school 
w h i c h f a i l e d t h e c h i l d r e n . 
E i g h t y e i g h t per cent o f these same survey c h i l d r e n 
went on t o say t h a t t h e y enjoyed t h e i r year on Y.T.S. 
so I r e s t my argument w i t h those r a t h e r than t he more 
l e a r n e d c r i t i c s . A f t e r a l l as Fiddy (1985) s t a t e s : -
"The a c i d t e s t o f t h e Y.T.S. however i s t o be found 
i n t h e e x p e r i e n c e o f t h e t r a i n e e . The most t e l l i n g 
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A p p e n d i x 3 ( i ) 
1 FIT^ArC^ 
MONEY ALLOCATED TC CARBSRS 
ThiE money i s spent i n these ways: 
a) Text Books 
"b) sbcercise Bocks 
c) L i b r a r y Books 
d) General S t a t i o n a r y 
e) A,V. M a t e r i a l s 












Careers Departments with: 
a) Careers classroom 
"b) Careers L i t r a r y 
c) Careers C f f i c e 
d) Telephone 
e) Adeq^aate stora^^e and f i l l i n g 
f ) Blackouts and B l i n d s 
p) Adequate A.V. ecrulpment 










3 HEAD OF CARs:5RS TIJTTABLE 
Number withi: 
a.) No Careers lesson 
"b) Between 4-12 lessons of Careers 
c j F u l l t imetable of Careers lessons 
Other subject lessons 
Approximately 24 Bijbject lessons 
f ) Approximately 3^ subject lessons 
g j No non- contact time 
h) Between 1-9 non -contact lessons 











A p p e n d i x 3 ( i i ) 
4 CAREERS DEPAR?!>'E!'T5 TIT-IETAJELE. YES Ni 
The Head of Careers has: 
a) Control of s t a f f s e l e c t i o n 7 4 
t ) C o n t r o l o f syllabus 4 7 
c) S t a f f w i t h a g'enuine Careers i n t e r e s t 6 5 
d) Careers lessons f o r t h i r d years 3 f 
e) " n M f o u r t h years o 2 
f) " " " f i f t h years 0 2 
g) " " " s i x t h years 3 8 
h) " " " seventh years 2 c 
• 
i ) T u t o r i a l time a l l o c a t e d f o r Careers work 2 0 
j ) Single sex classes 3 e 
k ) Streamed classes 4 7 
1) Classes w i t h no re g u l a r Careers lessons 1 10 
m) Classes w i t h a s i n g l e (30 mins approx) Careers 
lesson c 
n) Classes w i t h a double (60 mins approx) Careers 
lesson L 
o) K e e t i n r s w i t h o l h e r T'epartments C 
p) Favourable co-operation w i t h other Departments ? 
11 
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5 POSSIBLE RTTURE IJJIFORI''. CAREERS P?/OVISION ;j:d LEl^ JLOPL'^ V'T 
A p p e n d i x 3 ( i i i ) 
]:0T 
YES eURE KO 
The de s i r e t o h?.ve ^  day per, week w i t h Careers/ 
S o c i a l Studies groups t o develop: 
V i s i t s from outside speakers ? 2 
b) Outside v i s i t s 9 2 
c) V.'ork study observation 7 4 
d) Student research . 7 4 
e) Coninunity work 7 4 
f ) L i f e and s o c i a l s k i l l s 7 4 
r) /•.ptitude/pyBcholo{^ical t e s t i n p 11 0 
h) P r a c t i c a l s k i l l development 7 4 
i ) P r o f i l i n g 6 5 
Ti.e desire t o have t day per week f o r the Careers 
teacher t o develop 
a^- Links w i t h Careers o f f i c e & 3 
b) " Industry' 9 2 
c'' VJork experience Contact 9 
d"* I n t e r v i e w i n g 9 '^ 
e) Research i n t o t e c h n o l o g i c a l chaxice 7 4 
f' Or^anisin/r p u p i l p r o f i l e 4 6 
ff^ Collectin.? new ma t e r i a l s S 5 
h) Organising pre-option Careers Convention 5 6 
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The desire f o r a uniform day per week throughout 
Gateshead f o r Careers teachers t o develop: 
a) I n t e r - s c h o o l l i n k s 
b) I n ser-vice t r a i n i n g prorranr-.es 
c) Advisers a s s o c i a t i o n a c t i v i t i e s 
d) K e e t i n r s t o irr.prove Careers Education 
e) Teachers Work Experience 














A p p e n d i x 3 ( v ) 
( i ) FI]:ancE - I n view o f the high cost of m a t e r i a l s and the r a p i d i t y 
w i t h which Careers m a t e r i a l becomes dated, we sug^^ect an increase 
i n money a l l o c a t e d t o Careers Department, I t should be noted t.'.at 
seven out of eleven schools i n the survey receive less than £ 300 
per year. 
( i i ) FACILITIES - Kost schools f e e l t h a t t h e i r f a c i l i t i e s were inad-
equate i n a n\ir-iber o f areas there was a p a r t i c u l a r need f o r an 
o f f i c e w i t h a telephone (found i n less than 5C^  of the sur^.-eye:; 
schools) 
( i i i ) HEAD O F CAPJDERS TII'iETABLE - The survey showed t h a t more time i s 
spent teaching other subjects r a t h e r than Careers. There v;as also 
a shortage o f t i n e t o develop Careers programme t o i t s f u l l poten-
t i a l . 
( i v ) CAREERS DEPARTI'IEJ'TS TH^STABLE - f-!any schools had s t a f f teaching 
Careers. I n s u f f i c i e n t time was a l l o c a t e d t c Careers i n many 
schools, p a r t i c u l a r l y i n t h i r d and s i x t h forms. 
f v ) POSSIBLE FJTURE UijiPORM CAREERS PROVISIONS A1-;d DFVELOPN.^CT -
. Provided the time and resources was given over t o Careers, a great 
desire was expressed t o b r i n g i n programmes which are almost impos-
s i b l e st the mou.ent. 
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C h a r t A 
G i r l s G i r l s G i r l s 
A t t e n d a n c e o f Forms 505, 506, 507 d u r i n q t h e 
C h r i s t m a s Term 1983 and E a s t e r Term 1984 . 
505 Absences 506 Absences 507 Absences 
Boys X E Boys X E Boys X E 
1 79 105 1 30 12 1 19 3 
2 68 59 2 27 21 2 60 93 
3 6 10 3 42 40 3 31 108 
4 23 34 4 41 45 4 61 39* 
5 5 47 5 14 26 5 13 12 
6 53 21 6 29 16 6 31 55 
7 38 90 7 26 9 7 0 1 
8 34 31 8 12 3 8 37 83 
9 33 72 9 0 24 9 43 74 
10 17 12 10 0 3 10 28 39 
11 10 18 11 30 28 11 45 71 
12 38 78 12 26 41 12 88 129 
13. 54 59 13 8 35 
14 26 40 14 9 15 
15 4 12 
1 98 129 1 11 3 1 39 80 
2 24 19. 2 . 22 17 2 54 54 
3 31 23 3 17 17 3 2 4 
4 2 4 4 41 38 4 0 0 
5 10 30 5 10 17 5 7 0 
6 11 14 6 44 39 6 13 21 
7 11 3 7 21 74 7 49 70 
8 10 15 8 42 49 
9 19 10 9 44 53 
10 . 38 62 
11 0 15 
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YTS LEAVERS FOLLOW-UP SURVEY RESULTS - QUARTER JULY - SEPTEMBER 198^. 
Tne f o l l o w i n g t a b l e shows t h e p e r c e n t a g e r e s p o n s e t o t h e q u e s t i o n 'What a r e 
y o u d o i n g now?' D e t a i l s o f ea c h s a m p l e a r e g i v e n a t t h e f o o t o f t h e t a b l e . 
1 G r e a t 
1 B r i t a i n 
1 K i o r t J - ^ e r r \ 1 vAJsiSK->ir>g 1 
1 O c z i ^ i c ^ r - v 1 - 1 - / ^ ^ 1 1 I A r f ^ ^ 1 
1 I n f u l l t i m e e m p l o y m e n t w i t h 
1 same e m p l o y e r 1 - S I 1 1 1 
1 I n f u l l t i m e e m p l o y m e n t w i t h 
1 d i f f e r e n t e m p l o y e r 1 2.B 1 Q.-4- 1 T"? 1 
1 I n p a r t - t i m e w o r k 1 1 1 a 1 1 1 
1 On. f u l l t i m e c o u r s e a t 
1 c o l l e g e / t r a i n i n g c e n t r e 1 •^ 1 ^ 1 ^ 1 
1 Back a t s c h o o l 1 1 1 - 1 ' 1 
1 On a n o t h e r YTS scheme 1 S 1 T 1 T 1 
1 D o i n g S o m e t h i n g e l s e 1 :2 1 ^ 1 3 1 
1 U n e m p l o y e d 1 j.e, 1 ^ 1 4 S 1 
Sample D e t a i I s : 
1 S i ze 1 J.D.\3 
1 1 ^'^^ 1 1 1 





1 1 1 1 





I X r e s p o n d e n t s who w e r e e a r l y 
1 I e a v e r s 
1 3 7 1 1 1 
1 1 1 1 1 1 
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A p p e n d i x 8 
SCHOOL QUESTIONMIM 
NAME I 2 M 
ADDBESS D.O.B. .. 
TELEPHONE 
I t now seems ce r t a i n that a high percentage o f you w i l l p a rticipate i n 
a Y.T.S. scheme i n the near future. I am interested i n making sure you find 
a suitable scheme which may lead to a permanent job. 
So I ' l l need to f i n d out many things about you. You can be absolutely 
certain that none of the information I c o l l e c t w i l l be passed on to anyone 
else. Therefore I am r e l y i n g on you to answer a l l questions thoughtfully 
and honestly. I f you don't know what a question means please ask. 
Not only w i l l I be able to help you with the information I co l l e c t but 
also younger children who w i l l need to know about the Y.T.S. i n the future. 
What you say about i t w i l l be more valuable than a l l the glossy pamphlets. 
Please f i l l i n the questionnaires i n pencil so that you can erase 
mistakes. Place a / i n the column which you f e e l i s closest to your view. 
Thanks f o r your co-operation, 
B.D. Coulthard. 
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SCHOOL •;.ui::3TT0^ ;^ •lAIR'^  i 
I have been a b s e n t d u r i n g my t i m e a t s e c o n d a r y s c h o o l f o r t h e 
f o l l o w i n g r e a s o n s : 
1. Heaaache 
2. Bullied by others 
3. Fractured bone, dislocation etc. 
' I . Cold 
5. Had somei;here i n t e r e s t i n g to go 
6. Chicken pox, measles etc. 
7. Was too t i r e d 
8. Didn't l i k e lessons or teachers that day. 
9. Asthma, bron61iitis, f l u etc. 
10. Felt o f f colour 
11. Owed work which I hadn't done 
12. Dental or hospital appointment 
13. Running messages for parents 
1^ 1. Something good on T.V. 
15. Relative was seriously i l l 
16. Bad back 
17. Persuaded by friends 
18. Funeral 
19. Feel i t s useless & won't help me get a job 




il ' '2• '? 1 






















SCHOOL QUESTIONNAIRE 2 
1. Foul or aggressive language to teachers 
" classmates 
3- Leaving seat w i t h o u t permission 
^. D i s r u p t i v e / s i l l y noises 
5. P e s t e r i n g o t h e r s 
6. Not l i s t e n i n g - t u r n i n g head or body 
7. B l u r t i n g out - not r a i s i n g hand 
8. T a l k i n g about u n r e l a t e d subjects 
9. I g n o r i n g teachers commands 
10. Daydreaming - l a c k i n g c o n c e n t r a t i o n 
Eng. Mat 
.. .. 
F Frequently 0 Occasionally Blank Never 
.1.5 3 -
SCHOOL QUESTIONNAIRE 3 
RECORD. 
act i n the f'ollo-.vinir wavz:-
1. 
Mon/Fevj Aporox. Half Mos't/All 
1. Treat us l i k e young c h i l d r e n 
2. Chat about our problems 
3. Talk f o r too lo n g 
4. Present t h i n g s i n an i n t e r e s t i n g way 
5. Make fun o f us 
6. Give f i l m s , videos e t c . 
7. Are too s t r i c t 
8. Know t h e i r s u b j e c t very w e l l 
9. Use words which are d i f f i c u l t t o understand 
10. Have good knowledge o f ou t s i d e world 
1 1 . Are f r i e n d l y 
12. Are bossy 
13. E x p l a i n t h i n g s c a r e f u l l y 
14. T a l k above our heads 
15- Are happy and t e l l jokes 
15. Give too many notes . 
17- Have time t o help us 
13. Allow some c h i l d r e n t o go too f a r 
19. Have good knowledge o f t h e i r s u b j e c t 
23. Moan or shout a t us 
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SCHOOL QUESTIONNAIRE 4 
^ t a t e hov; much you enjoy the f o l l o w i n g a c t i v i t i e s . 
r.z tp.e end o f the columr: sz2.te roughly hov/ long i t i s 
before you oecome bored. 
SEX ... 
RECORD . 
1. Talk from teacher. 
2. Discussion i n c l a s s 
3- Drawing maps 
iJ. Making t h i n g s from wood o r metal 
5. Taking notes 
6. Discussion i n small groups 
7. Doing P.E. / Games 
8. Cooking o r sewing 
9. F i n d i n g t h i n g s out from books 
10. Drawing o r p a i n t i n g 
11- Watching vid e o s , f i l m s e t c . 
12. Running errands or doing odd jobs 
13. Revising f o r exams 
IM. Talks from o u t s i d e speakers 
15. Making models 
16. Making p o t t e r y or toys 
17. Reading aloud 
18. F i n d i n g o u t t h i n g s from people 
19. Reading comics or magazines 
20. Working on t y p e v / r i t e r s or computers 
21. Learning f o r e i g n words or phrases 
22. Going on o u t s i d e v i s i t s 
23- A c t i n g or miming 
2K. G e t t i n g work experience 
. 1 ? . 3 : -jj 
D i s l i k e "AV. Like ' Time 
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How d o y o u r a t e y o u r s e l f i n t h e f o l l o w i n g a r e a s : 
T i c k t h e c o l u m n y o u f e e l i s c l o s e s t t o y o u . 
( j ) ( 2 ) ( 3 ) 
Poor ,Average Good. 
1- P o p u l a r i t y w i t h classmates 
2. A b i l i t y t o use hand t o o l s 7 
3. Neatness o f w r i t i n g 8 
i|. Work + and - q u i c k l y 9 
5. P o p u l a r i t y w i t h teachers 10 
6. Can use a domestic washing machine 11 
7. Read and understand a popular paper 12 
8. C a l c u l a t e money problems 13 
9. Take p r i d e i n your work 14 
10. I r o n a piece o f c l o t h i n g 15 
11. VJrite a personal l e t t e r 16 
12. Measure a c c u r a t e l y 17 
13- Work w e l l on your own w i t h o u t s u p e r v i s i o n 18 
14. Mend a fuse 19 
15. Use a telephone 20 
16. Use a c a l c u l a t o r 21 
17. Work as a member o f a group 22 
IC. Make sometliing from simple plan or i n s t r u c t i o n s 23 
19. Borrow books r e g u l a r l y from l i b r a r y 24 
20. C a l c u l a t e decim-jls and f r a c t i o n s 25 
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SCHOOL QUESTIONNAIRE 6 NO 1-' 
How would you l i k e to be rated in the followintr areas: 
RRCOR.r-
Poor? 
( 2 ) 
-Avsrage 
i 3 \ 
Good. 
1. Popularity with classmates 
2. A b i l i t y to use hand tools 
3. Neatness of w r i t i n g 
^. Work + and - quickly 
5. Popularity with teachers 
6. Can use a domestic washing machine 
7. Read and understand a popular paper 
8. Calculate money problems 
9. Take pride i n your work 
10. Iron a piece of clothing 
11. Write a personal l e t t e r 
12. Measure accurately 
13. Work well on your own without supervision 
m. Mend a fuse 
15. Use a telephone 
16. Use a calculator 
17. Work as a member of a group 
18. Make something from simple plan or instructions-
19. Borrow books regularly from l i b r a r y 
20. Calculate decimals and fractions 
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Y . T . S . QUESTIONNAIRE 
A p p e n d i x 9 
P l e a s e n o t e t h a t a l l t h e I n F o r m a t i o n g i v e n w i l l be t r e a t e d 






Y . T . S . PLACEMENT 
STARTED 
ADDRESS 
F I N I S H E D 
TELEPHONE SUPERVISOR 
MODE A OR B 
Q U A L I F I C A T I O N S [SCHOOL EXAMS [WITH G R A D E S ] , DIPLOMAS E TC 
- 158 
Y . T . S . QUESTIONNAIRE 1 
No. 
Se x . , 
R e c o r d 1 
I have been a b s e n t d u r i n g my t i m e on Y.T.S. F o r t h e F o l l o w i n g r e a s o n s 
1 . 2. 3. 
Never [1-2) [ M o r e t h a n t w i c e ] 
I . Headache 
S. B u l l i e d o r r i d i c u l e d by o t h e r s 
3. F r a c t u r e o r d i s l o c a t i o n 
A. C o l d 
5. Had somewhere i n t e r e s t i n g t o go 
6. C h i c k e n pox, m e a s l e s , e t c . 
7. Was too t i r e d . 
8. D i d n ' t l i k e work or c o l l e g e 
t h a t day. 
9. Asthma, b r o n c h i t i s , F l u , ; e t c . 
10. F e l t oFF c o l o u r . 
I I . Was b e h i n d i n my work. 
12. D e n t a l o r h o s p i t a l a p p o i n t m e n t . 
13. Running messages F o r p a r e n t s . 
14. Something good on T.V. 
15. R e l a t i v e was s e r i o u s l y i l l . 
16. Bad back o r s t o m a c h . 
17. P e r s u a d e d by F r i e n d s . 
18. F u n e r a l . 
19. F e l t i t s c h e a p l a b o u r and won't 
h e l p me g e t F u l l t i m e job, 







A. Do you l o s e money when a b s e n t ? 
B. Would you have been oFF more 
F r e q u e n t l y had you n o t been 
p a i d ? 
C. Were you p l a c e d on an a p p r o p r i a t e 
s cheme? 
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Y.T.S. QUESTIONNAIHE 2 
No. 
Sex 
R e c o r d 5 
P u t a t i c k I F you have done any oF t h e F o l l o w i n g on Y.T.S. 
.^ I U) 
C o l l e g e C o l l e g e 
W o r k p l a c e P r a c t i c a l L e c t u r e s 
1. Cheek t o s u p e r v i s o r or 
l e c t u r e r . 
2. F o u l and a g g r e s s i v e l a n g u a g e 
t o workmates. 
3. L e a v i n g job w i t h o u t p e r m i s s i o n . 
4. F o o l i n g a r o u n d . 
5. P e s t e r i n g o t h e r s . 
B. Not l i s t e n i n g t o i n s t r u c t i o n s . 
7. T a l k i n g when s o m e t h i n g i s 
b e i n g e x p l a i n e d . 
8. T a l k i n g about u n r e l a t e d t o p i c s . 













CQMNENTS ON Y.T.S, 
P l e a s e s t a t e y o u r v i e w s on t h e scheme a s you have e x p e r i e n c e d i t . 
What a r e your p r o s p e c t s when t h e scheme i s F i n i s h e d . 
Many t h a n k s F o r y o u r h e l p i n c o m p l e t i n g t h i s q u e s t i o n n a i r e . Good 
l u c k F o r t h e F u t u r e . 
B.O. C o u l t h a r d . 
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Y.T.S. UUESTIQNNAIRE 3 
No 
Sex 
R e c o r d 5 
Now many l e c t u r e r s / s u p e r v i s o r s do you F e e l t r e a t you o r a c t i n t h e 
F o l l o w i n g ways:- ) j 
None/Few Approx M M o s t / a l l 
1. T r e a t us l i k e young c h i l d r e n . 
2. C h a t a b o u t our p r o b l e m s . 
3. T a l k F o r t o o l o n g . 
4. P r e s e n t t h i n g s i n an i n t e r e s t i n g 
way . 
5. Make Fun oF u s . 
6. D e m o n s t r a t e w e l l . 
7. Are t o o s t r i c t . 
8. Know t h e i r j o b s or s u b j e c t v e r y 
wel 1 . 
9. Use d i F F i c u l t words. 
10. Have good knowledge oF o u t s i d e 
w o r l d . 
11. Are F r i e n d l y . 
12. Are b o s s y . 
13. E x p l a i n t h i n g s c a r e F u l l y . 
IA. T a l k above o u r h e a d s . 
15. Are happy,and t e l l j o k e s . 
I B . G i v e t o o many n o t e s . 
17. Have t i m e t o h e l p u s . 
18. A l l o w somR w o r k e r s / s t u d e n t s t o go 
to o F a r . 
19. Are w e l l s k i l l e d a t t h e i r j o b s . 
2 0 . Moan o r s h o u t a t u s . 
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S t a t e how much you enjoy the F o l l o w i n g a c t i v i t i e s 










1 0 . 
11 . 
1 2 . 
1 3 . 
1 4 . 
1 5 . 
1 6 . 
1 7 . 
1 8 . 
1 9 . 
2 0 . 
B. 
C. 
T a l k From s u p e r v i s o r / l e c t u r e r . 
D i s c u s s i o n i n l a r g e group, 
•ra w i n g p l a n s . 
Making t h i n g s . 
W r i t i n g up notes or log book. 
D i s c u s s i o n i n s m a l l groups. 
Doing p h y s i c a l l y demanding work. 
Mending or r e p a i r i n g t h i n g s . 
F i n d i n g out t h i n g s From books. 
Watching v i d e o s . F i l m s , e t c . 
Drawing or p a i n t i n g . 
Running e r r a n d s or doing odd j o b s . 
Reading aloud. 
T a l k s From o u t s i d e s p e a k e r s . 
Reading comics or magazines. 
Working on t y p e w r i t e r s or computers. 
L e a r n i n g t e c h n i c a l language. 
F i n d i n g out t h i n g s From people. 
Going on o u t s i d e v i s i t s . 
G e t t i n g work e x p e r i e n c e . 
I n g e n e r a l do you F i n d Y.T.S. more 
i n t e r e s t i n g than s c h o o l ? 
I n g e n e r a l do you F i n d Y.T.S. more 
u s e F u l than s c h o o l ? 
Have you en joyed your y e a r on the 
scheme? 
I F you have never 



















Y.T.S. QUESTIONNAIRE 5 
No. .... 
Sex 
R e c o r d A 
How do you r a t e y o u r s e l F i n t h e F o l l o w i n g a r e a s : -
^'"i U ) 0 ) 
Poor Average Good 
1. P o p u l a r i t y w i t h F e l l o w Y.T.S. members 
and young w o r k e r s . 
2. A b i l i t y t o use hand t o o l s . 
3. N e a t n e s s oF w r i t i n g . 
4. Work Maths q u i c k l y . 
5. P o p u l a r i t y w i t h s u p e r v i s o r s / l e c t u r e r s . 
6. Can u s e washing machine or lawnmower. 
7. Head and u n d e r s t a n d a p o p u l a r p a p e r . 
8. C a l c u l a t e money p r o b l e m s . 
9. Take p r i d e i n y o u r work. 
10. I r o n o r mend a F u s e . 
11. W r i t e a p e r s o n a l l e t t e r . 
12. Measure a c c u r a t e l y . 
13. Work w e l l w i t h o u t s u p e r v i s i o n . 
14. A b i l i t y t o u s e power t o o l s , 
e.g. Food m i x e r o r d r i l l . 
15. Use a t e l e p h o n e . 
I B . Use a c a l c u l a t o r . 
17. Work a s a member oF a group. 
18. Make s o m e t h i n g From a s i m p l e p l a n 
o r i n s t r u c t i o n . 
19. Borrow books r e g u l a r l y From 
l i b r a r y . 
20. C a l c u l a t e d e c i m a l s and F r a c t i o n s . 
How much p r o g . e s s do you F e e l you have made i n t h e s e a r e a s s i n c e you 
s t a r t e d t h e Y.T. 
None Some G r e a t Del 
1. C a l c u l a t i n g S M e a s u r i n g . 
2. W r i t i n g and s p e a k i n g . 
3. C o - o p e r a t i n g w i t h o t h e r s . 
4. P r a c t i c a l s k i l l s . 
